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 i 
ABSTRACT  
   
Online teacherpreneurs are current and former PreK-12 teachers who share their 
original classroom resources in online marketplaces where teachers download them for a 
small fee. Online teacherpreneurs’ resources are becoming prolific in classrooms today. 
Meanwhile, online teacherpreneurs stand to gain financially and professionally. This 
exploratory study drew on conceptual frameworks from entrepreneurship and teacher 
leadership to describe the practice of online teacherpreneurship in terms of the 
characteristics of the people who participate, the school environments in which they 
work, and the possible impacts they experience. An exploratory sequential mixed 
methods design was used. In phase one, 10 semi-structured interviews were conducted 
with online teacherpreneurs who ranked in the top 1% of sellers on 
TeachersPayTeachers.com for profits earned. In phase two, the results of the interviews 
were used to develop a quantitative survey, which was distributed to an international 
sample of 412 TeachersPayTeachers.com sellers with various levels of experience and 
sales success. Results from both phases were analyzed separately and together, indicating 
that online teacherpreneurs viewed themselves as helpful, hard-working, creative, and 
organized. While some online teacherpreneurs worked in supportive school 
environments, others worked in unsupportive or ambivalent schools. Most online 
teacherpreneurs kept their online business and classroom teaching separate. They 
reported that online teacherpreneurship involved a variety of practices including creating 
educational resources, collaborating with teachers, collaborating with fellow 
teacherpreneurs, and engaging in entrepreneurial endeavors such as marketing. They also 
believed they experienced impacts including improvements to teaching practice, teacher 
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leadership opportunities, and some professional stressors. Implications for online 
teacherpreneurs and other stakeholders including teachers, school and district leaders, and 
teacher educators are considered.  
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CHAPTER 1 
INTRODUCTION 
Online teacherpreneurship occurs when current and former PreK – 12th grade 
(PreK – 12) teachers share their original educational resources on virtual marketplaces, 
often for financial gain. While it is becoming increasingly common for teachers to use 
online teacherpreneurs’ educational resources in their own classrooms and possibly 
become online teacherpreneurs themselves, very little is known about this phenomenon. 
As the chapter unfolds, I introduce the purpose of the current study together with the 
research questions. The purpose was to provide an exploration of the practice of online 
teacherpreneurship and its participants. The mixed methods investigation involved 
interviews and a survey of online teacherpreneurs. The study aimed to provide a 
description of the characteristics of online teacherpreneurs, the school environments in 
which they work, the practices in which they engage, and the impacts that they report 
experiencing. This chapter concludes by discussing the significance of the study along 
with a presentation of relevant terms and their definitions. 
Background 
Today’s teachers use online technologies for different aspects of their personal 
and professional lives (Greenhow, Robelia, & Hughes, 2009; Homan, 2014). Most 
commonly, teachers use online technologies in an observational fashion, when they 
search for new lesson ideas on Google, download classroom templates from teaching 
websites, and follow education related social media (Opfer, Kauffman, & Thompson, 
2016). Nonetheless, some teachers have taken more participatory roles online including 
sharing teaching ideas and curating teaching resources via their own websites, social 
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media accounts, and in online educational marketplaces. Through their online presence, 
these teachers stand to become influencers and thought leaders in education, whether at a 
small or large scale. Simultaneously, they challenge the notion of what it means to be a 
teacher leader (Wenner & Campbell, 2016; York-Barr & Duke, 2004). Unlike traditional 
notions of teacher leaders (Wenner & Campbell, 2016; York-Barr & Duke, 2004), online 
teacher influencers do not rely on school leaders to appoint them. Rather, they are self-
made and thrive in an open online market created by teacher peers’ demand for their 
ideas. Their impact is not limited to their school’s physical walls and they are not 
required to work a set schedule like traditional teacher leaders. They have the potential to 
impact teachers around the globe and can participate as often (or as little) as they are 
able. 
The idea that teachers should create and share educational resources online has 
become a popular movement at the time of this publication. In the Department of 
Education’s 2017 #GoOpen Campaign (Office of Educational Technology, 2017), 
teachers have been urged to create and upload educational resources to be made freely 
accessible to other teachers. Yet as of early 2018, this campaign has struggled to thrive, 
likely because teachers have limited time and incentive to participate (García Mathewson, 
2017) and because the quality of open educational resources (OERs) may be questionable 
(Mifflin, 2018).  
Online teacherpreneurship may offer a more reasonable alternative to the OER 
movement. Virtual marketplaces such as TeachersPayTeachers.com provide a platform 
for teachers to share their teaching materials online, with other teachers paying a small 
fee to download them. The outcome may be that teacher created materials become more 
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accessible, and the teachers who sell materials on these sites are financially incentivized 
for their work. When teachers are incentivized, they may be more likely to create 
materials that are not only attractive, but also academically appropriate for diverse 
learners and inspired by research-based best practices. However, the extent to which this 
may or may not be true is an open question. 
Online teacherpreneurship describes the practice of current and former PreK – 12 
teachers marketing their original teaching materials on educational websites, earning 
small profits each time one of their resources is downloaded by another teacher (Shelton 
& Archambault, accepted). To illustrate the concept, consider one online teacherpreneur, 
Laura Randazzo, a California English teacher, who described sharing her lesson plans 
and classroom resources on the virtual educational marketplace, 
TeachersPayTeachers.com (Singer, 2015). She uploaded materials to the website where 
fellow teachers then download them for a small fee. According to the article, “As some 
on the site develop sizable and devoted audiences, TeachersPayTeachers.com is fostering 
the growth of a hybrid profession: teacher-entrepreneur. The phenomenon has even 
spawned its own neologism: teacherpreneur.” 
Online teacherpreneurship has grown in popularity over the last decade, as online 
educational market host sites including Teachers Pay Teachers (TpT), TES, Teachers 
Notebook, and Houghton Mifflin Harcourt Marketplace, have emerged (Gomes, 2015). 
These sites have become well known among PreK-12 classroom teachers, who have 
reported that they trust the materials on these sites as quality academic resources (Loewus 
& Molnar, 2017; Opfer et al., 2016). In a survey of K-12 mathematics and English 
teachers in California, Louisiana, New Mexico, and New York, Opfer, Kauffman, and 
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Thompson (2016) found that 87% of elementary teachers and 51% of secondary teachers 
reported using resources from TeachersPayTeachers.com. According to the study, TpT 
was the third most popular online resource teachers cited as being consulted for 
instructional materials, slightly less popular than Google and Pinterest, and more popular 
than the state department’s education website, KhanAcademy.org, ReadWriteThink.org, 
and others.  
At the time of this publication, TpT was the most popular educational 
marketplace site in North America. In 2017, it reported over four million users actively 
engaging with the site, with 80,000 teacher authors earning over $200 million since 2009 
(TpT, 2017; Thompson, 2017). Considering that there were 3.4 million K-12 public 
school teachers in the United States (U.S.) (Taie & Goldring, 2017), it became apparent 
that teacherpreneurship and those that engage in the practice, teacherpreneurs, had the 
potential to influence multitudes of teachers and students around the world, while also 
experiencing potentially significant financial gain. 
Enterprise in Education 
Some have argued that enterprise in education undermines the democratic nature 
of education as a social and civic duty of society (Cuban, 2006; Dewey, 1916; Gee 2016). 
Yet the current landscape of PreK-12 education in the U.S. has appeared quite different. 
For-profit entities including textbook companies, educational technology companies, and 
others have attained a strong foothold in the $632 billion U.S. elementary and secondary 
public education market (National Center for Education Statistics, 2017). Consider 
Google, a company that offers affordable email services, software applications, and 
hardware to schools. In many ways, Google’s offerings may have benefitted schools, 
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teachers, and students, yet simultaneously, the company has made large profits, has 
created future generations of consumer base, and has stood to influence the very nature of 
educational approaches used in PreK-12 classrooms (Singer, 2017). As relationships 
between educational companies and schools have continued to thrive, too often the actual 
education experts—teachers have been left out of this discussion and the decision making 
process. It seems that online teacherpreneurship may offer an alternative pathway, albeit 
not the only pathway, that encourages market-driven decision making in PreK-12 
environments, while still acknowledging teachers’ perspectives and valuing their 
expertise. 
Teachers as Leaders and Innovators 
Decades before the concept of online teacherpreneurship existed, teacher 
leadership initiatives were undertaken as an approach to empower teachers with greater 
authority and influence (Wenner & Campbell, 2016; York-Barr & Duke, 2004). 
Advocates of teacher leadership have explained that teachers should take on leadership 
roles in schools because they possess first-hand knowledge and experience with the 
realities that their teacher peers face (Wenner & Campbell, 2016; York-Barr & Duke, 
2004). These sources have also asserted that teachers are deeply knowledgeable in their 
content, pedagogy, and the interaction between the two domains. Teachers are also 
professionally invested in benefitting students (Wenner & Campbell, 2016; York-Barr & 
Duke, 2004). Teachers’ expertise and insider knowledge can be utilized to implement 
innovations, improvements, and reforms that benefit students, schools, and educational 
systems (Wenner & Campbell, 2016; Wixom, 2016; York-Barr & Duke, 2004). 
Furthermore, teachers stand to benefit from taking on formalized leadership roles in 
 6 
schools, their communities, and in virtual settings. Past research suggests that teacher 
leaders gain instructional skills, are more professionally fulfilled, and are less likely to 
leave teaching (Johnson, 2007; Margolis, 2008; Wenner & Campbell, 2016; Wixom, 
2016; York-Barr & Duke, 2004).  
Despite the positive outcomes of teacher leadership, the status quo in most U.S. 
schools has continued to undervalue teachers’ opinions and expertise (Hess, 2006). 
Consider simple textbook adoptions as an example. Teachers characteristically have 
limited input in the decision-making processes for the books and materials they will use 
to teach. If teachers’ craft knowledge is to be meaningfully tapped, completely new 
approaches may be needed that reimagine the teaching profession (Cuban, 2006). Online 
teacherpreneurship may offer one such approach.  
The emphasis on entrepreneurship within educational environments as a possible 
solution is not new (Hess, 2006). Intrapreneurship (Parker, 2011; Pinchot, 1985; Pinchot 
& Pellman, 1999) and traditional teacherpreneurship (Berry, Byrd, & Wieder, 2013) are 
two approaches that have attempted to conceptualize teacher leadership opportunities in 
terms of a business model. Intrapreneurship occurs when employees of existing 
organizations take on entrepreneurial roles to generate economic, intellectual, and/or 
social value within their organization (Parker, 2011; Pinchot, 1985; Pinchot & Pellman, 
1999). The term teacherpreneurship was originally coined to describe when teachers are 
given the time and resources to act entrepreneurially, innovating new solutions to reform 
their schools, communities, and educational policy (Berry et al., 2013). Although the 
term entrepreneur is at the root of the term teacherpreneur, notably, this practice does not 
involve financial gain. The entrepreneurial aspect of teacherpreneurship refers to 
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innovation and risk-taking, irrespective of incentive. As we have seen from the struggle 
of the #GoOpen campaign (García Mathewson, 2017), teachers may want to take on 
leadership roles in their profession, but a critical roadblock is a lack of incentive to do so. 
While proponents of intrapreneurship and teacherpreneurship have suggested that these 
initiatives may give teachers voice, autonomy, and build morale (Berry et al., 2013; 
Parker, 2011; Pinchot, 1985; Pinchot & Pellman, 1999), these initiatives may fail to 
shake up the profession enough. Online teacherpreneurship could offer an additional and 
alternative route to give teachers voice and power in their profession while also providing 
financial incentive.  
Advantages of Online Teacherpreneurship 
Online teacherpreneurship has the potential to offer certain advantages to 
teacherpreneurs, teachers, students, and the field of education. First, online 
teacherpreneurship is teacher-facilitated, so any teacher with time and technology 
resources may be able to share their education ideas. Traditional teacher leadership roles 
are made possible only for individuals who are selected by school administrators (York-
Barr & Duke, 2004), but the online teacherpreneur is not limited in this way. This 
situation may provide a more equitable opportunity for all teachers, as compared to 
traditional teacher leadership, intrapreneurship, or teacherpreneurship approaches. If 
online teacherpreneurs’ ideas resonate with their virtual peers, they stand to become 
educational influencers with a potentially broad audience. Online teacherpreneurs may 
commit as much time as they are able, so burn out may be less of an issue than teacher 
leadership, traditional teacherpreneurship, or intrapreneurship, which can add mental and 
emotional demands to teachers’ standard work days. Online teacherpreneurship may 
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make it financially possible for classroom teachers to take on a reduced teaching load for 
personal situations such as birth of children and caring for family members. Online 
teacherpreneurship may be associated with financial gain and/or an increased sense of 
autonomy and creative expression. This may improve job satisfaction, a factor related to 
teacher retention (Goldring, Taie, & Riddles, 2014; Markow, Macia, & Lee, 2013). 
The feedback online teacherpreneurs receive through their online businesses may 
be another source of benefit. A constant stream of metrics including profits, sales 
numbers, and purchaser feedback may provide teacherpreneurs with a way to measure 
their professional contributions and feel valued in a profession with characteristically low 
job satisfaction (Markow et al., 2013). Feedback could enable them to develop and revise 
the resources they sell to be more pedagogically effective and current with trends in 
teaching, learning, and technology. If feedback is meaningful, this might inspire more 
gain in the marketplace as well as in their classrooms. In all, online teacherpreneurs may 
stand to grow as professionals and become agents of change in a profession too often 
governed by those outside the classroom.  
Limitations of Online Teacherpreneurship 
 There are also a number of potential limitations to online teacherpreneurship. A 
primary concern is the quality of online teacherpreneurs’ resources and lesson materials. 
Materials may be rigorous, well designed, and aligned to PreK-12 learning standards and 
objectives, or they may be attractive and well marketed, but unsubstantial, ineffective, or 
trite. Online teacherpreneurs may be positioned to create big waves within education, but 
if their creations are not innovative, do not challenge the status quo for topics and skills 
that students will learn, or do not push the boundaries for pedagogical approaches, they 
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may not make much of a change (Cuban, 2006). Further, it is not clear if online 
teacherpreneurs’ materials follow best practice for supporting diverse learners employing 
culturally competent approaches (Sleeter, 2001; Villegas, 2002). 
Another limitation is the challenge that online teacherpreneurship poses to the 
tradition of sharing within the teaching profession (Walthausen, 2016). Some believe 
educational ideas should be shared freely across teachers, prioritizing students’ benefits 
over teachers’ financial gain. A related concern is the undefined boundary between online 
teacherpreneurs’ classroom work and their online business. Do teacherpreneurs have the 
right to sell materials that they develop during their professional workday or do those 
materials become the intellectual property of their school? Because it is common practice 
for teachers to take work home, the boundary between where teaching ends and online 
teacherpreneurship begins may not be clear.  
Another limitation is that in some cases, online teacherpreneurship may actually 
encourage and enable teachers to leave the profession. The online teacherpreneurs who 
are able to make online profits that exceed their teacher salary are likely stellar teachers. 
If these individuals leave teaching to pursue teacherpreneurship full-time, it would 
represent a loss to their local schools and communities. However, they may be able to 
make a broader impact through the ideas, materials, and support they share with teachers 
online. Overall, this discussion of the advantages and limitations of online 
teacherpreneurship makes it clear that the complexities surrounding online 
teacherpreneurship are many. This topic is ripe for investigation. 
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Purpose of the Study 
Online teacherpreneurship is a new and notable practice in the teaching 
profession, which may have implications for online teacherpreneurs and also for the 
teachers, students, and schools who use their materials and ideas. It may open new doors 
for teachers to lead change through the use of online technologies including educational 
marketplace websites, social media, and blogging. Online teacherpreneurship also 
presents a way to place an economic value on these teachers’ contributions. However, 
little is known about the reality of this practice, the types of people who pursue it, or its 
impacts. The current study sought to explore these areas. 
This study investigated online teacherpreneurship by considering the perspectives 
of online teacherpreneurs. The research questions were developed to align with two 
established conceptual models from the fields of entrepreneurship (Shane, 2003) and 
teacher leadership (York-Barr & Duke, 2004). As Figure 1.1 illustrates, the purpose of 
the study was to understand (a) the characteristics of online teacherpreneurs, (b) the 
school environments in which they work, (c) the practice of online teacherpreneurship (d) 
the impacts online teacherpreneurs experience. 
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Figure 1.1. Conceptual model of online teacherpreneurship. 
A mixed methods approach was used, employing semi-structured interviews of 
high achieving and highly experienced online teacherpreneurs followed by a large-scale 
survey of the mainstream online teacherpreneur population. Analyses were completed in 
an effort to describe the participants who engage in online teacherpreneurship, the school 
environments in which they work, the activities involved in this practice, and the impacts 
online teacherpreneurs experience.  
Research Questions 
The following research questions were explored. According to online 
teacherpreneurs: 
1. What are the characteristics of online teacherpreneurs? 
2. In what school environments do online teacherpreneurs work? 
3. In what practices do online teacherpreneurs engage?  
4. What impacts do online teacherpreneurs experience? 
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Significance of the Study 
 This study aimed to shed light on the people who practice online 
teacherpreneurship, the activities that encompass online teacherpreneurship, and potential 
impacts. The results may have implications for scholarship in teacher education, teacher 
leadership, and educational technology research, while also being relevant to PreK-12 
teachers, administrators, and decision makers, who stand to gain new understandings of 
the value and challenges associated with this increasingly prolific practice.  
First and foremost, this exploratory study provided a definition of the practice and 
processes involved in online teacherpreneurship, according to a broad sample of online 
teacherpreneur participants. Until now, attempts to define the practice have been made 
(Buckley & Nzembayie, 2015; Carpenter, Abrams, & Dunphy, 2016), but not in a 
systematic or thorough fashion. These descriptions of online teacherpreneurship have 
been conflated with Berry and colleagues’ (2013) “teacherpreneurship,” which seems to 
be a different concept, focused on teachers pursuing innovations at their local schools 
irrespective of financial incentive.  
The study also provided evidence regarding the psychological and demographic 
characteristics of online teacherpreneurs. It may be the case that online teacherpreneurs 
are largely comprised of teachers who are particularly ambitious, creative, risk-taking, or 
intrinsically motivated. The school environments in which teacherpreneurs work may 
also be an important factor relating to their experience. Identifying a profile of 
characteristics and school environments associated with the practice may be useful to 
PreK-12 school leaders and teacher educators if they seek ways to identify and support 
online teacherpreneurs and the teachers who use their materials. Such evidence will be 
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helpful to researchers seeking to understand relations between these factors and 
teacherpreneurial impacts to illustrate how the process unfolds. 
Finally, the study has the potential to identify the impacts online teacherpreneurs 
believe they experience. It is possible that online teacherpreneurship will be a positive 
impact in the lives of teacherpreneurs, potentially resulting in financial gain, and/or the 
development of professional skills in pedagogy, business, and/or leadership. Online 
teacherpreneurship may also pose challenges such as navigating marketplace 
competition, establishing boundaries between business and classroom, and/or managing 
time. In the very general sense, this study may shed light on the value of teachers as 
influencers in online spaces. Virtual leadership is a critical aspect of the InTASC and 
ISTE standards for educators (Council of Chief State School Officers, 2011; International 
Society for Technology in Education, 2017), but the question of if and how online 
teacherpreneurs act as virtual leaders and if their behaviors benefit education remains 
untold. 
This study presents authentic stories of online teacherpreneurship from the 
perspective of elite TpT sellers, along with other evidence from hundreds of mainstream 
TpT sellers. The results may expose the scholar and PreK-12 communities to this new 
practice. As online teacherpreneurship continues to grow (Thompson, 2017; Teachers 
Pay Teachers, 2017), there is value in research that explores its complexities and 
potential influences on education. 
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Definition of Relevant Terms 
Below is a list of relevant terms used throughout the study, along with 
accompanying definitions for each. The terms are organized in the order in which they 
are presented in the study: 
• Entrepreneurship is the practice of implementing change with the introduction 
of new or better quality goods, new methods of production, new sources of 
supply, or the reorganization of an industry (Schumpeter, 1942). Entrepreneurship 
may generate economic value, but also may generate intellectual, and/or social 
value (Borasi & Finnigan, 2010). 
o Educational entrepreneurship is situated within the education sector 
specifically. It is the practice of implementing change to generate 
economic, intellectual, and/or social value in the field of education. This 
may include for profit and non-profit ventures, and may be pursued by 
individuals within an existing educational institution or by new 
educational organizations such as charter schools or education enterprises 
(Hess, 2006). 
• Intrapreneurship is entrepreneurship that occurs within an existing organization 
(Parker, 2011; Pinchot, 1985; Pinchot & Pellman, 1999). It is the practice of 
implementing change to generate economic, intellectual, and/or social value 
within an employees’ organization. Intrapreneurship may or may not be supported 
by the organization (Berzin & Pitt-Catsouphes, 2015) and may take place across a 
team of intrapreneurs or within a single individual (Menzel, Aaltio, & Ulijn, 
2007). 
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• Innovative teaching is a related term that involves generating, developing, 
applying, promoting, and/or modifying new ideas to benefit teaching performance 
(Thurlings, Evers, & Vermeulen, 2015). 
o Entrepreneurial educators are innovative teachers, educational leaders, 
and education stakeholders who implement change to generate new value 
for schools, students, and educational marketplaces (Borasi & Finnigan, 
2010; Brown & Cornwall, 2000). Entrepreneurial educators may achieve 
financial gain, but more often the fruits of their labor are innovations. The 
term typically describes individuals currently employed in the education 
sector who are innovators. 
• Teacher leadership is the practice of PreK-12 classroom teachers who take on 
school leadership and improvement responsibilities outside the classroom, 
including peer mentorship, peer coaching, and school coordination duties (York-
Barr & Duke, 2004; Wenner & Campbell, 2016).  
• Teacherpreneurship is the practice of accomplished PreK-12 teachers remaining 
in the classroom while also pursuing leadership roles in their schools, 
communities, and governments (Berry et al., 2013). Teacherpreneurship is a 
model for the future of teacher leadership, where schools and administrators give 
teacherpreneurs the time, space, and support to take a proactive role in advancing 
the profession and influencing decision making and policy (Holland, Eckert, & 
Allen, 2014). Although the term entrepreneur is at the root of the term 
teacherpreneur, notably, this practice does not involve financial gain. The 
entrepreneurial aspect of teacherpreneurship refers to innovation and risk-taking. 
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• Online teacherpreneurship is the practice of current and former PreK-12 
classroom teachers sharing their teaching ideas and resources virtually, through 
online educational marketplaces, often for financial gain. 
Summary 
In this introductory chapter, I presented the background for this study of online 
teacherpreneurship. As a number of popular press articles have observed (Gomes, 2015; 
Korbey, 2016; Loewus & Molinar, 2017; Morris, 2018; Singer, 2015; Thompson, 2017), 
some teachers are taking on new roles as educational influencers when they share their 
educational resources in virtual marketplaces, gaining financial incentive in the process. 
Very little is known about these individuals who we have called online teacherpreneurs 
(Archambault & Shelton, accepted). This study aimed to describe the characteristics, 
school environments, practices, and impacts of online teacherpreneurs. A mixed methods 
investigation collected data from interviews with highly experienced and successful 
online teacherpreneurs along with data from a survey of a broad sample of mainstream 
online teacherpreneurs. The qualitative and quantitative results were analyzed separately 
and together to make inferences about this practice and online teacherpreneurs as a 
population. The next chapter provides a review of related literature connecting to the 
concept of online teacherpreneurship. 
 17 
CHAPTER 2 
REVIEW OF RELATED LITERATURE 
 In this chapter, I explore literature related to online teacherpreneurship and 
provide a conceptual framework for the study, which aimed to describe online 
teacherpreneurs, the practice, and potential impacts they experience. Because research 
related to online teacherpreneurship was an emerging line of inquiry and was quite 
limited, literature in the more established fields of entrepreneurship, intrapreneurship, 
teacher leadership, and innovative teaching are presented. Relevant conceptual models 
from these areas are presented and discussed. In conclusion, connections to online 
teacherpreneurship are considered. 
Overview of Relevant Concepts 
The topics of entrepreneurship, intrapreneurship, teacher leadership, and 
innovative teaching are briefly introduced here and developed more in depth in 
subsequent sections within this chapter. At the heart of teacherpreneurship is 
entrepreneurship. Entrepreneurs are known for innovating, taking risks, bringing people 
together, leading, and creating change (Shane, 2003). Individuals who act 
entrepreneurially, but work within large organizations are known as intrapreneurs 
(Parker, 2011; Pinchot, 1985; Pinchot & Pellman, 1999). Intrapreneurs have been 
described as those who try new ideas and take risks to benefit the larger organizations 
they represent.  
The intrapreneurs of school organizations are teachers and administrators who 
bring innovative ideas and practices to their schools and districts (Brown & Cornwall, 
2000; Thurlings et al., 2015). Another form of intrapreneurship within the school 
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environment is teacher leadership (Wenner & Campbell, 2016; York-Barr & Duke, 
2004). Teacher leaders have been described as outstanding teachers assigned to roles 
such as mentoring, providing professional development, or chairing one’s department. 
Teacher leadership is a way for teachers to improve education from the ground up, rather 
than relying on administrators, educational companies, and/or civic leaders who are only 
loosely connected to the classroom at best.  
One form of teacher leadership is teacherpreneurship, which describes teacher 
leaders who are supported by their schools to affect educational change beyond their 
classrooms to influence their communities, local districts, and the government at large 
(Berry et al., 2013). The entrepreneurial aspect of teacherpreneurship refers to innovation 
and risk taking rather than financial gain, as is true for teacher leaders, innovative 
teachers, and intrapreneurs.  
Online teacherpreneurship may represent a nexus of these concepts, a mix of 
innovative teaching, teacher leadership, entrepreneurship, and online technology skills 
(Figure 2.1). Online teacherpreneurs are PreK – 12 classroom teachers who share their 
education ideas and resources digitally through virtual educational marketplaces. Online 
teacherpreneurs have the potential to influence a large audience of teachers and students 
who adopt their materials and practices because their ideas can be so widely distributed 
through the online format. Consequently, online teacherpreneurs stand to become teacher 
leaders, with the added benefit of being entrepreneurs who may experience financial gain 
in the process.  
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Figure 2.1. The relationship between online teacherpreneurship, entrepreneurship, 
innovative teaching, teacher leadership, and online technology. 
In the literature review that follows, the topics of entrepreneurship, 
intrapreneurship, teacher leadership, innovative teaching, and teacherpreneurship are 
reviewed. These areas are then connected to define and situate online teacherpreneurship 
as a concept. For each topic area, the following aspects are addressed: 
1. Definition of the practice 
2. Conditions and characteristics influencing the practice 
3. Impacts of the practice 
4. Theoretical or conceptual models applying to the practice 
This organization is modeled after York-Barr and Duke’s (2004) model for 
teacher leadership. It was selected as a way to cohesively capture concepts and ideas 
from the disparate bodies of literature. It should be noted that conditions refer to 
environmental conditions such as social ties and work environments. Characteristics 
refer to the motivations, attitudes, behaviors, or traits of an individual. Impacts refer to 
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the perceived and observed effects of the practice and consider the positive and negative 
impressions on both individuals and organizations.  
Entrepreneurship 
What is Entrepreneurship?  
Entrepreneurship is a nebulous term, with a definition that has evolved over time 
(Brown & Cornwall, 2000; Hess, 2006; Shane, 2003). One of its first documented 
definitions is in French economics, where entrepreneurship was described as the practice 
of shifting resources within a business to increase its yield (Drucker, 1985). In the United 
States, the term entrepreneurship evolved to describe the practice of shifting and 
managing resources, while also bringing new ideas, practices, and structures to improve a 
business (Schumpeter, 1942). Thus, innovation, risk taking, and financial gain have 
become key features of entrepreneurship. Overall, these ideas come together in Shane’s 
(2003) definition:  
Entrepreneurship is an activity that involves the discovery, evaluation, and 
exploitation of opportunities to introduce new goods and services, ways of 
organizing, markets, processes, and raw materials through organizing efforts that 
previously had not existed. (p. 4) 
Entrepreneurs may aim to generate economic value, but also can generate 
intellectual, and/or social value (Borasi & Finnigan, 2010). Social entrepreneurship refers 
to entrepreneurship that is devoted to solving social problems, regardless of financial gain 
(Peredo & McClean, 2006). One type of social entrepreneurship is educational 
entrepreneurship, such as when educational leaders innovate to improve PreK-12 schools 
(Cavanaugh, 2013; Hess, 2006). Hess (2006) describes the charter school movement as 
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an example of educational entrepreneurship, which seeks to improve education through 
new approaches. He explains that charter schools, like small businesses, are susceptible 
to failed ventures. The charter school example demonstrates that social entrepreneurial 
endeavors, like traditional entrepreneurship, can be both costly and risky (Hess, 2006). 
What Characteristics and Conditions Influence Entrepreneurship?  
  Shane (2003) describes a profile of entrepreneur characteristics that are 
empirically evidenced. He explains that entrepreneurs are opportunity seekers. Evidence 
suggests that compared to non-entrepreneurs, they have had more job changes (Evans & 
Leighton, 1989), are more geographically mobile (Lerner & Hendeles, 1996), and invest 
more time in their day searching for opportunities (Hills & Shrader, 1998). These 
individuals have been found to be prone to risk taking, curious, intelligent, and creative 
(Shane, 2003). Studies comparing entrepreneurs to non-entrepreneurs with similar 
demographic characteristics have found that entrepreneurs have higher IQ scores (De Wit 
& Van Winden, 1989) and they score higher on measures of innovativeness (Bellu, 
1988). When compared to managers, entrepreneurs report spending more time outside of 
the workday thinking about business opportunities (Gilad, Kaish, & Ronen, 1989).  
  Some studies have also begun to investigate characteristics of female 
entrepreneurs. This work is relevant to online teacherpreneurship because teachers and 
online teacherpreneurs are predominantly female (Taie & Goldring, 2017). In a 
qualitative study of 25 female engineers, Orhan and Scott (2001) found common 
characteristics among female entrepreneurs included a rich enthusiasm for their careers, a 
drive for self-achievement, and a need for independence. Kirkwood (2009) supported 
these findings through a qualitative study comparing female and male entrepreneurs, 
 22 
which found that women were more influenced by a desire for independence and less 
influenced by job satisfaction than their male counterparts. Following this line of inquiry, 
the characteristics of entrepreneurship that may relate most to online teacherpreneurship 
include risk taking, intelligence, creativity, work ethic, passion, and a need for 
independence. 
  Environmental conditions also influence entrepreneurship. For women, a 
supportive family environment appears to be important (Kirkwood, 2009; Orhan & Scott, 
2001). Orhan and Scott found that female entrepreneurs commonly noted the importance 
of having a business role model in the family and/or a spouse who supported their work. 
Related evidence from Kirkwood suggests that when compared to men, women 
entrepreneurs identified their children as a source of motivation in their entrepreneurial 
pursuits. These findings indicate that family may be a particularly important 
environmental condition influencing online teacherpreneurs. Shane (2003) also discusses 
the importance of social ties from a general standpoint. Entrepreneurs with more diverse 
social and professional networks have been shown to identify new venture opportunities 
more readily (Singh et al., 1999). 
  Beyond relationships and networks, another condition for entrepreneurship is an 
environment that inspires one to seek new opportunities. Entrepreneurs may be inspired 
by exciting and innovative environments or by environments that are just the opposite. 
For example, women entrepreneurs in Orhan and Scott’s (2001) study reported that 
boredom with their current work environment influenced their interest in pursuing 
entrepreneurship. Overall, the entrepreneurship literature provides robust evidence that 
may pertain to the investigation of online teacherpreneurship. These conclusions were 
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summarized in Appendix A, which displays the most relevant characteristics, conditions, 
and impacts evidenced in the entrepreneurship literature. 
What are the Impacts of Entrepreneurship?  
 The impacts of entrepreneurship have typically been measured in terms of 
performance (Shane, 2003). Performance can be evaluated through the constructs of 
survival, growth, and profitability, which are typically measured quantitatively. 
According to Shane (2003), survival refers to the degree to which the entrepreneurial 
effort continues. Growth refers to the degree to which employment or sales increases. 
Profitability refers to the degree to which there is a surplus of revenues over cost. He 
explains that this metric does not rely on participants’ perceptions, and it provides simple 
figures for comparison across individuals, groups, and studies (Shane, 2003).  
What Conceptual Models Apply to Entrepreneurship?  
 A common conceptual model applied to entrepreneurship is the Push – Pull 
model (Kirkwood, 2009). This model classifies entrepreneurial motivations as factors that 
“push” one away from traditional work environments toward entrepreneurship, or factors 
that “pull” one toward entrepreneurship. The Push – Pull model provides a useful way to 
organize factors influencing entrepreneurship. As Kirkwood explains: 
Push factors are characterized by personal or external factors (including a 
marriage break-up, or being passed over for promotion), and often have negative 
connotations. Alternatively, pull factors are those that draw people to start 
businesses – such as seeing an opportunity. (p. 346) 
 Another relevant model is the individual-opportunity nexus (Shane, 2003). Like 
Push-Pull, it provides a general model of entrepreneurship, but this model may be more 
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robust. It emphasizes the iterative process of entrepreneurship, rather than considering 
characteristics and conditions in relative isolation as Push-Pull does. The model describes 
the process of entrepreneurial practice as a function of enterprising individuals and the 
opportunities they find. It first accounts for an entrepreneur’s attributes (psychological 
and demographic factors) and environmental attributes. In an ordered process, 
entrepreneurs first discover opportunities present in the world, and then develop ideas for 
how to exploit them. Ultimately, they execute their ideas. Entrepreneurs differ in their 
ability to discover, exploit, and execute opportunity, as a function of their prior 
knowledge, cognitive ability, and environment. Shane’s model contains elements that are 
particularly relevant to the present study of online teacherpreneurship, and it is similar to 
York-Barr and Duke’s (2004) conceptual framework for teacher leadership, which will be 
explained later in this chapter. 
Shane’s (2003) model provides a local perspective on entrepreneurship within 
individuals or across a group. Note that other models of entrepreneurship look at the 
broader picture, considering individual, organizational, inter-organization, and even 
macro outcomes such as societal and national outcomes (Luke, Verreynne, & Kearins, 
2007). When considering how these models apply to the study of online 
teacherpreneurship, it is likely that a narrower model such as the individual-opportunity 
nexus (Shane, 2003) is a more useful for an exploratory approach to this new topic. 
Next, the role of entrepreneurial activity in classroom teachers is further discussed 
by considering research regarding intrapreneurship, when individuals working within an 
existing organization pursue entrepreneurial initiatives. 
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Intrapreneurship 
What is Intrapreneurship?  
Intrapreneurship is the practice of implementing change to generate economic, 
intellectual, and/or social value within an employees’ organization (Parker, 2011; 
Pinchot, 1985; Pinchot & Pellman, 1999). Pinchot’s (1983) original definition simply 
describes intrapreneurs as “the dreamers that do.” In the ideal, intrapreneurs are the 
company employees who fight the odds, status quo, and bureaucracy within their 
organizations to champion new products, services, and/or ideas (Brown & Cornwall, 
2000). In practice, intrapreneurship may or may not be supported by an employee’s 
organization (Berzin & Pitt-Catsouphes, 2015). Intrapreneurs sometimes pursue 
innovation under the radar, developing new ideas and practices secretly and then bringing 
them to organizational leaders once fully developed. Other times, organizational leaders 
may initiate intrapreneurial endeavors, by giving workers freedom to think and create, 
providing funding to bring their ideas to life, and offering recognition from their 
organization (Champion, 1988). For example, an organization may designate that five to 
15% of an employee’s workday is dedicated to pursuing new ideas of the employee’s 
choosing (Champion, 1988).  
Intrapreneurship may take place across a team of intrapreneurs or may involve a 
single individual (Menze et al., 2007). It occurs within for-profit organizations such as 
engineering (Menzel et al., 2007) and non-profits including social work settings (Berzin 
& Pitt-Catsouphes, 2015) and libraries (Champion, 1988). Intrapreneurship may be 
particularly well suited for those within fields where employees tend to remain with a 
large organization for a long duration, yet seek an innovative outlet (Menzel et al., 2007). 
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Like engineering, social work, and library science, teaching may be a field particularly 
suited for intrapreneurial activity. 
Educational intrapreneurship occurs when an educator or group of educators take 
on innovation within their organization. Williams (2006) describes educational 
intrapreneurs as “Johnny Appleseeds,” or knowledgeable insiders who slowly and 
methodically disperse new ideas and innovations in their schools locally to create a 
change movement in education globally. Williams (2006) lauds this practice explaining 
that:  
Unlike entrepreneurs who prod school systems from organizations built on the 
outside of the system…, [educational intrapreneurs] accept the frustrations caused 
by bureaucratic inertia and willingly stick around to push for change from 
within… while their actions are often considered less risky than external 
entrepreneurs… [they] put their reputations and professional prospects on the line. 
(p. 127) 
Online teacherpreneurship is a form of educational intrapreneurship. Because 
their work takes place online as well as in classrooms and schools, online teacherpreneurs 
stand to affect an even wider audience than traditional intrapreneurial teachers (Buckley 
& Nzembayie, 2016). 
What Characteristics and Conditions Apply to Intrapreneurship?  
Empirical evidence suggests that intrapreneurs are confident, innovative 
individuals who benefit from collaboration and risk-taking (Douglas & Fitzsimmons, 
2012; Hanson, 2015; Parker, 2011). A study of intrapreneurship in teachers used a survey 
of 507 New York state music teachers, with results indicating that teachers’ 
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intrapreneurial orientation was associated with perceived autonomy, competence, interest 
in collaboration, willingness to try new ideas and improvise, and desire to develop 
innovative curricula (Hanson, 2015). A similar survey based study with 414 masters of 
business students in Australia, China, India, and Thailand, found that orientation towards 
intrapreneurship was more likely in those who had less prior work experience, less 
tolerance for risk, and a high self-efficacy (Douglas & Fitzsimmons, 2012). This 
evidence begins to provide a profile of intrapreneurial teachers in general. Intrapreneurial 
teachers may value low risk, but seek creative outlets. They may have high self-efficacy, 
which would make them willing to try new ideas, work independently, and develop 
innovative curricula.  
Environmental conditions of the workplace also appear to be an important factor 
in intrapreneurship. Hanson (2015) found that intrapreneurial teachers thrived in schools 
where they felt that teacher creativity was fostered. A survey of nearly 4,200 information 
technology professionals supported these findings (Lee, Wong, Fu, & Leung, 2011). The 
authors found that innovative work climates were positively associated with 
intrapreneurship. The relationship between intrapreneurship and innovative environments 
was moderated by individuals’ job satisfaction, which was strengthened by personality 
characteristics of positive self-efficacy and innovation orientation. Lee, Wong, Fu, and 
Leung’s study provides empirical evidence for the relation between intrapreneurs’ 
characteristics and the environmental conditions in which they work. In line with Shane’s 
(2003) individual-opportunity nexus model of entrepreneurship, it is likely that there is a 
reciprocal relation between entrepreneurs’ and intrapreneurs’ characteristics, the 
environment, and opportunities in the world. 
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In addition to environments that foster creativity, gender seems to be another 
important factor when it comes to intrapreneurship. In a survey of over 1,200 U.S. adults 
who had engaged in starting a new business venture, Parker (2011) found that 
intrapreneurship was more common in male-dominated workplaces than in female-
dominated workplaces. It was beyond the scope of Parker’s study to explore whether 
intrapreneurship in male-dominated environments was due to the environment itself or 
because of male characteristics or personalities. However, these results apply to the study 
of intrapreneurship in teaching, because it is a female-dominated profession (Taie & 
Goldring) and online teacherpreneurs may also follow this demographic profile (Shelton 
& Archambault, accepted).  
What are the Impacts Associated with Intrapreneurship?  
Much of the intrapreneurship literature discusses the potential outcomes of 
intrapreneurship without providing evidence (Parker, 2011; Pinchot, 1985; Pinchot & 
Pellman, 1999). Nonetheless, in a recent dissertation, North (2015) examined 
intrapreneurial outcomes from the organizational standpoint. North aimed to develop a 
reliable measure of intrapreneurial outcomes that evaluated an organization’s reputation, 
quantity of new products, new business, adaptation of innovative ideas, and innovative 
reputation. The study also measured failures in innovation efforts and learning from 
failure. This was just one portion of the study, which should be interpreted cautiously as 
sufficient information regarding the rationale for selecting the organization variables such 
as reputation, quantity of new products, etc., and the items to measure them were not 
provided. Other evidence of the outcomes of intrapreneurship appears to be relatively 
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absent within the literature. A summary of the most relevant conditions, characteristics, 
and outcomes evidenced in the intrapreneurship literature are listed in Appendix A. 
What Conceptual Models Apply to Intrapreneurship?  
Research that provides an application of conceptual and theoretical models to 
intrapreneurship is also quite limited. Nonetheless, one example is Hanson’s (2015) 
dissertation study, which examined intrapreneurial music educators using self-
determination theory (Deci & Ryan, 1985). Self-determination theory asserts that 
individuals continually seek challenges and growth when they exist in environments that 
support their basic psychological needs, thus defining and redefining their sense of self as 
a function of their environment (Deci & Ryan, 1985). Hanson situated this theory within 
the practice of intrapreneurship, arguing that intrapreneurship is a pathway, or even a way 
of thinking, that can lead to positive outcomes for teachers, students, and school 
organizations. As Hanson (2015) and Shane (2003) point out, the most inclusive models 
of intrapreneurial and entrepreneurial practice will consider these practices as processes. 
Research of online teacherpreneurship will also benefit from employing conceptual 
models that account for processes, rather than examining individual components of the 
practice in isolation.  
In this exploration of scholarship relating to online teacherpreneurship, the 
remaining portions of the chapter now become more contextualized to teaching. Next, 
teacher leadership and innovative teaching are explored, because it is possible that online 
teacherpreneurship affords teachers the opportunity to take on informal teacher leadership 
roles in virtual spaces. It is also possible that in some cases, the act of selling original 
educational materials online may encourage online teacherpreneurs to create more 
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innovative educational resources current with teaching trends that meet market demand. 
Literature relating to teacher leadership and innovative teaching are explored next. 
Teacher Leadership 
What is Teacher Leadership?  
Teacher leaders are classroom teachers who also take on school leadership and 
improvement responsibilities outside the classroom (Wenner & Campbell, 2016; York-
Barr & Duke, 2004). They include peer coaches, coordinators, specialists, lead teachers, 
department chairs, or mentor teachers. However, teacher leaders are not a part of a 
school’s administration (Wenner & Campbell, 2016). Over the last four decades, school 
teacher leadership initiatives have resulted in an increasing number of teachers taking on 
leadership type roles, where they serve in professional learning communities, school 
improvement, and/or the community at large (Wenner & Campbell, 2016). Some scholars 
argue that teacher leadership should be an integral aspect of the teaching profession; that 
all teachers should be leaders in some way (Crowther, Kaagen, Ferguson, & Hann, 2002; 
Silva, Gimbert, & Nolan, 2000).  
Similar to intrapreneurial approaches (Parker, 2011; Pinchot, 1985; Pinchot & 
Pellman, 1999), teacher leadership values classroom teachers as insiders with craft 
knowledge needed to implement innovation in their organizations. Another, separate goal 
of teacher leadership is to “attract and retain intellectually talented individuals, to 
promote teaching excellence through continuous improvement, to validate teacher 
knowledge about effective educational practices, and to increase teacher participation in 
decision making about classroom and organizational issues” (York-Barr & Duke, 2004, 
p. 256). Compared to online teacherpreneurship, teacher leadership does not emphasize 
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monetary gain, but emphasizes both social and intellectual outcomes (York-Barr & Duke, 
2004). 
What Characteristics and Conditions Influence Teacher Leadership?  
Two literature reviews (Wenner & Campbell, 2016; York-Barr & Duke, 2004) 
provide a large body of evidence regarding the characteristics and conditions that define 
teacher leaders. York-Barr and Duke (2004) reviewed 41 empirical studies, finding that 
teacher leaders were highly experienced, excelling teachers (Katzenmeyer & Moller, 
2001), creative risk takers (Wilson, 1993), who were respected by colleagues and hard-
working (Wilson, 1993). Wenner and Campbell (2016) reviewed 72 studies, confirming 
York-Barr and Duke’s earlier findings and adding that lack of confidence was an 
inhibiting factor for teacher leaders. These findings may mean that it is challenging for 
teacher leaders to disrupt traditional hierarchies in schools, districts, and beyond. Because 
online teacherpreneurship takes place away from the school setting, it may offer a way 
for teachers to avoid this challenge by taking on leadership roles virtually. 
When considering the conditions influencing teacher leadership, York-Barr and 
Duke (2004) found teacher leaders thrive in school environments where they were given 
encouragement for taking initiative (Katzenmeyer & Moller, 2001), where colleagues 
respected them as leaders and experts (Little, 1988), and where they had sufficient time 
and access to achieve their goals (Ovando, 1996). Wenner and Campbell (2016) found 
that teacher leadership was facilitated by training and professional development. Teacher 
leaders benefited from being given autonomy by school administrators, material 
compensation (Borchers, 2009), and/or recognition (Vernon-Dotson, 2008). Finally, 
York-Barr and Duke identified a few major challenges of teacher leadership. Teacher 
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leaders found it challenging to lead their peers because of the norms of isolation and 
individualism in the profession, and were reluctant to advance beyond their peers or to 
stand out as leaders (Little, 1988).  
What are the Impacts Associated with Teacher Leadership?  
Scholars of teacher leadership tout its potential benefits, such as increased student 
achievement and teacher retention, yet empirical evidence is limited (York-Barr & Duke, 
2004; Wenner & Campbell, 2016). Findings indicate that teacher leaders gain leadership, 
organizational, and instructional skills (York-Barr & Duke, 2004). They also feel 
increasingly positive toward their professional abilities and job satisfaction with the 
profession (Wenner & Campbell, 2016). However, teacher leaders face increased 
professional stress, especially relating to having sufficient time (Wenner & Campbell, 
2016) and maintaining collegial relationships while leading peers (York-Barr and Duke, 
2004). Ultimately though, teacher leaders may be more likely to stay in the profession 
(Margolis, 2008; Wixom, 2016). Although this claim lacks clear empirical evidence, 
scholars have argued that one of the best ways to retain the most ambitious, skilled, and 
seasoned teachers is to offer leadership opportunities that challenge and motivate them 
(Johnson, 2007).  
Beyond the affects on the teachers themselves, other studies have measured 
potential outcomes on classroom practice and student learning. The evidence for these 
factors has been very limited. Of the five studies in York-Barr and Duke’s (2004) review 
that directly examined the outcomes of teacher leadership on students, three found no 
significant effect of teacher leadership on student factors such as engagement (Leithwood 
& Jantzi, 1999) or attendance, achievement, and behavior (Taylor & Bogotch, 1994). The 
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remaining two found only indirect effects of teacher leadership on improved instruction 
(Marks & Louis, 1997) and improved school culture through curricular, scheduling, and 
policy decisions (Ryan, 1999). 
 Despite a lack of evidence, scholars have discussed the important potential that 
teacher leadership has for teacher-driven reform (York-Barr & Duke, 2004). It may be 
that leadership enables teachers to move away from reactive roles, where they respond to 
top-down school reforms put forth by government officials and/or school administrators. 
Instead, teacher leadership offers the opportunity for teachers to lead collaboratively 
(Holland et al., 2014). In this way, teacher leadership is quite similar to collaborative 
intrapreneurship in corporate environments. The main difference is that intrapreneurs 
pursue a specific project or goal which may occur over a set time frame (Hanson, 2015; 
Williams, 2006), whereas teacher leadership occurs over the long-term and involves 
teacher leaders taking on a host of goals (York-Barr & Duke, 2004). Another challenge is 
that teacher leadership efficacy is often measured by whether or not teachers meet goals 
that are set from authorities, such as state and national expectations for student 
performance on standardized tests. Overall, teacher leaders do not have a great deal of 
autonomy regarding the big goals of education, yet they do have great influence on their 
individual schools, students, and fellow teachers (Holland et al., 2014; Katzenmeyer & 
Moller, 2009).  
What Conceptual Models Apply to Teacher Leadership?  
Studies of teacher leadership often lack ties to a conceptual model or theory 
(York-Barr & Duke, 2004; Wenner & Campbell, 2016), but York-Barr and Duke 
proposed a conceptual framework grounded in the findings of their review. The theory of 
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action for teacher leadership described seven components that characterize how the 
practice of teacher leadership leads to student learning (York-Barr & Duke, 2004). First, 
the characteristics of leaders, the nature of their work, and the environmental conditions 
must be considered. These components influence the path by which teachers lead: the 
means, targets, and outcomes. The final piece of the puzzle is student learning, which is a 
result of all six components. They argued future research studies should be situated 
within the theory of action framework, so research across the field can be better 
understood, compared, and built upon. Next, the related topic of innovative teaching is 
explored.  
Innovative Teaching 
Who are Innovative Teachers?  
Innovative teachers, or entrepreneurial educators, are innovators in education who 
generate, promote, and then realize new ideas (Borasi & Finnigan, 2010; Brown & 
Cornwall, 2000; Schimmel, 2016; Thurlings et al., 2015). Unlike teacher leaders, 
innovative teachers or entrepreneurial educators may benefit financially from their 
efforts, although not necessarily. Entrepreneurial educators include classroom teachers, 
school leaders, and other educational stakeholders who inspire changes in schools. Borasi 
and Finnigan’s investigation of entrepreneurial educators evaluated not only teachers and 
school administrators, but education CEOs and business leaders as well.  
Compared to teacher leaders who improve schools through collaboration, 
innovative teachers or entrepreneurial educators often work individually, improving 
education through their own invention. They are particularly creative, and because of 
their insider knowledge and connections, are able to develop and deploy unique solutions 
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for school challenges. An important criticism of this concept comes from Cuban (2006) 
who cautions depending on “gallant leaders,” as this undermines collaboration among 
teachers, administration, and stakeholders. Though it may be valuable to have creative, 
inspirational educators, the work of school improvement will undoubtedly rely on 
teachers working as a collaborative community. The work of a few outstanding 
individuals is simply not enough to affect lasting change (Cuban, 2006). 
Like intrapreneurship, innovative teaching tends to be discussed more 
conceptually with limited evidence to support claims regarding outcomes of this practice 
(Borasi & Finnigan, 2010; Brown & Cornwall, 2000; Schimmel, 2016). The notion of 
teachers changing the system from within may be an ambitious one (Cuban, 2006). 
Cuban points out that entrepreneurial educators must question and challenge existing 
structures within their organizations. Although these teachers may make small gains in 
their schools, the real change comes with completely novel innovation and teachers who 
are willing and able to challenge the system.  
What Characteristics and Conditions Influence Innovative Teachers?  
Initial evidence from Schimmel (2016) showed that educational entrepreneurs 
were risk-takers, innovative, proactive, and collaborative. They reported having difficulty 
starting programs and having had positive prior entrepreneurial experiences. Schimmel’s 
findings should be interpreted cautiously, because the population of educators studied and 
methodological approaches used were not clearly described. Borasi and Finnigan (2010) 
interviewed six entrepreneurial educators from various roles including a suburban 
schoolteacher, an urban principal, an assistant superintendent, a dean at a private 
university, a nonprofit CEO, and a traditional entrepreneur specializing in educational 
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services. They found the entrepreneurial educators to be to be driven by a vision. They 
were motivated by some greater purpose or a sense of urgency, and constantly sought and 
pursued new opportunities. They were apt to recognize more opportunities than they had 
resources or capacity to support. They were also masters at networking, quick decision 
makers, and confident risk-takers (Borasi & Finnigan, 2010). Thurlings, Evers, and 
Vermeulen’s (2015) review of 36 studies regarding innovative teaching supported these 
findings. The following characteristics had a positive effect on teachers’ innovation: 
desire to learn, self-efficacy, intrinsic motivation, persistence, technology skills, problem 
solving, ability to recognize and evaluate opportunities, and content knowledge. When 
considering the conditions that influence innovative teachers, they found that school 
environments that fostered teacher peer collaboration and voicing one’s ideas had a 
positive effect on innovation.  
What are The Impacts Associated with Innovative Teachers?  
Thurlings, Evers, and Vermeulen’s (2015) review found just four of the 36 articles 
examined effects of teachers’ innovative behavior. The only consistent outcome was that 
innovative teachers faced co-worker conflicts (Janssen, 2003; Pugh & Zhao, 2003). Thus, 
when entrepreneurial educators pursue novel ideas in their classrooms and push some of 
these ideas within their schools, their colleagues could feel threatened. Additional 
research is needed to investigate the reasons why innovative teachers may experience co-
worker conflicts, while also exploring other influences they may encounter.  
What Conceptual Models Apply to Innovative Teachers?  
Several theoretical models have been applied to the study of innovative behavior 
in teachers (Thurlings et al., 2015). First, the Theory of Planned Behavior (Fishbein & 
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Ajzen, 2010) posited that behavior is the product of both proximal factors, such as traits 
and motivation, and distal factors, such as environmental and organizational factors. The 
proximal factors have a larger effect than distal factors, which are mediated by the 
proximal factors. The theory suggests that innovative teachers first and foremost show 
consistent personality traits (Fishbein & Ajzen, 2010). It also supposes that these traits 
are more important in predicting innovative behavior than features of teachers’ work 
environments.  
Another relevant model is the strength of weak ties theory (Granovetter, 1973), 
which asserts that weak ties or relationships between actors foster innovation, whereas 
strong ties perpetuate the status quo. For teachers to be innovative, they should have 
“weaker ties” with their schools, administration, and fellow teachers. This may mean that 
they have limited interactions with colleagues or less of a sense of belonging to their 
school community. Maintaining loose ties may actually facilitate more creative thinking 
and innovative work. Finally, the ability, motivation, and opportunity model from 
organizational psychology describes factors influencing employee behavior (Appelbaum, 
Bailey, Berg, & Kallebeag, 2000). Visualized as a triangle of interacting factors, ability is 
made up of the employee’s skills, motivation includes the employees’ attitudes and 
beliefs, and opportunity includes work place conditions. 
As the discussion of teacher leadership and innovative teaching concludes, a 
comparison of these topics is presented. Both teacher leadership and innovative teaching 
value innovation and teachers leading change in schools from the ground up (Thurlings et 
al., 2015; Wenner & Campbell, 2016; York-Barr & Duke, 2004). Both areas suggest that 
when accomplished classroom teachers are given increased autonomy, time, and 
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opportunity, educators can innovate new solutions for problems in their schools, support 
novice or struggling teachers, and ultimately serve as agents for change in the school, 
community, and education reform (Thurlings et al., 2015; Wenner & Campbell, 2016; 
York-Barr & Duke, 2004). However, teacher leadership emphasizes collaboration and 
pragmatic change at the local level, whereas the study of innovative teaching focuses on 
individual contribution and innovative change globally (Thurlings et al., 2015; Wenner & 
Campbell, 2016; York-Barr & Duke, 2004). Teacher leadership and innovative teaching 
foster qualities that are critical to the definition of traditional teacherpreneurship (Berry et 
al., 2013). 
Teacherpreneurship 
What is teacherpreneurship? Teacherpreneurship is an idea advanced by Barnet 
Berry and his team at the Center for Teaching Quality, a nonprofit organization whose 
expressed goal is advancing public education through innovative teacher leadership 
(Berry et al., 2013). They describe teacherpreneurship as a vision for the future of 
education, where schools give teachers time, space, geography, and reward to support 
teachers in becoming active leaders, or teacherpreneurs. The most accomplished teachers 
would remain in the classroom part-time, while pursuing leadership not only in their 
schools and communities, but also in educational policy. Whereas today’s teacher leaders 
work in a reactive fashion, accommodating expectations set by higher powers of 
government, teacherpreneurship provides a vision for the future, where teachers become 
proactive leaders, bridging the practice and policy gap (Holland et al., 2014).  
Though the definition by Berry et al. is the most established, two other academic 
sources have introduced nuanced definitions of teacherpreneurship (Buckley & 
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Nzembayie, 2015; Carpenter et al., 2016). These two conference proceedings both seem 
to reference what the current study terms online teacherpreneurship. Buckley and 
Nzembayie (2016) define teacherpreneurship as a practice among K-12 teachers who 
create e-learning content, learning platforms, and educational apps. They describe 
“teachers who develop and ‘sell’ their pedagogical talent while finding innovative 
solutions to challenges facing the education industry” (p. 2). This definition emphasizes 
the economic outcomes, in addition to social outcomes that online teacherpreneurs may 
produce. Carpenter, Abrams, and Dunphy (2016) define teacherpreneurs as teachers who 
sell educational resources in virtual markets such as TpT and curate virtual content to 
share with teachers, through sites such as Pinterest. They found that these efforts allow 
online teacherpreneurs to participate in virtual leadership, influencing education beyond 
their schools. 
Empirical evidence regarding teacherpreneurship is limited. Across an extensive 
review, just three studies of teacherpreneurship were identified (Buckley & Nzembayie, 
2015; Carpenter et al., 2016; Shelton & Archambault, accepted.) As noted earlier, all 
three appear to align more with online teacherpreneurship than teacherpreneurship in its 
traditional form. The results of these studies are presented in the following section 
regarding online teacherpreneurship.  
Online Teacherpreneurship 
By considering the literatures reviewed, the following definition of online 
teacherpreneurship has been created. Online teacherpreneurship is the practice of current 
or former PreK-12 classroom teachers sharing teaching ideas and materials via virtual 
educational marketplaces such as TeachersPayTeachers.com, for potential financial gain.  
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As illustrated in Figure 2.1, online teacherpreneurship incorporates aspects from 
each of the topics reviewed. Like entrepreneurship, online teacherpreneurs stand to gain 
financially from their efforts, as the educational world stands to gain as well. Like 
intrapreneurs and innovative teachers, online teacherpreneurship may bring new 
innovations to teacherpreneurs’ classrooms, the classrooms of their virtual peers, and to 
education at large. Similar to the roles of teacher leaders (York-Barr & Duke, 2004), 
intrapreneurs (Parker, 2011; Pinchot, 1985), and traditional teacherpreneurs (Berry et al., 
2013), an important part of online teacherpreneurship is that these individuals have 
current or former experience as a PreK-12 teacher. Due to the nature of the open online 
market, anyone can start an online store selling educational materials, but online 
teacherpreneurs are PreK-12 teachers with classroom experience.  
The three exploratory studies of online teacherpreneurship (Buckley & 
Nzembaye, 2015; Carpenter et al., 2016; Shelton & Archambault, accepted) have begun 
to shed light on who online teacherpreneurs are and the outcomes of their practice. 
Buckley and Nzembayie (2015) interviewed three teacherpreneurs who were K-12 
teachers who also pursued entrepreneurial ventures relating to e-learning, educational 
gaming, educational technology, or mobile learning. No other specifics regarding the 
nature of their work environments were provided in this preliminary study. They found 
that characteristics of teacherpreneurs include persistence, creativity, and motivation to 
share resources with other teachers. For one teacherpreneur who was interviewed, dislike 
of the school’s teaching methods motivated her involvement in online 
teacherpreneurship. Outcomes of online teacherpreneurship were not measured in the 
study, and a theoretical framework was not employed.  
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In other work, Carpenter, Abrams, and Dunphy (2016) observed an unexpected 
finding regarding online teacherpreneurs, when investigating teachers’ behavior on the 
online pin board site Pinterest. In examining 50 teachers’ pinning activity over a three-
month period, they found that online teacherpreneurs had a wide influence on the site, 
participating daily on the site with an average of over 21,000 followers. Their findings, 
though preliminary, suggest that Pinterest participation is one way that teacherpreneurs 
are sharing ideas and resources both freely and for possible financial gain. 
Finally, Shelton and Archambault (accepted) explored online teacherpreneurship 
in the context of a professional learning community hosted in a closed Facebook group of 
40 online teacherpreneurs who teach Spanish. They found this group to be an active 
community of practice (Wenger, McDermott, & Snyder, 2002; Wenger, 1998) where 
participants negotiated relationships over shared goals, and developed new ideas and 
collective accomplishments. Online teacherpreneurs reported that their participation in 
the community produced new achievements in entrepreneurship as well as their teaching 
practice. Overall, findings from these three studies suggests that online teacherpreneurs 
are creative and persistent teachers who are actively engaging in online networking 
opportunities to influence their teacherpreneur peers and teachers alike. This evidence 
provides an emerging understanding of online teacherpreneurship and those who 
participate in the practice, while demonstrating that this topic is ripe for further 
investigation. 
Summary 
 In this chapter, I presented a literature review of entrepreneurship, 
intrapreneurship, teacher leadership, and innovative teaching, as connected to online 
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teacherpreneurship. The goal was to shed light on online teacherpreneurship by 
considering evidence and conceptual approaches used in these more established lines of 
research. The review provides evidence to support the conceptual model of online 
teacherpreneurship presented in Figure 1.1. The model takes aspects of both Shane’s 
(2003) Opportunity Nexus model and York-Barr and Duke’s (2004) Theory of Action for 
Teacher Leadership, emphasizing the discrete factors that define teacherpreneurs and 
their practice, while considering the fluidity of this practice, the interactions of impacting 
factors, and the process involved.  
The reviewed literatures also specify several meaningful directions for the present 
study of online teacherpreneurs. By examining the aggregated findings across the 
literatures (Appendix A) there are a number of reoccurring themes across these topics 
that deserve attention. When considering the first research question regarding the 
characteristics of online teacherpreneurs, reoccurring constructs include risk taking, 
creativity, work ethic, interest in collaboration, and professional experience level. For the 
second research question, regarding environmental conditions, constructs of interest 
include the innovativeness of one’s work environment, the diversity of one’s professional 
network, and familial support. For the final research question, regarding outcomes of 
online teacherpreneurship, the other literatures suggest that constructs of interest may 
include leadership, classroom instruction, job satisfaction, and peer conflicts. 
With these considerations in mind, the current study aimed to investigate the 
characteristics of online teacherpreneurs, the conditions in which they work, the 
processes involved in the practice, and the outcomes of their pursuits. This was explored 
by analyzing teacherpreneurs’ own perspectives through interview and survey techniques. 
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Ultimately the study sought to better understand the complexities of this practice to shed 
light on what online teacherpreneurship may mean for education today. 
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CHAPTER 3 
METHODOLOGY 
 Online teacherpreneurship describes the practice of current and former PreK-12 
teachers who market their original educational resources to fellow teachers via online 
educational marketplaces, often for personal financial gain. The resources created by 
online teacherpreneurs have been viewed a trusted source of educational content while 
also being popular among elementary and secondary teachers (Loewus & Molnar, 2017; 
Opfer, Kauffman, & Thompson, 2016). In turn, online teacherpreneurs have experienced 
significant financial gain in the process (Thompson, 2017). As this phenomenon 
continues to thrive, at present there is limited research investigating online 
teacherpreneurship, with only a few exploratory investigations (Buckley & Nzembayie, 
2015; Carpenter et al., 2016), including one of our own studies (Shelton & Archambault, 
accepted). 
The purpose of this study was to describe online teacherpreneurs, their school 
environments, the practice, and to identify the impacts they report experiencing. Through 
a mixed methods investigation, elite online teacherpreneurs, defined as those ranked in 
the top 1% for earnings on TpT who had sold on the site since at least 2014, were 
interviewed. Then the qualitative results were used to develop a survey administered to 
hundreds of mainstream TpT sellers, to understand the perspectives of the broader online 
teacherpreneur population. Both the qualitative interviews and quantitative survey 
explored the following research questions. According to online teacherpreneurs: 
1. What are the characteristics of online teacherpreneurs? 
2. In what school environments do online teacherpreneurs work? 
 45 
3. In what practices do online teacherpreneurs engage?  
4. What impacts do online teacherpreneurs experience? 
 In this chapter, I describe the methodology, which employed a multistrand 
exploratory sequential mixed method design (Creswell, 2014; 2015; Teddlie & 
Tashakkori, 2006; 2009). I begin with an explanation and justification of this design and 
describe the participants and sampling procedures for both the qualitative and 
quantitative portions of the study. Then the data sources and analytical procedures for 
both portions are explained, and the chapter concludes with a discussion of the study 
limitations. 
Design 
 The study employed a mixed methodology because this was an effective way to 
study novel phenomena in a deeper, richer, and more trustworthy way by combining 
methodological approaches (Creswell, 2014; 2015; Greene, 2007; Teddlie & Tashakkori, 
2006; 2009; Onwuegbuzie, Slate, Leech, & Collins, 2009). Through collecting qualitative 
data in the form of interviews of highly experienced and successful online 
teacherpreneurs, it was possible to present the detailed, contextualized experiences of 
authentic individuals (Corbin & Strauss, 2015; Creswell & Miller, 2000; Maxwell, 2013; 
Tracy, 2013). The qualitative evidence was used to build a quantitative survey 
instrument. Using this process, qualitative themes were translated to variables. Survey 
items that were aligned to the qualitative variables were written, allowing me to assess 
the qualitative constructs quantitatively (Creswell, 2015). Then, by administering the 
survey to a large sample of online teacherpreneurs, it was possible to describe the 
experiences of many, enabling me to capture the practice of online teacherpreneurship 
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across the greater population (Creswell, 2014; 2015; Nickerson, 1998). Mixed methods 
research is more than simply collecting multiple forms of data (Creswell, 2015). It is 
critical that qualitative and quantitative data be integrated. In this study, the methods 
were mixed at the survey development phase with the purpose of building, and at the end 
of the analysis phase when interpretations were drawn based on the combined strengths 
of both the qualitative and quantitative findings with the purpose of merging. 
Multistrand Exploratory Sequential Mixed Method Design 
 Taking advantage of the strengths of a mixed methods approach, the present 
study used a multistrand exploratory sequential mixed method design adapted from 
Teddlie and Tashakkori (2006; 2009) (Figure 3.1). This design was selected because it 
was appropriate for exploratory research with a clear, chronological structure.  
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Figure 3.1. Multistrand exploratory sequential mixed method design for the present 
study.  
 As figure 3.1 shows, the study began with a qualitative portion that involved 
developing, conducting, and analyzing interviews of high achieving online 
teacherpreneurs. Next, the qualitative findings were used to develop a quantitative 
survey, which translated the qualitative findings to a format that could gather quantitative 
data. The survey was administered to a large sample of teacherpreneurs. Results were 
analyzed to explore predictions developed in the qualitative phase. Ultimately, the results 
from both strands were considered together, to construct and confirm inferences 
informing all of the research questions.  
 48 
 The mixing of methods occurred at two points in the study. First, the methods 
were mixed when the qualitative evidence supported the creation or building of the 
quantitative survey. Second, after the quantitative data was analyzed, the qualitative data 
was used to merge the final conclusions. By merging the data, both convergent and 
divergent evidence was used to address the research questions as completely as possible. 
Greene (2007) referred to this design structure as a component design, where the analysis 
for the qualitative and quantitative methods occur independently, each following the 
procedures of that methodological tradition. Then, the results of both were taken together, 
through the use of mixed methods joint display tables, which merged the results. This 
enabled me to draw expansive conclusions regarding the characteristics, school 
environments, practices, and impacts of online teacherpreneurs. Table 3.1 presents a 
summary of the research phases, research questions, data sources, and analyses. 
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Table 3.1 
Summary of research phases 
Phase Research Questions Data Source Analysis 
Qualitative 
According to online teacherpreneurs: 
1. What are the characteristics of 
online teacherpreneurs? 
2. In what school environments do 
online teacherpreneurs work? 
3. In what practices do online 
teacherpreneurs engage? 
4. What impacts do online 
teacherpreneurs experience? 
Semi-
structured 
interviews 
Thematic 
analysis 
Quantitative Survey 
Descriptive 
and 
inferential 
statistics 
 
Purpose 
 An important consideration when designing a mixed method study was the 
purpose or reason for mixing methods (Greene, 2007; Ivankova, Creswell, & Stick, 2006; 
Onwuegbuie et al., 2009; Teddlie & Tashakkori, 2009). There were two reasons for 
mixing methods within this study, building and expansion. Building was achieved in the 
survey construction phase. The qualitative findings were used to inform the development 
of the quantitative survey. Expansion was achieved in the integrated analysis phases. 
Qualitative and quantitative data were collected and analyzed separately, but the different 
results generated enriched or expanded information to inform the research questions in a 
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more complete way than they could be answered with a single method approach (Greene, 
2007). The real life stores from the interviews enabled me to triangulate the two data 
forms, while expanding upon the results. 
Priority 
 Another concern when employing mixed methods was the priority or weight 
given to the qualitative and quantitative portions (Ivankova et al., 2006; Onwuegbuie et 
al., 2009; Teddlie & Tashakkori, 2009). In the current study, the greater weight was given 
to the quantitative portion, as the major purpose of the study was to understand online 
teacherpreneurs, the school environments in which they work, and the impacts of their 
practice in a global way. The ultimate goal was to be able to describe features of online 
teacherpreneurs. The qualitative portion was used as a stepping-stone to support the 
development of the quantitative survey, and also to provide additional data used to 
triangulate, authenticate, and expand upon the quantitative findings. 
Paradigm 
 A related concern was the extent to which methodological paradigms interacted 
within the study (Greene, 2007; Ivankova et al., 2006; Teddlie & Tashakkori, 2009). A 
pragmatist perspective was taken (Johnson & Onwuegbuzie, 2004; Johnson, 
Onwuegbuzie, & Turner, 2007; Teddlie & Tashakkori, 2009), positioned at a 
philosophical middle ground between the constructivist and post-positivist paradigms 
typically associated with qualitative and quantitative research, respectively (Lincoln & 
Guba, 1985).  
 The pragmatist paradigm is defined by several key characteristics (Johnson & 
Onwuegbuzie, 2004; Johnson et al., 2007; Teddlie & Tashakkori, 2009). A central tenet 
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is rejecting the forced choice of taking a constructivist or positivist approach to one’s 
methods, logic, and epistemology. Pragmatists have valued all approaches as useful 
depending on the research problem. A constructivist approach may be more informative 
when the research requires skepticism and inductive reasoning, yet a positivist approach 
may be more useful when making deductive conclusions. Pragmatists have found both 
approaches useful because they understand the research process to include inductive and 
deductive cycles. The research process has been understood as parallel to real life 
learning, where people test their beliefs through experience and discovering what works, 
while constantly revising their theories as new information arises. When considering the 
outcomes of research, pragmatists have found a middle ground between the Truths of 
positivist findings and the lack of any truth in constructivist findings (Teddlie & 
Tashakkori, 2009, emphasis in original). Rather, they have embraced partial and 
provisional truths as a useful outcome. Ultimately, pragmatic research has aimed to 
produce practical theories that avoid philosophizing, and instead prompt action. 
 In this study, a pragmatic paradigm was employed with inductive and deductive 
approaches used iteratively. First, a constructivist approach explored online 
teacherpreneurs inductively, through interviews to understand their experiences. The 
information gained during the inductive step informed the deductive survey, which was 
confirmatory in nature. The quantitative portion was more heavily emphasized, as the 
ultimate goal was to produce evidence regarding online teacherpreneurship that applied 
to the population at large. At the meta inference phase (Greene, 2007; Ivankova et al., 
2006; Teddlie & Tashakkori, 2009), the interview evidence was revisited, but a deductive 
approach was used to select evidence that converges with the quantitative findings, to 
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triangulate and enrich the quantitative conclusions. Divergent evidence was also noted as 
an inspiration for future research. 
Participants 
 Both phases of the study investigated online teacherpreneurship by 
interrogating perspectives of a sub-set of the online teacherpreneur population: 
individuals who sell educational materials on the virtual marketplace, Teachers Pay 
Teachers (TpT). This population was selected for several reasons. First, at the time of the 
study, TpT was the most popular online educational marketplace in North America 
(Gomes, 2015; Opfer et al., 2016). Second, the TpT seller population was quite large, 
with over 80,000 teacher authors, many of whom may be experiencing substantial 
financial benefits (TpT, 2017; Thompson, 2017). Also, TpT sellers were easily 
identifiable because they were listed on TpT’s website (TpT, 2017) and TpT sellers were 
a standardized group who followed similar guidelines and consistent practices as 
compared to teacherpreneurs practicing in diverse online venues. 
 The qualitative interviews were conducted with online teacherpreneurs who 
will be described as “elite.” They were in the top 1% for sales on the TpT site and had 
sold materials there since 2014 or prior, indicating that they were highly successful and 
highly experienced online teacherpreneurs. The quantitative participants included online 
teacherpreneurs who will be described as “mainstream.” Any current or former PreK-12 
teacher who sold at least one educational item on TpT was eligible to participate. 
Data Collection Procedure 
 Data collection occurred sequentially, beginning with qualitative interviews, 
followed by the construction and deployment of a quantitative survey (Table 3.2).  
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Table 3.2 
Study Timeline 
 Start Date Duration Topic 
Q
ua
lit
at
iv
e 
Ph
as
e July 2017 8 weeks Qualitative interviews 
July 2017 24 weeks Qualitative analysis and inference 
In
st
ru
m
en
t 
D
ev
el
op
m
en
t 
October 2017 12 weeks Survey construction and validation 
Q
ua
nt
ita
tiv
e 
Ph
as
e 
October 2017 12 weeks Survey population database creation  
January 2018 6 weeks Survey deployment 
February 2018 6 weeks Quantitative analysis and inference 
M
ix
ed
 M
et
ho
ds
 
A
na
ly
si
s 
February 2018 8 weeks Mixed methods analysis, inference 
  
 The next sections present details regarding the qualitative phase, instrument 
development phase, and quantitative phase. First, the study participants and sampling 
procedures for each phase are discussed. Then the data sources and data collection 
procedures are introduced, followed by a description of the analytical approaches.  
Qualitative Participants 
 To gain an initial exploration of online teacherpreneurship, ten online 
teacherpreneurs were selected to participate in a one-hour semi-structured interview. 
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Purposeful sampling was used, as an approach to garner data from particularly 
informative participants (Maxwell, 2013; Tracy, 2013). This approach was an ideal 
method for exploratory qualitative research aiming to describe a novel phenomenon. 
Through intensity sampling (Teddlie & Tashakori, 2009), I identified participants who 
were both highly experienced on TpT  (operationally defined as having been a TpT seller 
since 2014 or prior) and highly successful on TpT (operationally defined as having been 
ranked in the top 1% of all TpT sellers in July 2017 when the interviews were 
conducted). By setting these inclusion criteria, I was able to sample individuals with deep 
and varied knowledge and experiences regarding online teacherpreneurship.  
 Potential participants were identified by searching the TpT website, where all 
sellers were listed publically (TpT, 2017). I searched through the TpT top 100 sellers lists 
to find potential participants who met the inclusion criteria, while also aiming to select a 
maximum variation sample (Creswell, 2014; Teddlie & Tashakori, 2009; Tracy, 2013). 
Participants were selected so they varied on characteristics including: level and content 
taught, employment status, gender, U.S. location, and relationship to the researcher. I 
pursued a maximum variation sampling approach as a way to add to the complexity and 
breadth of the exploratory phase (Creswell, 2014; Teddlie & Tashakori, 2009; Tracy, 
2013). As a TpT seller myself, I recruited two participants I knew personally through 
virtual teacherpreneur social media collaborations. The remaining participants had no 
personal relationship with me and were identified through the TpT website. In all, 46 
online teacherpreneurs were invited to participate via a personal email message 
(Appendix B). Among those solicited, 12 responded that they were not able to participate, 
24 did not respond, and 10 agreed to participate. 
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Ten interviews were conducted. In qualitative research, there are no numeric 
guidelines for sample size (Tracy, 2013). Instead, researchers should sample as many 
participants as is necessary to be able to make meaningful conclusions and that will result 
in data saturation, or the point at which additional interviews bring fewer and fewer 
insights (Creswell, 2014; Tracy, 2013). Concerns regarding budget, timeline, and access 
to participants were also a factor. After interviewing the ten participants, I found that the 
same ideas were consistently coming out of the interviews, with no new ideas being 
added.  
 Institutional Review Board (IRB) approval for the qualitative portion of the 
study was attained in April 2017 (Appendix C). To ensure proper ethical practice, all 
participants provided verbal informed consent prior to the start of the study and were free 
to terminate participation at any time. This study offered no potential risks to participants, 
and there were likely no direct benefits beyond the awareness that the study may have 
provided for online teacherpreneurship, in the scholarly community, and beyond.  
Qualitative Data Collection 
 To explore elite online teacherpreneurs’ characteristics and experiences, I 
conducted interviews using a semi-structured interview format. This researcher-led 
approach enabled a focus on preselected, relevant topics that could be consistently 
addressed across participants (Corbin & Strauss, 2015; Maxwell, 2013; Tracy, 2013). An 
interview protocol was created as a way to promote consistency across interview 
participants, to ensure that each interview addressed the research questions, and to 
establish consistent information probes. Probing questions were used as necessary to 
encourage participants to provide as complete a response as possible, and to ensure that I 
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understood responses in the way participants intended. The questions were generated 
based on themes from the literature review, focusing on entrepreneurship, teacher 
leadership, innovative teaching, and technology literacy. The interview protocol has been 
presented in Appendix D.  
 The 10 interviews were conducted in July and August 2017 via online video 
call (n = 6) or phone call (n = 4), based on participant preference. The protocol was 
designed to structure a one-hour long interview. Interview durations ranged from 48 
minutes to 67 minutes. All interviews were audio recorded by the researcher and then 
transcribed by a third party online transcription service, Rev.com.  
Qualitative Data Analysis 
 Qualitative data analysis was conducted and organized using NVIVO for Mac 
Version 11 software. As each interview transcription was completed, I imported the 
transcribed interview into the software. The software enabled me to assign codes to text 
segments and then group those codes into themes.  
 Interviews were analyzed iteratively, using a categorical analysis strategy, 
which involved organizing the narrative data into distinct categories (Teddlie & 
Tashakkori, 2009). In primary-cycle coding, I read and re-read the interview transcripts 
to assign first-level codes to segments of text. These codes included emergent codes 
detailing descriptive processes, in vivo codes (Tracy, 2013), and a priori codes that had 
been identified in the literature review as relevant to past research on teacher leadership, 
innovative teaching, and entrepreneurship. As I read and re-read the transcripts, the 
constant comparative method (Corbin & Strauss, 2015) was used to compare and 
consolidate the codes when possible. After each coding session, I wrote a memo in 
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NVIVO describing that session’s process, salient ideas about the particular interview that 
had been coded, and meanings and connections I saw across the data. As more interviews 
were added, this process was repeated, and the memos were read again. 
 After the first three interviews were coded in this manner, I created a codebook 
to organize, define, and provide exemplary quotes for each of the initial codes. Codes 
were organized in the codebook by the four research questions. As the remaining seven 
interviews were added, I continued to revise the codebook as I completed primary-cycle 
coding for each interview, with more codes added as new ideas were presented, and 
codes being consolidated when possible. Once all interviews were completed and primary 
level codes assigned, I used secondary-cycle coding to further organize the codes into 
more refined categories (Tracy, 2013). The goal was to determine a concise set of 
relevant codes that appeared repeatedly across responses. As codes were refined, the 
codebook was revised to include a definition for each code, with several example 
quotations from interviewees for each.  
Qualitative Validation Strategies 
Efforts were made to ensure the data collection process yielded findings that were 
trustworthy, authentic, and credible from the standpoint of the researcher and the 
participants (Creswell & Miller, 2000). First, I wrote memos throughout the data 
collection and analysis process, using researcher reflexivity to increase trustworthiness 
(Creswell, 2014; Maxwell, 2013; Tracy, 2013). A memo was written after each coding 
session, describing my reflections on the experience, coding rationales, questions, and 
noteworthy observations. Second, I used expert debriefing to discuss, analyze, and review 
a written version of the results with Dr. Archambault, my dissertation chair. At three 
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meetings over the course of the four-month analysis phase, I presented her with an initial 
version of the results, including tables, definitions, and examples from the data. We 
talked through the analytical procedures and addressed questions and concerns. Revisions 
suggested in the expert debriefing were made, and another iteration of the results was 
produced.  
 Once the qualitative analysis was complete, the instrument development began. 
The instrument development phase aimed to translate the qualitative findings into a 
quantitative survey instrument, intended to explore the perspectives of the larger 
population of online teacherpreneurs. In the following sections, the methodological 
approach for the quantitative instrument development portion of the study is described. 
Quantitative Instrument Development 
  The quantitative survey instrument was developed through iterative construction 
and validation. Like the qualitative interviews, the quantitative survey was designed to 
address the four research questions: to describe the characteristics, school environments, 
practices, and impacts of online teacherpreneurs, just at a larger scale. Survey 
construction occurred over a four-month period in the fall of 2017. This process involved 
producing an initial draft of the survey using a mixed methods instrument development 
joint display, followed by expert reviews of the instrument, and think aloud pilot testing.  
  An initial draft of the survey was written, using a mixed methods instrument 
development joint display, which allowed me to write survey items that would align to 
the qualitative findings. Joint display tables are a helpful way to visualize mixed methods 
integration (Creswell, 2015; Fetters, Curry, & Creswell, 2013; Guetterman, Fetters, & 
Creswell, 2015). I used a joint display to envision how the qualitative themes would align 
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with the quantitative variables. I was then able to write items that aligned to the 
qualitative themes, using participants’ authentic language and phrasing. This represented 
a mixed methods integration that involved building: taking from the qualitative findings 
to build an instrument to examine teacherpreneurs’ characteristics, school environments, 
practices, and impacts on a broader scale (Creswell, 2015; Greene, 2007). The final 
version of the mixed methods instrument development joint display is presented along 
with the instrument development results in Chapter 5. 
  When writing the items and organizing the survey, I considered a number of 
factors regarding wording and formatting. Items were written to be as easy to read as 
possible, while still conveying the intended point (Fowler, 2014; Weisberg, 2005). I 
avoided using words with multiple meanings. I also avoided including multiple constructs 
within a single item (using terms such as “or” and “and”).  
  The instrument included Likert type items, closed ended items, and short answer 
items. Likert type items were used to offer an ordinal scale for participants to rate their 
opinions and behavior frequencies (Weisberg, 2005). A “no opinion” option was not 
offered because when respondents do not have the ability to opt out of a question, 
measurement has been improved (Krosnick et al., 2002; Weisberg, 2005). A five-choice 
scale was used to ensure that enough choices were provided to see variability in the data 
collected, while avoiding offering too many choices which could result in a positivity 
bias or response contradiction bias (Weisberg, 2005). A few closed ended items and short 
answer items were also included, but were used sparingly because participants have 
tended to provide easy, simple responses for short answers (Weisberg, 2005). In this 
survey, short answers were used only as a way to provide additional comments and 
 60 
feedback. 
The survey was designed to take approximately 10 minutes to complete, because 
shorter questionnaires have shown higher quality data and participation may be increased 
when time demands are reduced (Weisberg, 2005). The online survey tool Qualtrics was 
used because it was a low cost, efficient way to access a geographically dispersed 
participant sample who hale from diverse locations (Fowler, 2014). The instrument was 
formatted to be accessible on both traditional web pages and mobile web view.  
  After writing an initial draft of the survey, I used expert debriefing to discuss, 
analyze, and review a written version of the results with one of my dissertation 
committee members. Together we evaluated the mixed methods instrument development 
joint display to consolidate the survey and clarify items as necessary. Once an initial draft 
was produced, I sought feedback from three other experts who reviewed the survey in its 
entirety and also conducted think aloud pilot testing with three online teacherpreneurs. 
  I used expert review and pilot testing as a way to establish content validity 
(Creswell, 2015; Dillman, Smyth, & Christian, 2014; Fowler, 2014; Weisberg, 2005). 
Validity reflects how well a survey’s results model phenomena in the real world 
(Cronbach & Meehl, 1955; Creswell, 2015; Weisberg, 2005). It was important that the 
results of the survey accurately described how online teacherpreneurs think, feel, and act.  
  Three experts provided a review of the survey, as this was a recommended first 
step in the pre-survey evaluation process (Fowler, 2014). The reviewers were selected 
because they possessed a PhD in education, had prior experience with survey-based 
research, and were experts in teacher education and/or educational technology. The 
experts were invited through an email message to complete a feedback form. The form 
 61 
solicited reviewers’ open-ended comments following each of the survey subscales. Two 
of the experts evaluated the instrument in its online format and one expert evaluated a 
paper copy of the instrument. For each item, they were asked to provide feedback 
regarding how easy the question was to read, how well the question was understood 
consistently, and how well participants will be able to answer accurately. They were also 
asked to provide global feedback regarding the scale headers and their overall perceptions 
of the survey holistically. 
  After receiving feedback from the first expert reviewer, I made appropriate 
changes to the instrument and then asked for the next expert to begin their review. I 
continued this process revising and seeking new reviews with three different experts. A 
discussion of the changes that were made throughout this process have been presented in 
Chapter 4.  
  Next, think aloud cognitive interviews were conducted with three online 
teacherpreneur pilot testers. Participants were colleagues from online teacherpreneur 
collaborations, whom I invited to participate by email. The first participant was a former 
classroom teacher who completed the survey on her desktop computer. The second 
participant was also a former classroom teacher who completed the survey on her desktop 
computer, but she completed the survey as if she was currently still in the classroom. The 
third participant was not a former classroom teacher and completed the survey using his 
smart phone. Each of these roles were taken to ensure that the skip logic programmed 
within the survey was working as intended and that the survey was capturing the 
appropriate data it was designed to gather. 
  The first think aloud pilot interview was conducted on the phone, the second via 
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online videoconference, and the third was in person. In the interviews, the participants 
opened the actual survey and input their responses, expressing their thought processes as 
they completed it (Dillman et al., 2014; Fowler, 2014). Following Fowler’s (2014) 
recommendations, I prompted participants with the same prompts used for the expert 
review, to understand if the questions were easy to read, understood, and able to be 
answered accurately. Appendix E presents the think aloud pilot testing interview script. 
After receiving feedback from the first interview, I made appropriate changes to the 
instrument and then repeated the process with the second participant. I continued this 
process revising and seeking feedback on the most recent version of the survey for all 
three participants. The end goal was to ensure that the survey was clear and 
understandable, while requiring a reasonable amount effort. The changes that were made 
and the resulting survey are presented in Chapter 4. 
Quantitative Participants 
  The study used a nonprobability sampling method to gather data from volunteer 
participants who were readily accessible (Blair & Blair, 2015; Dillman et al., 2014; 
Fowler, 2014; Weisberg, 2005). The benefit of this approach was that a large sample of 
participants could be accessed. The limitation was that it was not possible to estimate 
how representative study participants were of the online teacherpreneur population. 
Nonetheless, this technique was appropriate because the topic of online 
teacherpreneurship is so novel that very little is known about teacherpreneurs to be able 
to define the population. Casting a wide net for teacherpreneurs willing to participate, 
rather than targeting specific individuals selected at random, was a time and cost effective 
option for this exploratory study.  
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The study aimed for a quantitative participant sample of at least 400 online 
teacherpreneurs. For nonprobability samples, it is not possible to calculate a minimum 
sample size to ensure the study can reach the desired confidence levels (Dillman et al., 
2014; Teddlie & Tashakori, 2009). Teddlie and Tashakori suggested that for a probability 
sample, when given an infinitely large population, a sample size of 384 participants is 
needed to estimate the characteristics of the population with 95% confidence. When 
considering TpT’s online teacherpreneur population is 80,000 (Thompson, 2017), a 
sample size estimate of 400 was deemed a conservative goal for this study. 
In general, a larger sample size was desirable for a host of reasons. First, a larger 
sample size reduces the sampling error, or random variability in the sample, thus 
increasing the reliability of a survey estimate (Dillman et al., 2014; Fowler, 2014; 
Weisberg, 2005). A larger sample size also makes it possible to detect effects across 
participant sub-groups. Finally, credibility should also be considered (Weisberg, 2005). A 
small sample size may result in a statistically significant effect, but the effect may not 
seem credible.  
  A sampling frame email list was established as a way to define the set of potential 
respondents from which the sample would be drawn and to measure response rate (Blair 
& Blair, 2015; Dillman et al., 2014; Fowler, 2014; Weisberg, 2005). To obtain the 
sampling frame, two approaches were used. First, the researcher identified online 
teacherpreneurs through the TpT website’s “Top 100 Sellers” lists for all grade levels, 
and then found their email addresses through internet search. The second approach 
involved inviting potential participants through solicitations in four TpT seller Facebook 
groups and on the TpT online seller’s forum. The solicitation included a written invitation 
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inviting interested online teacherpreneurs to provide their email addresses through a 
Google form link if they wished to be added to the participant pool (Appendix F). 
   Potential participants were eligible to participate if they had at least one resource 
posted for sale on the TpT site. If they had multiple stores open on TpT, they were only 
eligible to participate once. Online teacherpreneurs who did not have PreK-12 teaching 
experience were not excluded from the sampling frame because this information was not 
known. However, a survey question addressed this issue, and participants with no PreK-
12 teaching experience were excluded from the analysis phase.  
 IRB approval was attained for the quantitative portion of the study in 
September 2017 (Appendix C). To ensure proper ethical practice, all participants 
completed informed consent prior to the start of the study and were free to terminate their 
participation at any time. Like the qualitative portion, this portion offered no potential 
risks and likely no direct benefits to participants beyond the publicity that the study may 
provide for online teacherpreneurship.  
Quantitative Data Collection Procedure 
Over a six-week period in January and February 2018, the survey was deployed 
using the Tailored Design Method (Dillman et al., 2014). This method is a systematic 
approach for attaining higher response rates with web-based surveys. This process is 
explained below and outlined in Table 3.3. The email messages that were sent throughout 
the process are provided in Appendix G. 
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Table 3.3 
Survey Administration Procedure 
Day Date Action 
Week 1, 
Day 1 
Friday, January 5, 2018  
(afternoon) 
Sent pre-notification email 
Week 1, 
Day 4 
Monday, January 8, 2018  
(morning) 
Survey Launched: 
• Activated the online survey 
• Sent the survey link email 
Week 2, 
Day 4 
Monday, January 15, 2018  
(mid-day) 
Sent reminder email 
Week 3, 
Day 4 
Monday, January 22, 2018 
(afternoon) 
Sent reminder email 
Week 4, 
Day 4 
Monday, January 29, 2018 
(morning) 
Sent reminder email 
Week 5, 
Day 4 
February 5, 2018 Closed survey 
Week 6, 
Day 7 
February 7, 2018 Sent incentives to winning 
participants 
 
First, a pre-notification email was sent to all potential respondents. This short 
message included a description of the survey, informed consent information, and invited 
recipients to respond if they were not eligible to participate or if the message was sent to 
them in error. The pre-notification email served as an advance notification for 
participants, designed to increase participation (Fowler, 2014), but also allowed the 
researcher to identify inactive email accounts or incorrect recipients. Efforts were made 
to resolve any of these issues and delete ineligible participants from the email list prior to 
the survey launch.  
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Three days after the pre-notification email, the survey was launched. The online 
survey was activated, and the final set of potential respondents were sent the link to the 
survey through an email message. This message included a description of the survey, 
informed consent information, instructions on how to complete the survey, and the link to 
the survey. A week later, a reminder email was sent to all non-responding potential 
respondents, with the same content as the initial survey link email, while conveying an 
increasing sense of urgency to encourage participation. Two subsequent reminder emails 
were sent at weekly intervals, conveying increasingly more urgency to participate. A 
week after sending the last reminder email, the survey was deactivated. 
Other Efforts to Increase Participation 
  In addition to the email contact process using Dillman’s Tailored Design Method, 
the study implemented a number of other efforts to increase participation. Weisberg 
(2005) explains that participation can be increased when participants feel like the costs of 
participation are low and the benefits are high. Dillman, Smyth, and Christian (2014) call 
this social exchange, emphasizing the value of making participants trust that the rewards 
of participating will outweigh the costs. To reduce costs of participating, the survey was 
designed to require approximately 10 minutes of participants’ time and questions were 
carefully written with simple, clear language to require minimal mental effort to 
complete. To increase benefits, the language used in the email solicitations and the 
survey aimed to make participants feel that they are an invited group, whose experiences 
and opinions are especially important (Weisberg, 2005; Dillman et al., 2014).  
  Participants were also offered the opportunity to win an incentive, which can be 
an effective way to increase survey participation (Dillman et al., 2014; Fowler, 2014; 
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Weisberg, 2005). Respondents were invited to enter their email address upon completing 
the survey to win a $5 e-gift cards awarded to 300 of the participants selected at random. 
The $5 incentive was selected as an appropriate, but conservative compensation for the 
10-minute time commitment asked of adult professionals, while maximizing participants’ 
inherent interest in helping (Dillman et al., 2014). The $5 incentive also enabled me to 
offer more incentives so respondents had a higher probability of winning. Gift cards to 
Starbucks were used as this is a popular venue with teachers and because tangible gifts 
tend to produce higher response rates than cash incentives (Singer & Ye, 2013). Winners 
were elected at random by the researcher after the survey closure and electronic gift cards 
were emailed to the winners. 
Quantitative Data Analysis 
 After the survey closed, the survey data was analyzed, with the primary goal 
being to confirm and elaborate on the qualitative findings (Teddlie & Tashakkori, 2009). 
Descriptive statistics including frequency, mean, and standard deviation were calculated 
for all items. These analyses allowed me to describe the characteristics, school 
environments, practices, and impacts of the mainstream online teacherpreneurs sampled. 
Reliability analyses using Cronbach’s alpha were also conducted for each of the scales 
and subscales to evaluate the internal consistency of the items for measuring the intended 
constructs of interest (Cronbach, 1951). Coefficient alpha and descriptive statistics for the 
subscales were reported. Repeated measures ANOVAs were conducted with the reliable 
subscales to see if there were significant differences in the way they were rated. Partial 
eta squared was also presented, as it is a commonly used measure of effect size (Lomax 
& Hahs-Vaughn, 2012). The effect size was interpreted using Cohen’s (1988) subjective 
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standards: small effect ηp2 = .01, medium effect, ηp2 =  .06, and large effect ηp2 =  .14. 
Post hoc comparisons using the Bonferroni correction were then used to identify 
significant differences in ratings across the subscale pairs. 
 The subscale analyses were conducted as an advanced methodological 
approach, but item level analyses were also conducted. For this study, the subscale results 
provided only general evidence about the constructs of interest.  There may have been 
valuable information observable at the item level that may have been ignored if analyses 
focused exclusively at the scale level. Allen and Seaman (2007) suggest that item level 
results should be considered along with subscale results. They explain that a limitation of 
analyzing ordinal survey data as interval data is that results can be misleading if the 
values of the dataset are not considered. For example, while two survey items may have 
the same mean rating, their response patterns across the Likert items may show different 
distributions. To avoid misleading results it is necessary to examine item level data and to 
consider the response patterns within the items (Allen & Seaman, 2007).  
 This approach was also useful because it aligned with the exploratory and 
descriptive nature of this study. Thus, after the subscale results were obtained, item level 
data was returned to as a way to further explore the behaviors described in each of the 
items. I explored rating response frequencies across the items to identify behaviors and 
beliefs that were rated particularly high or particularly low by most respondents. By 
looking at the item results this way, I could validate and expand upon the subscale 
results, with more concrete and specific evidence. 
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Integrated Data Analysis 
For the final analytical process, the qualitative and quantitative findings were 
integrated. The integration approach focused on merging (Creswell, 2015; Greene, 2007; 
Guetterman, et al., 2015).): the qualitative findings from the interviews of elite online 
teacherpreneurs were considered along with the quantitative findings from the online 
teacherpreneur survey. Mixed methods joint display tables were used to compare the 
findings, to identify convergent and divergent evidence (Creswell, 2015; Fetters et al., 
2013; Guetterman et al., 2015). By considering the results together, I was able to expand 
and triangulate the conclusions, which was the stated purpose of mixing methods in this 
study (Greene, 2007; Teddlie & Tashakkori, 2009). I designed the survey with the 
intention of identifying quantitative evidence from mainstream online teacherpreneurs 
that might converge with the qualitative findings. Nonetheless, in the integrated 
analytical process, diverging evidence was not ignored. As Greene (2007) notes, we must 
“look just as keenly for instances of divergence and dissonance, as these may represent 
important nodes for further and highly generative analytic work” (p. 144). In Chapter 5, 
the divergent evidence is discussed as a source of inspiration for future research. 
Summary 
 In this chapter, I presented the methodological approaches for this study, which 
aimed to understand the characteristics, school environments, practices, and impacts 
online teacherpreneurs experience. A multistrand exploratory sequential mixed method 
design (Teddlie & Tashakkori, 2006; 2009) was used. It began with qualitative 
interviews, which were used to create a quantitative survey, deployed to a larger sample 
of online teacherpreneurs. This design enabled an initial exploration from the perspective 
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of highly experienced and highly successful online teacherpreneurs, complimented by the 
more expansive survey, which may enable broader understandings about the nature of 
online teacherpreneurship and its potential impacts. In all, this study aimed to provide 
new information regarding a promising and increasingly popular practice among 21st 
century teachers. 
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CHAPTER 4 
RESULTS 
 This study explored online teacherpreneurship, which is the practice of current 
and former PK-12 teachers selling educational resources on virtual marketplaces such as 
Teachers Pay Teachers (TpT). This growing practice has potential impacts for the 
students and teachers who use teacherpreneurs’ educational materials, but also for the 
online teacherpreneurs themselves (Thompson, 2017). At present, research investigating 
online teacherpreneurship has been limited to a few exploratory investigations (Buckley 
& Nzembayie, 2015; Carpenter et al., 2016; Shelton & Archambault, accepted). This 
study aimed to provide an initial exploration of online teacherpreneurship. The purpose 
of this study was to describe online teacherpreneurs, their school environments, the 
practice, and to identify the impacts they report experiencing. Through a mixed methods 
investigation, elite online teacherpreneurs were interviewed and then qualitative results 
were used to develop a survey to understand the perspectives of the online teacherpreneur 
population more generally. Both the qualitative interviews and quantitative survey 
explored the following research questions. According to online teacherpreneurs: 
1. What are the characteristics of online teacherpreneurs? 
2. In what school environments do online teacherpreneurs work? 
3. In what practices do online teacherpreneurs engage?  
4. What impacts do online teacherpreneurs experience? 
Because of the mixed methods nature of this study, in this chapter, I presented the 
qualitative results first, and then discuss the survey instrument development, as it was 
informed by the qualitative results. Next, I discussed the quantitative results, and 
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concluded with a presentation of the results of the mixed methods analysis. I began by 
presenting the qualitative findings, organized by the four constructs of interest: 
characteristics, school environments, practices, and impacts. I then presented the results 
of the instrument development. This portion described the process I took to design the 
survey using a mixed methods integration approach. It also described how the survey was 
created through iterative revisions based on feedback from expert debriefing, expert 
review, and think aloud pilot testing. Finally, I presented the quantitative results and the 
results of the final mixed methods analysis. 
Qualitative Results 
 In the following discussion of the qualitative findings, first demographic 
characteristics of the interview participants were presented, followed by a presentation of 
the themes identified across the interviews. The themes were organized by the conceptual 
framework (Figure 1.1), which described the online teacherpreneurs’ personal 
characteristics, school environments, practices, and impacts. In the discussion below, 
sections for each of these four components have been described along with examples of 
the themes identified in responses from highly successful and experienced online 
teacherpreneurs.  
Participants 
Ten interviews were conducted with TpT sellers ranking in the top 1% for total 
earnings on the site. At the time of the study, each had earned at least $100,000 since 
joining TpT. One of the ten interviews involved two teacherpreneurs who ran their TpT 
store together. For the following discussion of results, their data was consolidated and 
reported as one interview. A maximum variation sample was collected in an effort to 
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diversify the sample based on employment status, gender, geographical location, and TpT 
store focus (Table 4.1). Names were not used to protect the identity of the participants. 
Table 4.1  
Qualitative interviews, organized by demographic characteristics of interest for 
maximum variation sampling (N = 10)  
Current Employment Status Gender Current Region  
(Based on U.S. Census 
Regions) 
TpT Store 
Focus 
Fulltime classroom teacher F Midwest U.S. Elementary 
Fulltime classroom teacher F Midwest U.S. Secondary 
Fulltime classroom teacher F Canada Elementary 
Fulltime district specialist F South U.S. Elementary 
Fulltime classroom teacher M South U.S. Elementary 
Fulltime classroom teacher M Northeast U.S. Elementary 
and 
Secondary 
Fulltime online teacherpreneurs 
 
*Co-seller team 
F 
 
F 
 
West U.S. Elementary 
Fulltime online teacherpreneur F West U.S. Elementary 
Fulltime online teacherpreneur F South U.S. Secondary 
Fulltime online teacherpreneur M West U.S. Secondary 
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Interview participants included seven women and three men who lived in diverse 
areas of the United States and Canada. They ranged in age from 32 – 47 years of age, 
with an average age of 38.55 years. At the time of the interviews, they had six – 20 years 
of classroom teaching experience, with an average of 11.6 years of teaching experience. 
Their primary teaching experience was in suburban public schools (n = 6), urban public 
schools (n = 2), a rural public school (n = 1), and a suburban private school (n = 1). Six of 
the participants were currently employed as PreK-12 classroom teachers or teacher 
leaders, and four participants had left the classroom to pursue online teacherpreneurship 
full-time.  
Participants had sold on TpT for four to eight years, with an average of 5.5 years 
spent selling. They sold materials focusing on elementary levels (n = 6), secondary levels 
(n = 3), or both (n = 1). At the time of the interviews, all participants ranked in the top 
800 sellers on the TpT website, holding rankings in the top 50 sellers (n = 1), top 100 
sellers (n = 1), top 200 sellers (n = 3), top 400 sellers (n = 1), top 500 sellers (n = 1), top 
700 sellers (n = 2), and top 800 sellers (n = 1). Two of the participants knew the 
researcher prior to the interview, because they participated in online teacherpreneur 
Facebook group(s) together prior to the study. In the following sections, the analysis of 
their interviews were presented. It was organized by themes relating to characteristics, 
school environments, practices, and impacts of online teacherpreneurs. Themes have 
been displayed in bold type and codes are displayed in italics. 
Characteristics 
Across the ten interviews, online teacherpreneurs discussed a number of personal 
characteristics that they described as central to who they were as online teacherpreneurs. 
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Although a number of characteristics were mentioned, I presented only the most salient 
and relevant themes. Elite online teacherpreneurs consistently described themselves as 
helpful, hard-working, creative, organized, and risk-taking. Table 4.2 presented these 
themes along with a description and evidence for each. For continuity, the themes were 
presented using the organization established for the quantitative results tables. Themes 
were listed from highest to lowest average rating for that variable based on the 
quantitative survey. For consistency, this format was used in all of the tables in this 
chapter. 
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Table 4.2  
Characteristics of Highly Successful and Experienced Online Teacherpreneurs 
Theme Description Evidence from Interviews 
Helpful The online teacherpreneur wants 
to make a difference in education, 
for teachers and students. He/she 
wants to validate and nurture 
teachers. The online 
teacherpreneur is compelled to 
give, assist, or serve teachers. 
“When teachers come to me, I'm not 
judging them... I'm not going to run to 
their principal, but I can support them, 
and I can give them ideas, I can share 
what works for me. I can validate for 
them the fact that they're trying, and 
it's safe.” 
Hard 
working 
The online teacherpreneur is 
persistent and committed to doing 
their work. 
“My willpower and drive to keep on 
task, to keep on schedule, to get up 
every morning and do it. Yes, I enjoy 
it, but there's also that aspect of just 
having the drive to do it.” 
Creative The online teacherpreneur 
produces ideas and outputs that 
are imaginative and original, from 
a conceptual and/or visual 
standpoint. 
“I think of unique ways to approach 
things… I'm always kind of looking at 
something unique and different…. 
getting a new way that I can do 
something.” 
Organized  The online teacherpreneur is adept 
at planning, goal setting, and 
structuring their work. 
“Start with months… plan out a month. 
When you feel comfortable in that, try 
to stretch it out to quarters. Then when 
you have that down, stretch it out to a 
yearlong plan. I just can't do that. But, 
I can do quarterly. And, so I try and set 
my goals.” 
Risk-
taking 
The online teacherpreneur is 
prone to try new ideas and 
approaches and share these 
publically. 
“I'm not afraid to get out of the box 
and try new things and take risks in the 
classroom. I think that too many 
teachers, they let fear get in the way 
and that's something I'm passionate 
about is getting over the fear.” 
 
First, online teacherpreneurs described themselves as helpful people, especially 
when it came to helping teachers and students. They described helping teachers through 
informal mentorship, and by providing validation, encouragement, and pedagogical 
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support for teachers. One teacherpreneur talked about running a back-to-school video 
blog series through Facebook Live, as a way to help teachers get off on the right foot: 
We've been doing all these back to school things with [Facebook] Live [videos], 
trying to help teachers think through the procedures and things they need to do at 
the beginning of the year to have a more successful year as a whole, and that sort 
of mentoring, [because] right now is the most stressful time for teachers. If we 
were in the classroom, we couldn't be helping anybody right now. But we're in a 
place right now where we can give those pep talks. We can give you a little 
nugget of, just work on this little thing, and you'll see a big impact from it. And it 
feels good to help them at that time when we know how stressful it is. 
Online teacherpreneurs said that a core part of being helpful was validating and nurturing 
teachers. In addition to providing general help, participants also discussed the importance 
of building relationships with the individual teachers they helped, letting them feel heard, 
and supporting them emotionally. They described one-on-one interactions where they 
helped teachers through communications on email or social media. One explained: 
What I found with teachers is that they just need to be validated. So much of our 
conversation with teachers is, ‘How would you do this?’ I'm like, ‘Well, this is 
how I do it,’ and they're like, ‘Oh, well, that's what I do.’ Or, ‘That's what I was 
thinking.’ They just need to be validated. 
Online teacherpreneurs’ drive to be helpful seemed to stem from a sense of empathy for 
their teacher colleagues. One of the teacherpreneurs explained: 
I have a soft spot for teachers because I know it's not an easy job and I know that 
when I was starting out especially I just didn't necessarily have people to go to…. 
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[They] might be teaching in a building where they are the only teacher, and its a 
hard position for them to be in, and for them to have somebody that they can 
reach out to is probably very comforting for new teachers. 
 Overall, the online teacherpreneurs described finding a true sense of satisfaction in 
making teachers’ lives and jobs easier. They also were proud of how their work carried 
over to students. They said that ultimately their online teacherpreneur work was about 
“helping kids.” Online teacherpreneurs believed that when teachers used the 
teacherpreneurs’ classroom resources and were confident in their practice, their students 
would succeed as well. 
A second characteristic theme was that online teacherpreneurs viewed themselves 
as hard-working. They described a strong sense of dedication or commitment to their 
teacherpreneur work. They said they were “driven” to put the time in day in and day out, 
explaining that one of the keys to their success as compared to more casual online 
teacherpreneurs was being “consistent,” and “showing up.” As one of the teacherpreneurs 
explained: 
I just am an incredibly hard worker, so if I give a deadline it will be done… I'll 
sleep eventually, but I'll get it done. That extent of being committed and being 
consistent and showing up, I think is one of the qualities that helps me to be 
successful in this avenue.  
They consistently explained that beyond simple work ethic, careful planning and 
persistence was important. As one of the teacherpreneurs explained, this may have been 
what separated the more successful online teacherpreneurs from those who may be less 
successful. She said: 
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I think most of all I am a very persistent person. Like I decided that I was going to 
do this, I was committed from day one and I think that level of commitment is 
definitely important if you want to be successful. If you just want to put a few 
things out there to share and see how it goes, you can do that but without the 
persistence and commitment, I don't know what degree of success you will really 
achieve. 
In addition to being hard working, online teacherpreneurs also described 
themselves as creative. All of the participants expressed that they simply love to create 
educational materials. One online teacherpreneur said:  
I think we're really creative, like we can take the germ of an idea and sprout it into 
a whole garden. Really our products just tend to explode. Like, oh let's do this one 
thing, and then it's got 50 components. 
The online teacherpreneurs said that they were never lacking for product ideas. They also 
seemed to genuinely enjoy the act of creating. Several mentioned that they considered 
themselves to be “crafty.” They explained that it was fun to put together new classroom 
materials and to create things more generally. 
When describing their creativity, online teacherpreneurs also discussed their 
ability to find “unique ways to approach things.” They said they could see things 
differently than other teachers. By listening to teachers’ “pain points” they explained that 
they could be especially creative in finding solutions to the problems teachers face. One 
teacherpreneur explained: 
A lot of times my teachers will tell me what they want, they don't say, ‘This is 
what I want’ [in so many words], but if I listen well then I'm able to take what 
 80 
they told me and create something that they wanted that maybe they didn't realize 
that's what they wanted. 
In all, the elite online teacherpreneurs believed they had a true knack for finding creative 
solutions to teachers’ challenges. They also enjoyed creating educational materials and 
putting things together in a visually appealing way. 
A fourth theme relating to online teacherpreneurs’ characteristics was being 
organized. Elite online teacherpreneurs described adeptly planning, goal setting, and 
structuring their work. First, they described laying out specific, structured plans for 
creating new resources. They believed careful organization made their resources better 
and saved them time. One of the online teacherpreneurs explained: 
I get a little bit excited about organizing [a new] resource… and getting that bird's 
eye view because you have insights that you wouldn't have had before and it cuts 
out a lot of frustrations out as well because [with good planning you won’t] find 
some kind of major oversight… [that] would take so much more time to go back 
and fix. 
 In addition to organizing the resource creation process, online teacherpreneurs 
organized other aspects of their business, including setting goals for the future. To avoid 
getting distracted, they said they set up schedules for blogging, marketing, and resource 
creation, and made a point of “just staying on task, on a schedule.” Several described the 
very regimented work routines they follow. For example, one of the online 
teacherpreneurs said he goes to a coffee shop every morning for an hour before the 
teaching day begins: 
 81 
The first thing I do there is I schedule out a Facebook post. I schedule out four 
tweets and… go on Pinterest and I like 50 posts. Then I go on to my Facebook 
page and I leave five comments on other Facebook pages. Then on Twitter, I do 
the same thing. Then on Pinterest, I go on my source page and I look at 
everything that's been pinned from my blog and I go on to that pin and I think the 
person for pinning it from my site and invite them to come back…. So, that's like 
the first half an hour. 
Overall, being organized was commonly discussed as an important characteristic that 
also connected to their teacherpreneur success.  
The final characteristic of interest was that online teacherpreneurs viewed 
themselves as risk-taking. In general, they discussed not being afraid to try new 
approaches and to share their work publically. One of the online teacherpreneurs said: 
I have a big mouth and like to share my thoughts and so it becomes easy for me to 
do something like a blog, which might be tough for someone who maybe was a 
little more introverted. 
The tendency to share ideas without hesitation was commonly discussed by a few of the 
elite online teacherpreneurs. Another explained that because he could, “get out of the box 
and try new things and take risks in the classroom,” he was a more innovative classroom 
teacher and successful online teacherpreneur. He said, “I think that too many teachers, 
they let fear get in the way and that's something I'm passionate about is getting over the 
fear.” 
Still, several of the elite online teacherpreneurs described themselves as 
somewhat cautious, slow moving, or hesitant. These individuals described taking risks 
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nonetheless. Several said they found risk-taking inspiration from family and friends or 
pushing themselves to get over the fear of sharing their ideas and materials. One of the 
elite online teacherpreneurs described the support her husband gives her in trying to take 
more risks: 
I am not a risk-taker. [My husband] is much more a risk-taker, so he also is super 
optimist and everything is always gonna be the best possible, and so... Anything 
that I did, he probably told me, ‘Hey, go for it, try it, you're great, do it.’  
For several of the online teacherpreneurs, having a supportive partner who encouraged 
risk-taking enabled them to be more confident in sharing their ideas publically in the 
online space. Whether they enjoyed taking the risk or not, the elite online teacherpreneurs 
all described risk -aking behaviors, which may have been an important reason for their 
TpT success. 
In all, the findings regarding elite online teacherpreneurs’ characteristics indicated 
that they commonly described themselves as helpful, hard-working, creative, 
organized, and risk-taking. They described always having new ideas for how to improve 
classrooms, help teachers, and engage students. They said they were dedicated to their 
work and followed strict schedules to stay on task. Although they may sometimes be 
intimidated to share their ideas so publically, they said they tended to take a “just jump in 
and do it!” approach. In the next section, the findings regarding school environments 
were presented. 
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School Environments 
The second construct of interest in the conceptual model was online 
teacherpreneurs’ school environments (Table 4.3). This analysis included only the six 
participants who were currently working in PreK- 12 schools. 
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Table 4.3.  
School Environments in which Highly Successful and Experienced Online 
Teacherpreneurs Work 
Code Description Evidence 
Supportive vs. 
Ambivalent 
School  
For half of elite online 
teacherpreneurs, 
school/admin/fellow 
teachers/parents take pride in 
having a teacherpreneur and 
are supportive. For the other 
half, their 
school/admin/fellow 
teachers/parents were 
ambivalent or unaware of 
their teacherpreneur role. 
"My principal is amazing and he's so 
supportive of everything that I do. 
He thinks it's a great reflection of the 
school and the district. ... [He] 
allows me to try new things. [Also] 
it makes a big difference and having 
parents and families in the classroom 
that are also supportive."  
Separation of 
school and 
teacherpreneur 
work  
Some online teacherpreneurs 
keep their teacherpreneurship 
separate from their classroom 
teaching, often downplaying 
it. Others actively integrate 
school and teacherpreneur 
work. 
“I try to keep what I'm doing kind of 
separate at school, for the most part, 
except for my teaching team… I 
don't probably talk about it much at 
school... I try to keep it somewhat 
low key... It's somewhat well 
received, you know? By some 
people, by others I really don't know. 
I really don't know what they think."  
 
Online teacherpreneurs described their schools as either supportive or ambivalent. 
Those working in supportive schools (n = 3) explained that their school, administration, 
fellow teachers, and/or students and parents knew about their online teacherpreneurship 
and supported these efforts. One shared the story behind how the superintendent of her 
district first followed her teacherpreneur Facebook page. She felt excited, flattered, and 
intimidated at the same time. She was glad to be recognized for her hard work, but feared 
standing out too much amongst the other teachers in her district. Another explained that 
his principal was “completely supportive” of his work. The principal provided great 
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autonomy for him to try new resources in his classroom and to share his classroom 
experiences publically online. This online teacherpreneur also had the support of his 
students’ parents. He said that for the past several years, parents had consented for him to 
share photo and video of their students on his blog, website, and social media. By being 
transparent, he has procured corporate sponsorships that gave him free classroom 
materials, was able to reinvest some of his teacherpreneur earnings into high quality 
classroom materials, and could share his resources with his teacher co-workers. Overall, 
the teacherpreneurs who worked in supportive environments said that having the support 
of their superiors and peers made them feel professionally validated.  
Although online teacherpreneurs in supportive school environments saw many 
benefits, they all also discussed the challenge of standing out among their colleagues. 
One explained, “There’s always the naysayers.” They found that being transparent and 
honest with their peers was an effective way to quell the naysayers. They discussed 
inviting teacher colleagues to visit their classrooms to observe, sharing resources with 
them, and helping them when asked as ways to mitigate any negative feelings. All three 
strongly believed that their teacherpreneurship was good for themselves, for their 
students, and fellow teachers. The three online teacherpreneurs in ambivalent schools 
worked in environments that did not know or necessarily care about their teacherpreneur 
work. 
The other theme relating to school environments was the separation of school and 
teacherpreneur work. Four of the six interviewees believed that it was important to keep 
their classroom teacher work separate from their online business. They did not want their 
schools to consider their teacherpreneur work a conflict of interest to their contracted 
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teaching position. They also did not want to stand out from their teacher peers at school. 
They explained that although some of their colleagues knew about their side business, 
they often had no idea how successful they were. The online teacherpreneurs in this 
sample were experiencing significant financial gain, but as one explained, “[My school] 
has no idea that I'm making money on it, but they know that I probably make coffee 
money.” The other two who elected not to separate their school and teacherpreneur work 
viewed these two efforts as inherently interconnected. They believed that both entities 
stood to benefit when their efforts in both spaces could overlap. 
In all, the findings regarding elite online teacherpreneurs’ school environments 
indicated that teacherpreneurs either worked in supportive or ambivalent school 
environments. Some teacherpreneurs were open about their online business and believed 
that this benefitted their students, teacher colleagues, and themselves. Others were more 
discrete. They were not sure if their schools would be supportive and preferred not to 
stand out among their colleagues. They kept clear separation between their classroom 
work and online teacherpreneur work as to not “jeopardize either job.” Next, I turned to 
the third construct of interest in the conceptual model, addressing online teacherpreneurs’ 
practices. 
Practices 
The third construct in the conceptual model was online teacherpreneurs’ practices, 
or the behaviors in which they engage as online teacherpreneurs. Elite online 
teacherpreneurs described participating in a series of practices: creating resources, 
collaborating with teachers and fellow teacherpreneurs, engaging in 
entrepreneurship and marketing, and always evolving their practice (Figure 4.1).  
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Figure 4.1. Practices of highly successful and experienced online teacherpreneurs. 
Figure 4.1 displayed the themes that described the behaviors that elite online 
teacherpreneurs said were central to the practice of online teacherpreneurship. Double-
sided arrows were used to reflect the reciprocal relationship between these activities and 
the pursuit online teacherpreneurship as a whole. For example, the decision to open a 
TpT store may have inspired a teacherpreneur to learn more about entrepreneurship. In 
turn, the act of learning more about entrepreneurship may have inspired their holistic 
development as a teacherpreneur. Figure 4.1 displayed each of the practice themes as 
individual entities, but it was important to note that elite online teacherpreneurs did not 
necessarily view these practices as mutually exclusive. For example, the process of 
creating resources may have involved collaborating with teachers to gain ideas about 
their needs and to test and revise resources so they would be effective for real teachers in 
real classrooms. Each of the five practices themes was described in Table 4.4, and a 
discussion of each theme follows. 
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Table 4.4.  
Practices of Highly Successful and Experienced Online Teacherpreneurs 
 
Theme Description 
Creating resources The online teacherpreneur creates new resources to sell, such 
as lesson plans, student materials, and full year curricular sets.  
Collaborating with 
teachers 
 
The online teacherpreneur connects with teachers to support 
their teaching practice and learn about their needs. The online 
teacherpreneur supports teachers one-on-one and/or facilitates 
opportunities for teachers to share ideas with each other in 
online spaces such as Facebook groups. 
Collaborating with 
teacherpreneurs 
 
The online teacherpreneur collaborates with fellow online 
teacherpreneurs for marketing, professional development, and 
friendship. 
Entrepreneurship The online teacherpreneur markets their resources, store, and 
brand in an effort to grow their business. They also consider 
other factors that contribute to their business success such as 
business sense, luck, and having help. 
Always evolving The online teacherpreneur is always trying something new and 
updating materials. They add new content to their store, blog, 
and social media and begin new collaborations with teachers 
and teacherpreneurs online and in person. They pursue 
continued learning through various media forms including 
traditional books, magazines, podcasts, and online 
participation. 
 
Creating resources. Elite online teacherpreneurs explained that creating 
resources was at the heart of their online teacherpreneur practice. Their creation process 
involved generating new ideas, ensuring quality, addressing logistics, and producing 
methodically. Table 4.5 presents each of these codes along with a description and 
evidence for each. They were presented chronologically, in the order in which 
teacherpreneurs engaged in each step of the resource creation process. Each code has 
been described more fully in the narrative below. 
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Table 4.5.  
Creating Resources is Part of Highly Successful and Experienced Online 
Teacherpreneurs’ Practice 
Code Description Evidence 
Generating new 
ideas 
The online teacherpreneur 
generates ideas from their 
own classroom experiences 
and by talking with other 
teachers to fill a need. They 
may bring together multiple 
approaches, topics, or trends 
to develop a novel learning 
experience particular to their 
area of expertise. 
“We do love having our Facebook 
group 'cause that's been a good way 
to hear from other teachers, like what 
their pain points are, what's really 
hard for them about teaching.” 
Ensuring quality The online teacherpreneur 
tests and revises the 
resources they sell based on 
implementation in the 
classroom. They revise 
existing resources as new 
evidence is presented. 
“We could never stand by a product 
like that that we didn't fully believe 
in, that had some academic merit, 
that aligned with current research 
and best practice. We put a lot into 
that. It's important that it's 
meaningful for students and teacher-
friendly. That's always our goal.” 
Addressing 
logistics 
The online teacherpreneur 
navigates issues such as 
copyright and determining 
appropriate pricing. 
“I try to stay really low in prices. I 
was a classroom teacher, too and I 
know you don't have any money and 
[are] trying to save. I like to offer 
free stuff, too.”  
Producing 
methodically 
The online teacherpreneur 
sets goals and structures to 
stay on task in producing 
high quality outputs. 
“First] I schedule out a Facebook 
post. I schedule out four tweets and 
Pinterest I do well in advance, like 
three months. But I also go on 
Pinterest and I like 50 posts. That's 
the first thing I do every morning.” 
 
Online teacherpreneurs said that the resource creation process began by 
generating new ideas for novel, engaging, and effective lessons. The teacherpreneurs 
who still worked in a classroom setting (n = 6) said that many of their new ideas grew out 
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of their own classroom necessity. Those no longer working in the classroom (n = 4) said 
that they commonly found new ideas by talking with teachers to learn their “pain points” 
so they could create new resources to help. For most of the elite online teacherpreneurs, a 
key part of the idea-generation process involved focusing on their particular area of 
expertise, or niche in the market. An online teacherpreneur explained: 
We do a lot in second grade 'cause that's where we feel like our expertise is. [I] 
spent so many years there. And the good thing about staying in one grade for so 
long is every year you get to perfect your teaching for that age. 
Overall, online teacherpreneurs felt it was important that they create resources for which 
they had expertise and for which there was a need. 
Once an idea was developed, online teacherpreneurs explained that ensuring 
quality was a top priority. One teacherpreneur said, “I could never stand by a product… 
that we didn't fully believe in, that had some academic merit that aligned with current 
research and best practice.” 
The elite online teacherpreneurs commonly discussed the importance they placed 
on creating resources to be fun and visually appealing, but also rigorous and designed 
with research-based practices in mind. They also explained that it was important to test 
the resources in a real classroom setting and make revisions prior to sharing the resource 
online. As one said, “I really don't post anything that I haven't already used [in my own 
classroom].” For those no longer in the classroom, they described asking teacher friends 
to test their materials and provide feedback. 
In addition to ensuring quality, teacherpreneurs explained that it was also 
important to address logistics, such as being sure that their resources followed copyright 
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law and were priced appropriately. Deciding how to price their resources was a concern 
for many. As one teacherpreneur explained, when she first began selling on TpT, she 
only uploaded free resources as a way to simply share her ideas. Once she realized that 
she was “spending hours and hours” perfecting her materials, she decided it was only fair 
to charge for them. Online teacherpreneurs described the careful thought that went into 
setting a fair price point that keeps materials affordable for teachers while compensating 
the teacherpreneur for their time and effort spent researching, creating, testing, and 
marketing the resource. They felt strongly that they did not want to “gouge” teachers, but 
they also wanted to receive fair compensation for their work. 
A final aspect that online teacherpreneurs described regarding the resource 
creation process was producing methodically. This involved setting goals and structures 
to stay on task with creating resources. One online teacherpreneur explained that when 
creating new resources she always began by brainstorming with post-it notes on a bulletin 
board, followed by creating a to-do list for the steps needed to complete the resource. She 
said she then creates a shared Google document with her collaborator, where they build 
content and make revisions together. Most of the elite online teacherpreneurs tended to 
describe using a structured process like this to ensure methodical production. 
Additionally, many explained that it was common for them to plan out a whole line of 
related resources for a specific grade level, topic, or activity style. They created a 
template that could be used for the different versions of the resource, and then revised the 
template again and again to create multiple versions. When sharing ideas on their blogs 
and social media, they also described following strict structures. One teacherpreneur 
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explained that by posting to social media daily, they kept their brand present in the minds 
of their teacher buyers. 
In all, online teacherpreneurs conveyed that creating resources was at the heart 
of the practice of teacherpreneurship. This involved a series of planned steps that began 
with generating great ideas and content. Next they described making careful efforts to 
ensure that they have quality resources that will work for teachers and students, follow 
copyright, and are fairly priced.  
Collaborating with teachers. The second aspect of online teacherpreneur 
practice discussed across the interviews was collaborating with teachers. Elite online 
teacherpreneurs said it was common for them to connect with teachers virtually and in 
person, for a variety of collaborative efforts. They described providing guidance for 
teachers seeking support and facilitating community for teachers to support each other. 
These codes are presented in order of the prevalence at which they were discussed across 
the interviewees in Table 4.6. 
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Table 4.6.  
Collaborating with Teachers is Part of Highly Successful and Experienced Online 
Teacherpreneurs’ Practice 
Code Description Evidence 
Providing 
guidance 
The online teacherpreneur 
provides guidance for 
teachers seeking classroom 
support and emotional 
validation, through personal 
communication typically via 
email as well as by sharing 
targeted support through 
blog and video postings on 
their websites and social 
media pages. 
“I'll be contacted by a lot of teachers 
that either have bought something 
that I have made or see an idea on my 
blog and they just kind of want some 
more information or to have some 
dialogue about how they can make 
that work with their individual 
situation or needs.” 
Facilitating 
community 
The online teacherpreneur 
initiates and facilitates 
communities of teachers in 
online spaces such as private 
Facebook groups and face-
to-face spaces such as 
workshops and conferences 
that they attend and/or 
provide. 
“I'll get... fifteen messages a day 
asking different things towards 
specific students... I know that I can 
answer some of them, but I'm 
certainly not the expert in every 
situation. So, it kind of hit me [to 
create a private Facebook group for 
meeting the needs of diverse 
learners]… I try to [post a Facebook 
Live video] in that group on 
Mondays...  to kind of keep the 
conversation going. But, it's really 
happened organically… [teachers] 
just needed a place where they can 
come in and ask.” 
 
A key aspect of online teacherpreneurs’ teacher collaborations involved providing 
guidance, or professional support, for teachers who reach out to them. They described 
being contacted regularly by teachers on social media, email, their websites, or their TpT 
accounts. Their support was often tied to the resources they sold or ideas they shared on 
their blogs, but it also included more general support. They said they provided teachers 
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guidance for classroom support, such as troubleshooting solutions for general classroom 
challenges, dialoguing about how to make a resource work given a particular situation or 
needs, or simply sharing lesson plans. One teacherpreneur who was an expert in problem-
based learning explained she supported teachers who were intimidated by this approach 
by sharing her own stories from when she too first struggled to implement it. Providing 
emotional support and validation for teachers who might be overwhelmed, intimidated, or 
underappreciated was also discussed by the online teacherpreneurs. This finding pertains 
to the results regarding characteristics, which indicated that elite online teacherpreneurs 
viewed themselves as helpful. When providing guidance, they thought an important part 
of their mentorship was to “validate, ” “encourage,” and “keep it positive” for teachers. 
 A second aspect of online teacherpreneurs’ teacher collaborations involved 
facilitating community in online spaces such as private Facebook groups and face-to-face 
spaces such as workshops and conferences. Six of the 10 online teacherpreneurs ran a 
private Facebook group where teachers in their grade and/or content specialty could 
collaborate virtually. They described these groups not as a marketing strategy, but as a 
“way to support teachers.” Online teacherpreneurs described taking a leadership role in 
their online groups, making posts and live video announcements that were intended to 
share new information but also to spur community discussion. One teacherpreneur told 
me about a new Facebook group she had started two months prior to the interview. She 
was surprised that in just a few months it expanded to thousands of members who asked 
and answered questions of each other freely. She did not have to take a structured 
leadership role in the online community. The teacher participants did it themselves and 
she acted as a guide while staying behind the scenes.  
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Overall, online teacherpreneurs said that collaborating with teachers was an 
important part of their practice. They explained that these collaborations were made 
possible through email, social media, and interactions on TpT or their teacherpreneur 
websites. When online teacherpreneurs connected with teachers they said they provided 
emotional and classroom support, but also could learn what their audience needed so they 
could create resources that would be helpful to them. In addition to collaborating with 
teachers, teacherpreneurs also indicated that collaborating with fellow online 
teacherpreneurs was also an important part of the practice. 
Collaborating with online teacherpreneurs. A third theme that online 
teacherpreneurs discussed relating to their practice was collaborating with online 
teacherpreneurs. All but one of the elite online teacherpreneurs described actively 
collaborating with fellow online teacherpreneurs. They described developing friendships 
and networks in a completely virtual setting, and participating in activities including 
creating together, learning together, and marketing together (Table 4.7). 
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Table 4.7.  
Collaborating with Teacherpreneurs is Part of Highly Successful and Experienced 
Online Teacherpreneurs’ Practice 
Code Description Evidence 
Developing 
friendships and 
networks 
The online teacherpreneur 
builds professional and 
personal relationships with 
online teacherpreneur peers 
that provide both 
professional and personal 
support. 
“It's just been so nice to form 
relationships [with teacherpreneurs] 
across the country. I'm part of a 
couple of different mastermind 
groups... where it's just a safe place to 
come in and ask a question in the 
group or bounce some ideas...I 
definitely have had a lot of really 
close friendships, people that I text 
with constantly.... it's just nice to 
know that you're not alone in all this 
stress and craziness.” 
Creating together The online teacherpreneur 
collaborates with other 
online teacherpreneurs to 
create jointly produced 
content to sell or share freely 
online. They are particularly 
cautious and selective about 
whom they collaborate with. 
“I [asked my online teacherpreneur 
friend who teaches ELA], "Hey, 
would you want to partner with me 
this summer to write some more just 
non-content specific blog posts to 
kind of hit that audience?" And so we 
just did that this summer…” 
Learning 
together 
The online teacherpreneur 
works with fellow online 
teacherpreneurs to learn 
entrepreneurial and 
technology skills together, 
through participation in 
mastermind groups, social 
media communities, and 
local in person meetings. 
“[In my mastermind group] we read 
books together, listened to podcasts 
together... a lot of it focused around 
the teacherpreneurship topic. A lot of 
the technology stuff, the marketing 
stuff.” 
Marketing 
together 
The online teacherpreneur 
works with other online 
teacherpreneurs to share 
ideas and the marketing 
burden, through ventures 
including collaborative 
blogging, collaborative sales, 
suggesting their resources to 
potential buyers, etc. 
“If I have a teacher that's looking for 
interactive notebooks and I know 
someone else that does it better than I 
do, I push them that 
teacher[preneur’s] way. There is a lot 
of cross marketing that goes on that 
helps everyone.” 
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Online teacherpreneurs commonly explained that part of collaborating with 
online teacherpreneurs involved developing friendships and networks with fellow 
teacherpreneurs. They said that they established connections by personally contacting 
each other, interacting on social media sites such as Instagram, and/or meeting in person 
at education conferences. They described setting up private Facebook groups, email 
chains, and text message groups where they interact with these colleagues every day. One 
described being a part of a group of teacherpreneur friends who met through blogging 
and Instagram who live all over the country and connected because they shared teaching 
and entrepreneurial philosophies. These friends were so close that, “Sometimes you'll 
open your phone and there are like 87 messages.” Building close virtual friendships with 
the online teacherpreneurs “you just click with” was a common way for online 
teacherpreneurs to feel connected to other professionals who “get it.” While these 
relationships existed primarily in the online space, they also described how exciting it 
was to finally meet their virtual friends in person, at education conferences. Two said 
they had taken group vacations with their virtual teacherpreneur friends. 
One of the primary ways that elite online teacherpreneurs collaborated involved 
creating together. This involved producing content to sell on TpT or to share for free on 
their blogs or social media accounts. One online teacherpreneur talked about writing a 
collaborative blog series with another online teacherpreneur from a different content area 
about general topics for secondary level student success. While it was common to 
collaborate on blogs and social media, collaborating to create resources was not common 
among the elite online teacherpreneurs in the sample. It was common to consider 
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collaborating with another online teacherpreneur to create resources to sell, but none of 
the online teacherpreneurs reported actually pursuing this. They said they tended to be 
cautious when it came to whom they were willing to work with. They felt protective of 
their ideas and nervous about maintaining high quality resources. They didn’t want “too 
many voices” when it came to making decisions on what to put out. 
 When talking about collaborating with online teacherpreneurs, elite online 
teacherpreneurs also described learning together. This included learning entrepreneurial 
and pedagogical concepts and skills through their interactions in social media 
communities, other online venues such as email, and local in-person meetings. Some 
described participating in a “mastermind group,” comprised of a few non-competing 
online teacherpreneurs who connect during structured virtual meetings. The goal in 
working together is to develop entrepreneurial and professional knowledge and skills. In 
these groups, they said they learned technology, entrepreneurial, and pedagogical skills 
through the on-going conversations that occurred. No matter how they structured their 
interactions with fellow online teacherpreneurs, a commonly discussed issue was 
prioritizing collegiality in the interactions. One online teacherpreneur said that among the 
online teacherpreneurs with whom he collaborates, he will, “Never, ever put myself in a 
position to be in competition with anyone, nor do I ever put myself in a position to 
comment on the validity of someone's product.” Finding a positive and nurturing 
collaborative experience was important to online teacherpreneurs when learning together 
with their peers. 
The last aspect of collaborating with online teacherpreneurs that was discussed 
involved marketing together with teacherpreneur peers. Elite online teacherpreneurs said 
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that it was common for them to publicize their colleagues’ blog posts and new TpT 
resources, to pin each others’ material on Pinterest, to participate in collaborative 
promotional giveaways, and to “like” and comment on each others’ social media posts 
regularly. Although all of the interviewees described marketing together with their peers 
in some way, they also said that they were cautious about with whom they worked. They 
only publicized colleagues whose work they respected and valued. They were only 
willing to market together with peers they trusted. 
Overall, online teacherpreneurs reported collaborating with online 
teacherpreneurs in a variety of ways. They said they developed deep friendships with 
these virtual peers who could support and understand their experience in a way that their 
families and local teacher colleagues could not. Online teacherpreneurs tended to find 
virtual colleagues that they trusted. Together they would engage in creating materials 
together, learning together, and marketing together. 
Entrepreneurship. A fourth theme relating to online teacherpreneurs’ practice 
was engaging in entrepreneurship. This involved marketing their resources, store, and 
brand in an effort to grow their business. They also commonly mentioned other factors 
that contributed to their business success, including business sense, luck and timing, and 
having help. These codes were presented in Table 4.8, and were organized with the most 
prevalently discussed codes listed first. A description of each code has been presented in 
the discussion that follows. 
  
 100 
Table 4.8.  
Entrepreneurship is Part of Highly Successful and Experienced Online Teacherpreneurs’ 
Practice 
Code Description Evidence 
Marketing The online teacherpreneur 
markets their resources, 
store, and brand in an effort 
to grow their business. 
“I do a lot of Facebook live videos 
from my classroom, which is 
something not many teachers are 
doing. We also do a monthly 
YouTube show, where we answer 
questions live and we try to have 
special guests every now and then. 
Last year, I had one of my students 
come.” 
Business sense 
and analytical 
skills 
The online teacherpreneur 
possesses business skills in 
data management and goal 
setting that help their 
business. 
“I learned a lot of my business stuff 
[at a previous job]. One of my main 
jobs there was assessing data and 
doing statistics and figuring out what 
is the optimum price to charge” 
Luck and timing The online teacherpreneur 
attributes their success to 
some degree of luck and also 
timing of when a new idea or 
resource is launched. 
“There's some timing involved and 
there is some luck involved, and so 
do I make great resources? I think so, 
I want to, but some of it is just 
accredited to the time and … the 
market and the internet, there's just a 
lot of things that just kind of lined up 
too.” 
Having help The online teacherpreneur 
seeks assistance from trusted 
others with different 
expertise to support their 
business. 
“If I want to continue to grow, I'll 
just have to hire more people. And 
have a team. I can't do it all by 
myself.” 
 
First, online teacherpreneurs said their entrepreneurship involved marketing. 
They said marketing efforts occurred on their websites and social media accounts, 
including Pinterest, Facebook, Twitter, Instagram, and YouTube. They shared photos and 
videos of their educational resources “in action.” They also used these venues to 
publicize occasional discounts and sales. Facebook and Pinterest were the most popular 
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venues to publicize their work. All 10 of the elite online teacherpreneurs reported using 
Pinterest, and nine said they used Facebook for their marketing efforts.  
Teacherpreneurs commonly discussed a few specific marketing strategies. The 
first was attempting unique approaches for the design and execution of their marketing. 
As one participant explained: 
[Online teacherpreneurs] are in this cocoon of these things might work for us 
because of what we do, but there's this whole other world of marketing and those 
kind of things that I think we need to tap into. Why would you do that if that's 
what everybody else is doing? 
Another marketing approach that was commonly mentioned involved offering 
promotional giveaways and free support to teachers, as a way to also promote their 
brands. A few said they regularly offered contests through their websites, giving away 
their TpT resources and other educational-related prizes. They also talked about the 
private Facebook groups they ran as a way to “give back” to teachers while building 
brand recognition. A third marketing approach was sharing their personal selves online as 
a way to build trust and credibility. They said they use their actual photo rather than a 
generic logo on their TpT store page, share details about their personal life and family on 
social media, and speak candidly about experiences in their own classroom on their 
blogs. One explained that this humanizes him and allows him to establish trust with 
potential buyers. Only one of the teacherpreneurs interviewed chose to stay highly 
anonymous online. She said she did this as a privacy precaution, for internet safety.  
 Online teacherpreneurs also mentioned other factors associated with their 
business success that did not involve marketing per se. First, they said that their business 
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sense and analytical skills enabled them to manage data and set business goals. One 
online teacherpreneur said that she had managed the budget for a local hotel before 
beginning her teaching career. She used the knowledge she gained about data, budgets, 
and statistics in that job to inform her TpT business decisions. 
Teacherpreneurs also mentioned the importance of luck and timing for their 
business success. They said some of their success was simply due to getting established 
on the TpT site when it was in its infancy, as more established resources seemed to be 
prioritized in the site’s search algorithm. They also attributed their success to a little luck. 
One teacherpreneur explained that she really was not sure why one of her resources 
became one of the top 10 sellers on the entire TpT site for several months last summer. 
She had posted it the year prior with not much interest and without actively marketing it 
differently than any other resources, and then suddenly it began to sell “like crazy.” 
Teacherpreneurs acknowledged that while good luck and timing could work in their 
favor, it could also work against them. As one online teacherpreneur explained:  
At any moment I always just think, let's live life right now and be grateful for 
what we have now though this business…You know, I could nose dive tomorrow 
and it would be okay. But, I'm just thankful for each and every day. 
A final code relating to online teacherpreneurs’ practice in entrepreneurship was 
having help from trusted family, friends, and colleagues who support the business. 
Because their work required them be “a little good at everything,” including lesson 
creation, writing, budgeting, photography, graphic design, and much more, they 
described lacking sufficient expertise and time to do everything their business required. 
All 10 of the online teacherpreneurs said that they recruited others who they trusted to 
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help with the business in some way. They hired their spouses, children, teacher friends, 
parents, and former students to work odd jobs for the business. Two of the online 
teacherpreneurs had a spouse who worked full time as their business manager so the 
teacherpreneur could continue to teach while growing their business. Others had hired a 
virtual assistant or professional who helped run different aspects of their business 
remotely. 
In all, entrepreneurship was an important aspect of the practice of online 
teacherpreneurship. Online teacherpreneurs said that they engage in intentional online 
marketing using various approaches. They offered giveaways and share resources as a 
way to help teachers, while advertising at the same time. They also shared their authentic 
selves as a way to build credibility with teachers. In addition to marketing, they said that 
other factors such as business sense and analytical skills, as well as a little luck and help 
from trusted others were important aspects supporting their business success. 
Always evolving. The final theme describing online teacherpreneurs’ practice is 
that they were always evolving. They said that they were always finding new marketing 
approaches, learning new technologies, developing new lines of educational resources to 
sell, and beginning new collaborations. One important source of evolution was customer 
feedback. Online teacherpreneurs described taking criticism and feedback from their 
customers as a positive, viewing it as a “way to grow.” They also believed that the time 
they spent blogging and supporting the teachers who used their resources made them 
more reflective of their own practice, which was essential to their evolution as educators 
and as business people. They prioritized keeping up with the latest educational and 
entrepreneurial research and trends published in traditional books, magazines, podcasts, 
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and online participation. Their drive to always evolve, to learn new things and pursue 
excellence was an important part of their practice. 
In conclusion, the practice of online teacherpreneurship can be described in terms 
of five practices: creating resources, collaborating with teachers, collaborating with 
online teacherpreneurs, entrepreneurship, and always evolving. Next, I conclude the 
presentation of the qualitative findings by addressing the final component of the 
conceptual framework: the impacts that online teacherpreneurs reported experiencing. 
Impacts 
The fourth and final component of the conceptual model was the impacts 
teacherpreneurs experienced. Across the interviews, participants discussed impacts 
relating to their teaching practice, leadership opportunities, professional stress, and 
career. All of the teacherpreneurs who still worked in schools (n = 6) believed that their 
teacherpreneurship affected their teaching practice, making them more reflective, 
effective, and innovative. Online teacherpreneurs also reported acting in informal 
leadership roles, impacting teachers and students by sharing new educational approaches 
and perspectives. Online teacherpreneurs also experienced professional stressors as 
well, including self-doubt, conflicts with other teachers and teacherpreneurs, and stress 
from the pressure to keep up. Finally, when considering their career, online 
teacherpreneurs reflected on the value of the financial gain, increased career satisfaction, 
and the question of whether to stay in the classroom or to leave to run the business. An 
in-depth discussion of each of these themes is presented below. 
 Teaching practice. The first theme relating to the impacts online 
teacherpreneurs experienced addressed impacts to teaching practice. Across the six 
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online teacherpreneurs still in the classroom, teacherpreneurs believed that when their 
teacherpreneur work enabled them to be more reflective, produce higher quality 
resources, and to be more innovative as classroom teachers. Each of these codes have 
been presented in Table 4.9 and elaborated on in the discussion that follows. 
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Table 4.9.  
Teaching Impacts of Highly Successful and Experienced Online Teacherpreneurs 
Code Description Evidence 
Being more 
reflective 
The online teacherpreneur 
has become more reflective 
on their teaching practice 
through blogging and 
vlogging, resource creation, 
collaborations with other 
teachers, and/or workshop / 
PD creation. 
“Blogging and creating materials is a 
constant reflection on what you're 
doing. So because I make so many 
videos and do so many Facebook 
Live, I'm constantly watching myself 
in action. So I'm constantly 
criticizing myself and improving and 
growing. So that constant self-
reflection has really changed me as a 
teacher and made me better.” 
Producing higher 
quality resources 
The online teacherpreneur 
produces higher quality 
resources for use in their 
classroom. 
“I've learned a lot about sound 
instructional strategies from the 
research that comes with trying to 
make products. That definitely has 
raised the bar as far as the kind of 
things that I make and that may be 
beneficial to my kids. I have a better 
handle on what works in the 
classroom than I did before I started 
this venture. And I've just been 
exposed to a lot more ideas through 
research, through collaborating with 
other teachers, and on social media 
and through the blog and all that than 
I had been exposed to before I 
started.” 
Practicing more 
innovative 
teaching 
The online teacherpreneur 
believes that online 
teacherpreneurship enables 
and encourages them to 
create, try, and/or spread 
innovative ideas in their own 
classroom and school. 
“I'm not going to put number 1,724 is 
the same thing on TPT. What's going 
to make mine stand apart? You're 
always trying to do something new 
and a little more innovation. My 
teaching is definitely that way 
because of it in a way that it wouldn't 
be if that weren't my mindset of 
trying to always look at education in 
a different way.” 
 
The first teaching-related impact was that teacherpreneurship made online 
teacherpreneurs more reflective on their teaching practice. They said that by consistently 
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blogging, video blogging, and micro-blogging about their classroom practice, they are 
forced to reflect. One said, “I'm constantly watching myself in action. So I'm constantly 
criticizing myself and improving and growing.”  
In addition to being more reflective, online teacherpreneurs said they also 
produced higher quality materials. They believed that being more reflective enabled 
them to produce higher quality materials and lessons to use with their own students. Also, 
just the act of selling their educational resources publically motivated them to revise and 
perfect their materials. In turn, they believe their students benefitted from more attractive, 
complete, and accurate lessons. As one online teacherpreneur explained: 
I have a better handle on what works in the classroom than I did before I started 
this venture. And I've just been exposed to a lot more ideas through research, 
through collaborating with other teachers, and on social media and through the 
blog and all that than I had been exposed to before I started [teacherpreneurship]. 
Beyond creating higher quality materials, teacherpreneurs also indicated that they 
were motivated to pursue more innovative teaching approaches. They believed online 
teacherpreneurship enabled and encouraged them to create, try, and/or spread innovative 
ideas in their own classroom and school. One teacherpreneur said that through her virtual 
connections with the online teacherpreneur community through social media and TpT, 
she was inspired watching “some of the awesome things that people are doing in their 
classroom.” She shared that by seeing real teachers who are early adopters of trends, she 
was inspired to try new ideas in her own classroom. Another teacherpreneur described a 
different perspective. He was motivated to try innovative teaching approaches because as 
a teacherpreneur, he wanted to stand out by offering unique, different, and compelling 
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resources. He said that this motivated him to innovate new classroom approaches, since 
they might be more popular on the educational marketplace. 
Overall, teacherpreneurs still in the classroom described experiencing impacts to 
their teaching as a result of their online teacherpreneur practice. They said they became 
more reflective, they produced higher quality materials, and they tried innovative 
pedagogical approaches in their classrooms. In addition to impacts relating to teaching 
practice, online teacherpreneurs also discussed impacts relating to teacher leadership 
opportunities, which have been presented below. 
Leadership. A second theme regarding the impacts that online teacherpreneurs 
reported related to aspects of teacher leadership (Table 4.10). Teacher leadership has 
been described as occurring when teachers take on additional roles in their schools and/or 
districts beyond their classroom teaching, serving as mentors, instructional coaches, and 
supporters of school decision makers (Wenner & Campbell, 2016; York-Barr & Duke, 
2004). In the school setting teacher leaders have been used as a way to advance best 
practices through peer mentorship. The online teacherpreneurs in this study experienced 
impacts that related to teacher leadership. They were able to advance their ideals, or 
share their vision with other teachers for what good classroom teaching should include. 
They were also able to impact teachers and students. Both codes were elaborated on in 
the following discussion. 
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Table 4.10.  
Leadership Impacts of Highly Successful and Experienced Online Teacherpreneurs 
 
Code Description Evidence 
Advancing their 
ideals 
The online teacherpreneur 
believes that online 
teacherpreneurship enables 
them to publicize their vision 
for teaching and learning. 
They may be a vocal 
ambassador for a particular 
teaching approach or 
endeavor.  
“[I started a teaching blog because I] 
wanted to add things I disagreed with 
or things that I would do 
differently… then it was trying to 
find big connections with other 
teachers who are also blogging.” 
Impacting 
teachers and 
students 
The online teacherpreneur 
appreciates the wide impact 
they have on teachers and 
students who use their 
resources and ideas and 
collaborate with them online. 
“It is very rewarding to know that 
you are helping other teachers and in 
turn you are helping their students on 
a scale that I really couldn't do in my 
own building.” 
 
 
 One aspect of leadership that elite online teacherpreneurs discussed was the 
notion of advancing their ideals. Like traditional teacher leaders who act as mentors for 
teacher peers at their schools, online teacherpreneurs said that their teacherpreneur efforts 
allowed them to publicize and popularize ideas, resources, and approaches that they 
believed were good for education. One teacherpreneur said she felt compelled to start a 
teaching blog that was intended to bring teachers together to “find big connections” on 
project-based learning approaches, which was a passion for her. Like a local teacher 
leader might do, she also described supporting teachers in the implementation of these 
new approaches, through virtual communications.  
 Online teacherpreneurs also discussed impacting teachers and students. The 
primary purpose of teacher leadership efforts is to help teachers to do their job better and 
ultimately to improve student learning (Wenner & Campbell, 2016; York-Barr & Duke, 
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2004). Online teacherpreneurs provided descriptive evidence that suggested they were 
doing just that. They described receiving messages and photos from teachers that show 
how teachers and students used their resources or implemented their ideas. One said that 
knowing that she impacts teachers and kids “definitely keeps me going.” As research in 
traditional forms of teacher leadership has shown, the act of being a leader for one’s peers 
can have positive impacts on the teacher leaders themselves, including an increased sense 
of job satisfaction (Wenner & Campbell, 2016; York-Barr & Duke, 2004). Although 
online teacherpreneurs saw a number of benefits of online teacherpreneurship relating to 
teaching and leadership they also mentioned a number of professional stressors.  
Professional stressors. The third theme relating to the impacts online 
teacherpreneurs experienced involved professional stressors (Table 4.11). Overall, the 
elite online teacherpreneurs viewed their teacherpreneurship experience very positively; 
however, a few stressors were brought up. These included comparing yourself to other 
teacherpreneurs, conflicts with other teacherpreneurs, keeping up, marketplace 
uncertainty, and self-doubt. Each have been presented alphabetically and described with 
examples below. 
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Table 4.11.  
Professional Stressors of Highly Successful and Experienced Online Teacherpreneurs 
Code Description Evidence 
Comparing 
yourself to other 
teacherpreneurs 
The online teacherpreneur 
finds it stressful to compare 
themselves to other 
teacherpreneurs. 
“I try not to look at the [TpT 
rankings] or things like that. I will 
maybe twice a year look on there 
and be like, "Oh, okay, it's enough." 
Teachers want different things, and 
people make things differently. So I 
guess they'll choose what's going to 
best fit them. I'm okay with that.” 
Conflicts with 
other 
teacherpreneurs 
The online teacherpreneur 
experiences conflicts with 
fellow online 
teacherpreneurs regarding 
philosophical differences, 
copyright issues, or failed 
collaborative ventures. 
“It's all other women, and people get 
their feelings hurt, and even if you 
didn't mean anything, it will get read 
into, so there's definitely a little 
tiptoeing around. It's so easy to read 
into Instagram posts and assign 
whatever intent you think they have 
that may or may not be what they 
meant by what they said.” 
 
Keeping up The online teacherpreneur 
finds it challenging to keep 
up with all the facets of 
teaching and 
entrepreneurship 
“I had to learn how to do a website. I 
had to learn how to a blog... and then 
now here's the Google and here 
comes the technologies stuff, so I 
think it's just trying to keep up. Then 
this whole thing with the Pinterest 
paying and then now Photoshop or 
Photobucket you have to pay for 
that, so now I have to go through my 
blog and change all my photos. It's 
just like, oh, I don't know. I can't 
keep up.” 
Marketplace 
uncertainty 
The online teacherpreneur is 
concerned by the flexibility 
of the open market, because 
their success could end at 
any time. 
“Any moment I always just think, 
let's live life right now and be 
grateful for what we have now 
though this business… You know, I 
could nose dive tomorrow.” 
 
Self-doubt The online teacherpreneur is 
not confident or is sometimes 
unsure about the work they 
share. 
“I don't know what I'm doing, 
seriously… I just list whatever I 
need or whatever I think that could 
teach them to spell, so I don't know.” 
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The first professional stressor involved avoiding comparing themself to other 
teacherpreneurs. The TpT elite online teacherpreneur community is relatively small, with 
just 800 sellers making up the top 1%. Online teacherpreneurs described observing other 
teacherpreneurs social media activity, getting alerts when they posted new resources to 
the TpT website, and keeping tabs via the TpT weekly Top 100 sellers ranking that 
identifies the sellers for each grade level who earned the highest sales revenue for a given 
week. Almost all of the online teacherpreneurs discussed trying to avoid overtly 
comparing themselves to others. As one explained, “Teacher [buyers] want different 
things, and people make things differently. So I guess they’ll choose what’s going to best 
fit them.” 
A related stressor was the issue of conflicts with other online teacherpreneurs. 
Elite online teacherpreneurs were reluctant to discuss conflicts in too much detail, and I 
respectfully did not actively probe on this topic. Nonetheless, there was some subtle 
discussion of conflicts regarding copyright violations, philosophical differences, and/or 
failed collaborative ventures between teacherpreneurs. Several teacherpreneurs touched 
on the issue of having to confront “copycat” sellers who sold material on TpT that 
contained ideas copied from another seller’s original resources. One teacherpreneur told 
me that when dealing with such an issue she tried to address the problem “as artfully” as 
she could through a gently worded email to the infringing teacherpreneur, but that person 
was not willing to resolve or discuss the issue. The elite online teacherpreneur said in 
hindsight she could have worked with a lawyer to resolve it legally.  
 113 
Another professional stressor that online teacherpreneurs discussed was keeping 
up with all the facets of teacherpreneurship. Teacherpreneurs often felt overwhelmed 
with the amount and variety of tasks they wanted to pursue to make their business be 
successful. One explained:  
I had to learn how to do a website. I had to learn how to blog... and then now 
here's the Google and here comes the technologies stuff, so I think it's just trying 
to keep up. Then this whole thing with the Pinterest paying and then now 
Photoshop or Photobucket you have to pay for that, so now I have to go through 
my blog and change all my photos. It's just like, oh, I don't know. I can't keep up. 
As this teacherpreneur described, teacherpreneurship required a wide variety of duties 
relating to business management, marketing, branding, resource development, customer 
support, etc. Nearly all of these tasks took place online and used technologies that were 
often changing. Although the elite teacherpreneurs I spoke with for the most part felt 
confident learning new skills and technologies, they still felt overwhelmed by the 
constant need to keep up with it all. 
The next professional stressor was marketplace uncertainty. As an entrepreneur 
selling resources in an open market, teacherpreneurs sometimes worried about the 
longevity of their success. Several attributed their success to “God’s will” or more 
simply, accepted that it was beyond their control.  
The final professional stressor was self-doubt. Though most of the online 
teacherpreneurs presented as confident in their interviews, a few expressed some self-
doubt when it came to understanding their business success. One explained that he was 
currently creating resources for a content area and grade level that he had never taught. 
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He described feeling somewhat concerned that he might not produce as high quality of a 
resource as possible. He also feared that if buyers knew he did not teach this content, they 
may not have confidence in his brand. Another explained that she “gets really worked 
up… anxious, worried” when she gets negative feedback from teachers who bought her 
materials. Though her initial thought might be, “Okay, maybe my ideas aren't good 
enough,” she has tried override that self doubt by remembering that, “One teacher could 
do it different from another teacher.” She was working to accept that inevitably not all 
users will necessarily be happy.  
Overall, online teacherpreneurs indicated that the experienced professional 
stressors, even if they did not dwell on these issues much. As part of a small community 
of elite TpT sellers, they said it was somewhat inevitable to compare oneself to fellow 
teacherpreneurs. They also faced the challenge of addressing issues with fellow 
teacherpreneurs, such as copyright violations. In general, they described a constant 
pressure to keep up with everything they wanted to do as a teacherpreneur and to avoid 
feelings of self doubt along the way. The last theme regarding the impacts experienced by 
online teacherpreneurs pertained to career. 
Career. Online teacherpreneurs reported experiencing a number of impacts 
relating to their career (Table 14.12). The most commonly discussed career impact was 
the financial gain they experienced through their work on TpT. They also described a 
sense of increased career satisfaction, and discussed career dilemma was the question of 
leaving or staying in the classroom. Each of these codes has been described in more 
depth below. 
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Table  4.12.  
Career Impacts of Highly Successful and Experienced Online Teacherpreneurs 
 
Code Description Evidence 
Financial gain The online teacherpreneur 
benefits financially from 
their work. 
“The financial profit of being a 
teacherpreneur has been a huge 
benefit to my family. That has 
allowed me to give my four year son 
experiences that I wouldn't have been 
able to afford give him had I not been 
in this.” 
More career 
satisfaction 
The online teacherpreneur is 
more satisfied being able to 
both teach and lead online. 
“I actually find [online 
teacherpreneurship] more satisfying 
than my regular paying [classroom] 
job. Because it's a creative outlet for 
me. It is very rewarding to know that 
you are helping other teachers and in 
turn you are helping their students on 
a scale that I really couldn't do in my 
own building…” 
Leaving or 
staying in the 
classroom 
Online teacherpreneurship 
may enable teachers to leave 
the classroom, while in other 
cases, it inspires them to 
stay. 
“[Teacherpreneurship has] shown me 
that it does not have to be just the old 
school, ‘Mrs. Jones taught second 
grade for 40 years in that one school 
and that's all she did.’ I can be doing 
so much more and still stay grounded 
in the classroom… I'm running a 
business based on the vocation that I 
love. And it's making my teaching 
career incredibly sustainable because 
it's not static. It's always evolving.” 
 
 Financial gain was the primary career impact discussed. The teacherpreneurs in 
the sample had all earned over $100,000 at the time of the study, so they each were 
experiencing significant financial gain. The topic of financial gain was not overtly 
brought up in any of the interviews in an effort to avoid invasive or overly personal 
questioning. Nonetheless, a number of teacherpreneurs mentioned it on their own, 
describing making money as one of the notable benefits. One teacherpreneur who had left 
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the classroom said, “I'm making more money now than I did teaching.” Although none of 
the participants discussed profit quantities, it was clear that the elite online 
teacherpreneurs experienced significant financial gain. They said the money they earned 
gave their families increased financial security, flexibility, and opportunity. Several 
explained that either they or their significant others were able to take time off, work a 
reduced load, or quit their jobs to run the business. Working less at a traditional teaching 
job meant that they had more time with their children and increased work-life satisfaction 
in general. They also described using their online teacherpreneur profits for enriching 
experiences and things, such as extra vacations, a new home office, and home remodels. 
 A related career impact was an increased sense of career satisfaction. This topic 
was addressed by all four of the online teacherpreneurs who had left the classroom and 
also by several of those who remained in the classroom. They said they were more 
professionally satisfied as teacherpreneurs because of the increased autonomy that 
teacherpreneurship offered compared to classroom teaching, the joy they experienced 
creating and sharing their ideas, as well as the pride they felt when teachers used and 
liked their resources. 
 The final career impact involved the conundrum of whether to leave or stay in the 
profession. All four of the teacherpreneurs who no longer worked as teachers were 
adamant that leaving teaching was a positive career decision. Alternatively, most of the 
teacherpreneurs still teaching said they have no plans to leave teaching because they 
genuinely enjoyed classroom teaching, were committed to their classroom teaching 
career, and valued the steady paycheck and benefits that came with classroom teaching as 
compared to online teacherpreneurship. A few said it was essential for online 
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teacherpreneurs to continue to teach in order to produce relevant and effective resources 
and to be a reliable voice and support for teacher peers. On the other hand, a 
teacherpreneur who had left the classroom explained that leaving the classroom gave her 
more time to research best practices, meticulously revise resources, produce more 
resources, and mentor teachers than she would have if she continued with a full time 
teaching job.  
 Overall, highly successful and experienced online teacherpreneurs reported 
career impacts including financial gain, more career satisfaction, and the decision to 
stay or leave classroom teaching. Teacherpreneurs appreciated the financial success and 
feeling of career satisfaction that teacherpreneurship afforded them. Among the elite 
online teacherpreneurs, opinions were mixed regarding the value of remaining in the 
classroom versus leaving classroom teaching to pursue online teacherpreneurship full 
time.  
In all, elite online teacherpreneurs reported experiencing a variety of impacts 
relating to career, leadership, teaching practice, as well as subtle professional stressors. 
Online teacherpreneurs said that this practice was a meaningful career pursuit, which 
involved financial gain and increased career satisfaction. They described taking on roles 
as informal teacher leaders within the online space. By mentoring teachers and sharing 
their ideas, they were able to advance educational approaches that they believed in, 
making an impact on teachers and students. The elite online teacherpreneurs who 
continued to teach (n = 6) said that teacherpreneurship made them more reflective 
teachers who produced higher quality and more innovative classroom resources. They 
also reported experiencing some stressors including conflicts with other teacherpreneurs, 
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the challenge of keeping up, and avoiding self doubt. Online teacherpreneurship was 
viewed as an important experience impacting teacherpreneurs in a number of ways. 
Qualitative Summary 
 The qualitative analysis explored data from 10 interviews with highly experienced 
and successful online teacherpreneurs to understand the characteristics of online 
teacherpreneurs, the school environments in which they work, the aspects involved in 
their practice, and the impacts they experience. Findings suggested that elite online 
teacherpreneurs were helpful, hard-working, organized, and creative people who are not 
afraid to take risks. Some worked in supportive school environments, but others worked 
in more ambivalent school settings. Those working in supportive schools viewed this as 
valuable for their own career ambitions as well as for their schools, teacher colleagues, 
and students who stood to benefit from the additional resources, support, and distinction 
their online teacherpreneurship afforded. Online teacherpreneurs described participating 
in a number of practices including creating resources, collaborating with teachers and 
teacherpreneurs, and engaging in entrepreneurship. Through these activities, they 
reported experiencing positive career and teaching impacts, including financial gain, 
increased professional satisfaction, and developing a more innovative and quality 
classroom teaching practice. Online teacherpreneurship enabled these individuals to take 
on informal teacher leadership roles, where they advanced educational ideas and 
supported teachers and students virtually. Overall, the qualitative findings indicated that 
online teacherpreneurship was a complex practice, with a number of positive impacts and 
a few challenges as well.  
 119 
The qualitative findings provided detailed, narrative description of online 
teacherpreneurship from the perspective of its most elite participants. The second portion 
of the study aimed to understand teacherpreneurship from the perspective of the general 
online teacherpreneur population. To do this, a quantitative survey was developed using 
the qualitative findings as a guide. In the following discussion, I described the results of 
the instrument development process, and then presented the survey results. 
Survey Instrument Development Results 
The qualitative results were used to develop the quantitative survey. This was 
done by using a mixed methods integration approach focused on building (Creswell, 
2015). Information from the qualitative analysis was used to build new quantitative 
content, through the process of writing novel quantitative survey items. A mixed methods 
instrument development joint display was used to translate the qualitative findings to 
corresponding quantitative survey items.  
In the joint display, I organized the instrument by the four constructs of interest: 
characteristics, school environments, practices, and impacts. Under each construct, I 
included qualitative themes that were salient across the interviews, removing themes that 
were not relevant to the general online teacherpreneur population for whom the 
qualitative survey would be distributed. I then identified key words and phrases from the 
interviews participants’ responses for each of the themes. Using these key words, I wrote 
items that embodied each theme, or variable, using in vivo language as much as possible. 
I aimed to include three items per variable so the instrument would be consistent, concise, 
and formatted for a potential subsequent factor analysis. The items were revised 
iteratively in response to feedback from the expert debriefing, expert reviews, and think 
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aloud pilot interviews. The table in Appendix H shows the final iteration of the 
instrument development mixed methods joint display. The content within the table was 
organized to be consistent the other tables in this manuscript, so the themes are organized 
by highest to lowest average rating based on the quantitative results. Note that the survey 
was organized in a slightly different order than the table.  
 In addition to items addressing the themes (variables) of interest, the survey also 
included items to address demographic and teacherpreneur background, which enabled 
me to collect general information regarding online teacherpreneurs’ experience as 
educators and people. When applicable, these items were written to align to the 
formatting used by the National Council for Education Statistics in their teacher surveys 
(Taie & Goldring, 2017). Demographic items were presented at the conclusion of the 
survey to reduce response bias that may occur when participants are reminded of their 
demographic characteristics. The background questions were also revised through the 
same process involving expert consultation, expert review, and think aloud pilot 
interviews, and the changes made are discussed below. The complete survey is presented 
in Appendix I. 
Survey Revisions 
 Once an initial draft of the survey was created, it underwent a series of revisions 
based on feedback from the expert reviewers and think aloud pilot testers. The instrument 
revisions included four different types of revisions: formatting revisions, scale revisions, 
item revisions, and correcting errors. Each of these is discussed below with examples 
provided. 
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 Formatting revisions involved changes to how the survey appeared. One revision 
based on expert review feedback was to add a progress bar to make the survey more 
participant friendly. Other formatting revisions were made with special attention to how 
the survey would be viewed on mobile devices. A benefit of using the Qualtrics survey 
platform was that the survey could be taken via a mobile-friendly view. The mobile view 
was slightly different from the desktop computer view, so a few changes were needed to 
ensure the survey was readable and understandable in both formats. For example, in one 
of the think aloud pilot interviews I learned that the scale headers which stated, “To what 
extent are the following statements true for you?” were not visible in the mobile view. To 
fix this issue, I deleted the scale headers and added page headers with the same 
directions, so these instructions would be viewable in both the desktop and mobile 
versions of the survey.  
Another formatting revision addressed the issue that on the mobile view it was 
cumbersome to view items with a long list of response options. For example the question 
asking, “Approximately when did you upload your first educational resource for sale on 
Teachers Pay Teachers?” presented a list of 10 years (2007 – 2017) for participants to 
select from, and in the mobile view, required participants to scroll through this long list. 
The issue was resolved by changing the response display to present in columns rather 
than a running list of response options.  
Another formatting revision to ease the mobile view experience, was adding 
simple participant-friendly headers to the top of each page view. For example, the header 
“Characteristics of Online Teacherpreneurs: Creative” was replaced by “Tell us about 
yourself, as a teacher and teacherpreneur.” This statement provided specific instructions 
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for participants, along with a nod to the purpose of that section, while avoiding 
overwhelming participants with unnecessary details regarding the construct of interest for 
that section (i.e., “Creative”). 
 Another set of revisions involved scale revisions. The first revision to the scale 
involved shortening it from 6-points to 5-points. Two of the expert reviewers suggested 
this change because a shorter scale might make it simpler for participants to distinguish 
between the scale options and because having a mid-point option may facilitate analyses 
that consider the data to be continuous.  
A second set of scale revisions involved modifications to the scale wording, and 
was inspired by feedback from the expert reviewers as well as the pilot respondents. Both 
of the two scales used in the survey were modified. The first scale initially read, “This 
statement describes me…” and response options included, “Not at all, Not very much, 
Somewhat, Well, and Very well.” All three think aloud respondents struggled to make 
sense of the questions using this scale, particularly with the “Well and Very well” 
categories. One of the expert reviewers highlighted the same issue, indicating that the 
particular scale wording “seemed a little awkward” when placed at the end of the item 
stem. After discussing options for the scale with the think aloud respondents and seeking 
expert advice from Dr. Archambault, the scale was modified to read, “To what extent are 
the following statements true for you?” including the following response options, “Not at 
all true, Not very true, Somewhat true, Mostly true, Completely true.” By adding the term 
“true” to each of the options, we believed that participants could read a given item and 
more easily rate it by simply addressing how true it was for them. 
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In like manner, a small change was also made to the other scale, which measured 
frequency of behavior, instructing, “Rate how often you do the following,” with a 
response set of “Never, Rarely, Sometimes, Often, Always.” Based on think aloud 
respondents’ feedback, the term “Always” was changed to “All the time” as a way to 
more accurately reflect the nature of their responses. 
 The next set of revisions involved changes to the items. Most of these changes 
involved item phrasing, but one change was also made to item content. The item content 
change was suggested by an expert reviewer, who took issue with the item, “I struggle to 
understand business strategy.” The reviewer indicated that the item was “a bit jarring” 
and suggested using a positively worded item instead. I consulted with another expert 
reviewer and we all agreed to replace this item. To do this, I referenced the qualitative 
findings to write a replacement item that addressed the same theme of entrepreneurship 
and was based in the qualitative evidence. The new item stated, “I seek mentorship to 
help me understand business better.” 
These revisions involved subtle changes to ensure that the items would be clearly 
understood. They were made based on feedback from both the expert reviewers and the 
pilot participants. One revision suggested by an expert reviewer was that the item, “I 
communicate personally with teachers through email, messages, phone calls, etc.” was 
overly broad because most teacherpreneurs would inherently be communicating with 
fellow teachers all the time as part of their jobs. With this feedback, a clarifying phrase 
was added to the item so it read, “I communicate with teachers who use my TpT 
resources via personal email, messages, phone calls, etc.”  
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Another example of an item wording revision was to the item, “I have developed 
friendships with fellow TpT sellers” and asked participants to rate how often they did 
this. Based on feedback from two of the pilot testers, this item was revised to the present 
tense so it would better align with the response scale. The revision read, “I cultivate 
friendships with fellow TpT sellers.” As another example, the question in the 
demographics section addressing experience with higher education in the education field 
initially read, “Do you possess a university degree in Education?” One think aloud 
respondent explained that she would answer no to the question because in her state, 
teachers typically complete a university degree in a field other than education and 
complete coursework in education to become certified. To be inclusive of 
teacherpreneurs who may have taken a similar route, the item was revised to read, “Have 
you completed university coursework in education?”  
 The last type of revisions involved correcting any typos or logistical errors in the 
instrument. For example, in the think aloud pilot testing, it was identified that the item 
asking, “What is your age in years?” required a four character response as it was 
formatted for participants to enter their birth year. The question response requirement 
was changed to the more appropriate numerical response. As another example, one of the 
expert reviewers suggested rephrasing the item, “To which racial or ethnic group do you 
most identify?” so it would be grammatically correct. It was revised to read, “With which 
racial or ethnic group do you most identify yourself?” 
Survey Instrument Development Summary 
 In summary, the instrument development phase involved a mixed methods 
integration to build new content for the quantitative survey items using the qualitative 
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findings. A mixed methods instrument development joint display was used as a way to 
align the qualitative findings to quantitative survey items. Through an iterative review 
process, the survey was developed through input from expert debriefing, expert review, 
and think aloud pilot testing. The survey was administered to a large sample of online 
teacherpreneurs. Next, I have presented the results from the analysis of the quantitative 
survey. 
Quantitative Results 
The quantitative results summarized data collected from the online teacherpreneur 
survey. In this section, descriptive statistics were presented to describe the participant 
population and to address the study’s four research questions. First, results regarding the 
participant sample and demographics of the respondents were presented. Next, results for 
respondents’ teaching and teacherpreneur background were shared. Finally, results were 
presented for the items and scales addressing characteristics, school environments, 
practices, and impacts of online teacherpreneurs.  
Participants 
 Following the guidelines set forth in the Tailored Design Method for online 
survey distribution (Dillman et al., 2014), a prenotification email was sent to an initial 
participant pool of 929 TpT sellers. Feedback from the prenotification resulted in the 
removal of nine potential respondents from the final participant pool because they were 
included as a duplicate (n = 2), their email address was undeliverable (n = 5), or they 
replied to the email requesting to be removed from the pool (n = 2). The final potential 
participant pool, consisting of 920 TpT sellers, was emailed the survey. Then on a weekly 
basis over three weeks, a reminder message was sent to those who had not submitted a 
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response. At the end of the four-week period, the survey was closed. Ultimately, 475 
responses were received, representing a response rate of 52%, which has been considered 
acceptable for an online survey (Manfreda, Bosnjak, Brezelak, Hass, & Vehovar, 2008; 
Shih & Fan, 2008).  
 Participants who did not meet the study’s inclusion requirements were removed. 
A total of 63 respondents were removed because the respondent did not sell an 
educational resource on TpT (n = 6), they did not have PreK-12 classroom teaching 
experience (n = 32), they completed the survey twice through a second email account (n 
= 1), or they did not complete over 50% of the survey (n = 24). There were 13 
respondents who did not complete the entire survey but completed over 50% and were 
retained in the final sample. The final sample included 412 participants. In the results that 
follow, all percentage frequencies are calculated using the 412 total participants unless 
otherwise noted. 
Demographics. Respondents were widely distributed, across 43 different states (n 
= 379, 92%) and internationally as well (n = 31, 8%). Most respondents currently lived in 
the United States (n = 379, 92%) (Figure 4.2). The most represented states included 
Texas (n = 38, 9%), California (n = 28, 7%), Florida (n = 27, 7%), and New York (n = 
25, 6%). Some respondents currently lived outside the United States (n = 31, 8%), with 
the majority living in Canada (n = 16, 4%) or Australia (n = 6, 1%). The other non-U.S. 
dwellers reported living in Cambodia, Costa Rica, Dominican Republic, Mexico, New 
Zealand, Peru, Scotland, and South Africa. 
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Figure 4.2. Number of responses by state. 
 Respondents ranged in age from 23 – 74 years, with an average age of 37.75 
years, SD = 24.51. Most respondents were women (n = 378, 92%), although men were 
also represented in the sample (n = 21, 5%). When compared to the U.S. teacher 
population based on the most recent National Teacher and Principal Survey (NTPS) data 
(Taie & Goldring, 2017), the participants in this study were somewhat younger and more 
predominantly female. NTPS data indicates that the average age for U.S. teachers is 42.4 
years and 77% of public school teachers are female. 
Respondents overwhelmingly identified themselves as White, Caucasian (n = 366, 
89%), while some identified as Hispanic, Latino (n = 10, 2%), Asian (n = 5, 1%), Black, 
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African American (n = 5, 1%), Multiracial (n = 2, 0.4%), or American Indian, Alaska 
Native (n = 1, 0.2%). Three respondents chose to self-identify their race or ethnicity, 
listing Middle Eastern, South Asian, and a “Rez Kid” who explained they were white and 
grew up on a Native American reservation. The online teacherpreneurs in the sample 
were somewhat less diverse than average U.S. teachers based on the most recent NTPS 
data which identified the following percentage distributions of public U.S. 
schoolteachers: White, Caucasian (80%), Hispanic, Latino (9%), Asian (2%), Black, 
African American (7%), Multiracial (1%), or American Indian, Alaska Native (0.4%) 
(Taie & Goldring, 2017).  
Respondents were highly educated (Figure 4.3). They reported that the highest 
degree they had earned was a bachelor’s degree (n = 124, 30%), master’s degree (n = 
271, 66%), or doctoral degree (n = 11, 3%). All respondents indicated they had a 
university degree.  
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Figure 4.3. Frequency of respondents by highest degree earned. 
The online teacherpreneurs in the sample were more educated than average U.S. teachers. 
NTPS data suggests that 54% of U.S. public school teachers hold a Master’s degree (Taie 
& Goldring, 2017), whereas 66% of online teacherpreneurs in the sample held Master’s 
degrees. Almost all respondents indicated that they had completed university coursework 
in education (n = 392, 95%), whereas a few had not (n = 13, 3%). 
Teacherpreneur Background. Respondents had varied levels of experience as 
online teacherpreneurs on TpT. Figure 4.4 summarized data regarding the year in which 
respondents uploaded their first resource to TpT. The mode for TpT start year for 
participants in this sample was 2012, indicating that most respondents had been perusing 
online teacherpreneurship for about six years at the time of the study. 
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Figure 4.4. Frequency of respondents by TpT start year.  
Most respondents indicated that they ran one TpT store (n = 388, 94%), whereas 
some reported running more than one store (n = 21, 5%). Most ran their store 
independently (n = 278, 67%), but some said they ran their TpT store with a co-seller (or 
co-sellers) (n = 33, 8%).  
 Although most respondents reported that they sold exclusively on TpT (n = 266, 
65%), a proportion of respondents reported that they were currently selling or had in the 
past sold their materials on other educational market websites besides TpT (n = 146, 
35%). The other online marketplaces included (listed in alphabetical order): Bilingual 
Marketplace, Boom Learning, Buy Sell Teach, ClassFlow, Designed by Teachers 
Australia, Educents, Etsy, Gum Road, Houghton Mifflin Harcourt Marketplace, Mailbox 
Magazine (as of 2018 it was renamed: “The Mailbox”), Teacher’s DoJo, Teacher’s 
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Notebook, TeacherSherpa, Teachery, Teachwise, and TES. Respondents also reported 
selling their educational materials on their personal websites.  
 There was wide variation in the amount of time participants spent on their 
teacherpreneur work. Respondents reported spending a range of 0 – 60 hours per week 
working on teacherpreneur activities, with an average of 16.23 hours spent per week (SD 
= 13.21). There was also wide variation in their reported monthly earnings. Respondents’ 
estimated TpT monthly earnings ranged from $5 - $68,000 per month, with an average of 
$3,091 earned monthly (SD = $5,707). Considering the high standard deviation, a more 
appropriate measure of central tendency for monthly earnings may be the median and 
mode, which were both $1,000 for respondents’ TpT monthly earnings. 
 Most respondents indicated that TpT was their sole entrepreneurial endeavor (n = 
258, 70%), but some said that they currently or previously engaged in other 
entrepreneurial efforts (n = 153, 37%). Respondents described other entrepreneurial 
efforts including making homemade goods to sell online or in local venues or running 
service-oriented businesses for catering, photography, landscaping, and wedding 
coordination. They also pursued other education-related endeavors such as private 
tutoring, coaching, and providing consulting and workshops for teachers and districts. 
They also identified online business ventures such as selling items on Ebay, designing 
websites for others, and running websites to earn advertisement revenue. Finally, several 
respondents participated in family businesses or were consultants for companies selling 
essential oils, children’s books, craft materials, etc. 
Teaching Background. Respondents reported robust and diverse teaching 
experiences. They had experience teaching students in preschool (children 3 – 5 years of 
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age) (n = 70, 17%), elementary (K – 6th grade) (n = 296, 72%), and secondary (7th – 12th 
grade) (n = 192, 47%). They also reported diverse past or current experience in PreK – 
12th grade schools (Figure 4.5). An additional 29 (7%) respondents reported holding other 
school positions that were not listed on the survey, including substitute teaching, 
university student teacher supervising, classroom volunteering, and extracurricular 
coaching. 
 
Figure 4.5. Frequency of respondents by previously or currently held positions in PreK – 
12th grade schools. 
Respondents reported an average of 14 years of experience teaching PreK – 12th 
grades (SD = 8.38), with years of experience ranging from two – 44 years. Note that in 
calculating years of experience, respondents were asked to round up partial years’ 
experience to the nearest whole and to include the current school year in the total. Figure 
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4.6 displays the frequency of respondents by years of teaching experience, aligned to the 
NTPS age categories NTPS (Taie & Goldring, 2017).  
 
Figure 4.6. Frequency of respondents by years of teaching experience. 
Respondents’ average years of teaching experience was similar to the U.S. teacher 
population, which averages 13.7 years teaching. However, the online teacherpreneur 
sample had fewer early career teachers. NTPS data indicates that the U.S. teacher 
population has 15% of teachers with less than 4 years, 23% with 4-9 years, 19% with 10-
14 years, and 42% with 15 or more years (Taie & Goldring, 2017), whereas our sample 
showed that among online teacherpreneurs only 3% had less than 4 years experience. 
Most respondents were currently employed fulltime at a PreK- 12th grade school 
or district (n = 217, 53%) and a few were part time (n = 29, 7%). Others said that they 
were retired from teaching (n = 52, 13%) or not currently employed at a PreK-12th grade 
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school or district (n = 144, 35%). Figure 4.7 presents the frequency of respondents by 
current employment. 
 
Figure 4.7. Frequency of respondents by current employment.  
Those not currently employed by a school or district described their employment as doing 
TpT full time, working full time as primary caregivers, or working in other education 
related positions as homeschool teachers, substitute teachers, university instructors, or 
afterschool program teachers. The survey used skip logic so that respondents who 
indicated they were retired or not currently employed in schools were not asked to 
complete portions of the survey having to do with school environment and impacts on 
classroom teaching. 
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Descriptive Statistical Results for Items and Scales 
In addition to questions that addressed demographic and professional background, 
the survey also included Likert type items to evaluate constructs identified from the 
qualitative findings. A few Likert items stood alone, whereas most were part of a scale to 
address characteristics, practices, or impacts of online teacherpreneurs. The characteristic 
scale was comprised of four subscales: helpful, hard-working, creative, organized, and 
risk-taking. The practices subscales included: creating resources, collaborating with 
teachers, collaborating with teacherpreneurs, and entrepreneurship. The impacts 
subscales included: teaching practice, leadership, and professional stress. The subscales 
contained three items each. 
Descriptive statistics were calculated for the items and the subscales. Cronbach’s 
alpha was also calculated for each of the subscales to evaluate the internal consistency 
across the items for measuring the intended construct (Cronbach, 1951). A commonly 
accepted level for an adequate coefficient alpha is .70, with lower values considered poor 
or unacceptable (Geiger & Shelton, in press; Nunally, 1971). When interpreting the 
internal consistency of a subscale, other factors beyond coefficient alpha, such as inter-
item correlations, number of respondents, number of items in a subscale, and even item 
wording impacting content validity should also be considered (Geiger & Shelton, in 
press; Nunally, 1971). Therefore setting a cut off of .70 for coefficient alpha is not always 
an appropriate or sufficient standard for assessing reliability. For the current study, 
coefficient alpha was considered along with these other factors to evaluate the internal 
consistency of the subscales. Coefficient alpha and descriptive statistics are presented at 
the scale and subscale levels, along with item data addressing school environment and 
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career impacts that were not written to align to a subscale. The results are organized by 
characteristics, school environments, practices, and impacts, which parallel the study’s 
four research questions. 
Characteristics. The first research question asked ‘What are the characteristics of 
online teacherpreneurs?’ The survey included four subscales to address characteristics, 
each consisting of three items. The coefficient alpha for the items on the characteristic 
scale was .74, indicating that this scale was reliable (Geiger & Shelton, in press; Nunally, 
1971). Coefficient alpha was calculated for each of the subscales as well. Table 4.13 
presented descriptive statistics for the subscales addressing characteristics of online 
teacherpreneurs, organized from highest to lowest mean rating. 
Table 4.13 
Descriptive Statistics for Subscales Addressing Characteristics of Online 
Teacherpreneurs 
 Number of items 
Number 
of 
responses 
M SD Cronbach’s Alpha 
Helpful 3 410 4.85 .34 .81 
Hard-working 3 409 4.70 .42 .66 
Creative 3 410 4.32 .55 .71 
Organized 3 408 4.27 .70 .63 
Risk-taking 3 408 3.59 .66 .29 
 
The creative, helpful, hard-working, and organized subscales were deemed accurate and 
dependable based on an evaluation of Cronbach’s alpha, inter-item correlations, and item 
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phrasing for each subscale (Geiger & Shelton, in press; Nunally, 1971). The risk-taking 
subscale was not deemed accurate or dependable. Consequently, further quantitative 
analyses did not include this variable.  
The subscales for helpful, hard-working, creative, and organized were rated in the 
‘completely true’ (5) to ‘mostly true’ (4) range, suggesting that on average, the 
participants in the sample identified with all four characteristics. A repeated measures 
ANOVA comparing ratings of the four variables within subjects revealed a significant 
main effect, F (3, 400) = 172.78, p < .001, ηp2 = .30, and large effect size according to 
Cohen’s (1988) criteria. Post hoc comparisons using the Bonferroni correction indicated 
that participant ratings of helpful were significantly higher than hard-working, p < .001, 
and that both helpful and hard-working were significantly higher than creative and 
organized, p < .001.  
Descriptive statistics for the items were also calculated to provide a more specific 
description of online teacherpreneurs’ characteristics in terms of the actual behaviors that 
align to the constructs of helpful, hard-working, organized, creative, and risk-taking. 
Table 4.14 presents the item level descriptive statistics for characteristics, organized by 
subscale then highest to lowest average rating. Because the table is over one page, it is 
presented in Appendix J. For all subsequent presentation of the item level data, 
percentages are reported as a function of the total N that answered the given item. For 
ease of comparison, responses for the ‘completely true’ and ‘mostly true’ categories were 
summed and responses for the ‘not very true’ and not at all true’ categories were 
summed. This formatting is used throughout the presentation of item level results that 
follows.  
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All but one of the 12 characteristic items had a majority of respondents indicate 
that it was ‘completely true’ or ‘mostly true’ for them. This suggests that the participants 
in the sample very much identified with the characteristic traits addressed by the items. 
The items with the most respondents rating ‘completely true’ or ‘mostly true’ addressed 
teacherpreneurs’ desire to help teachers be good at their jobs (n = 407, 99%) and to feel 
successful (n = 407, 99%). Other items with a high proportion of respondents rating in 
this range addressed being a hard worker (n = 403, 98%) and devoting lots of thought to 
the TpT materials they create (n = 401, 97%). These items aligned to the helpful and 
hard-working variables. 
The one item that showed the reverse pattern was, “I put new TpT resources out 
there as soon as possible, worrying about any glitches later.” The majority of online 
teacherpreneurs in the sample (n = 276, 67%) said this behavior was ‘not very’ or ‘not at 
all true’ for them. 
School Environments. The second research question asked ‘In what school 
environments do online teacherpreneurs work?’ The survey included two items 
addressing school environments, and used skip logic so that only the respondents who 
were currently employed at a PreK- 12th grade school or district fulltime (n = 217) or part 
time (n = 29) were prompted to answer. Descriptive statistics for the two items have been 
presented in Table 4.15, and respondents’ ratings for the two items were presented 
graphically in Figure 4.8. 
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Table 4.15 
Descriptive Statistics of Items Addressing School Environments of Online 
Teacherpreneurs 
Item N M  (SD) 
Completely  
true (5) 
& 
Mostly  
true (4) 
Somewhat 
true 
(3) 
Not very 
true (2) 
& 
Not at all 
true (1) 
   n % n % n % 
My school community supports 
my work as an online 
teacherpreneur. 
239 3.02 (1.29) 84  35.15 79  33.05 76  31.80 
I keep my work as a teacher and 
my work as a TpT seller 
separate. 
245 4.01 (1.10) 171  69.80 49  20.00 25  10.20 
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Figure 4.8. Percentage of respondents by ratings of items addressing school 
environments. 
 For participants in this sample, on average, it was ‘somewhat true’ (3) that their 
school community supported their work as an online teacherpreneur, M = 3.02. 
Responses to this item were dispersed similarly across the ranking options with 35% 
ranking ‘completely true’ and ‘mostly true’ (n = 84), 33% ranking ‘somewhat true’ (n = 
79), and 32% ranking ‘not very true’ and ‘not at all true’ (n = 76). This indicated that 
although some respondents worked in supportive school communities, just as many 
worked in unsupportive or somewhat supportive school communities.  
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Results from the second item indicated that on average, it was ‘mostly true’ (4) 
that participants kept their work as a teacher and TpT seller separate, M = 4.01. The vast 
majority of respondents (n = 171, 70%) indicated that it was ‘completely’ to ‘mostly’ true 
that they kept their TPT and teacher work separate. Overall, these results indicate that 
while the online teacherpreneurs in this sample worked in schools with varying levels of 
support, and they tended to keep their TpT work separate from their teaching practice. 
Practices. The third research question asked, ‘In what practices do online 
teacherpreneurs engage?’ Four subscales addressed practices, each consisting of three 
items. The coefficient alpha for the 12 items on the practices scale was .83, indicating 
that this scale was reliable (Geiger & Shelton, in press; Nunally, 1971). Coefficient alpha 
was then calculated for each of the subscales as well. In Table 4.16 descriptive statistics 
have been presented for the subscales addressing practices of online teacherpreneurs, 
organized from highest to lowest mean. 
Table 4.16 
Descriptive Statistics for Subscales Addressing Practices of Online Teacherpreneurs 
 Number of items 
Number 
of 
responses 
M SD Cronbach’s Alpha 
Creating resources 3 405 3.99 .64 .46 
Collaborating with online 
teacherpreneurs 3 409 3.10 1.05 .83 
Entrepreneurship 3 408 3.06 .99 .85 
Collaborating with teachers 3 410 3.04 .92 .61 
 
The practices of collaborating with online teacherpreneurs, entrepreneurship, and 
collaborating with teachers were deemed accurate and dependable based on an evaluation 
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of Cronbach’s alpha, inter-item correlations, and content validity for each subscale 
(Geiger & Shelton, in press; Nunally, 1971). The items addressing the practice of creating 
resources were not deemed internally consistent due to a low coefficient alpha. Further 
subscale analyses did not include this variable. 
On average, the subscales for the three reliable practices were rated near the 
‘sometimes’ (3) range, suggesting that the participants in the sample participated in these 
activities to some extent. A repeated measures ANOVA comparing ratings of the three 
reliable variables (collaborating with online teacherpreneurs, entrepreneurship, and 
collaborating with teachers) was not significant. This indicated that on average, 
participants did not rate these variables differently, suggesting they may engage in the 
practices to a similar extent.  
Item level data was calculated to provide additional details beyond the subscale 
results, aligning with the exploratory purpose of this study. In Table 4.17 I have 
presented the item level descriptive statistics for practices, organized by subscale then 
highest to lowest average rating. Item level data was also visualized in figures presenting 
respondents’ ratings for the items addressing creating resources (Figure 4.9), 
collaborating with online teacherpreneurs (Figure 4.10), entrepreneurship (Figure 4.11), 
and collaborating with teachers (Figure 4.12). 
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Table 4.17 
Descriptive Statistics of Items Addressing Practices of Online Teacherpreneurs 
Subscale and Item N M  (SD) 
All the time 
(5) & 
Often (4) 
Sometimes  
(3) 
Rarely (2) 
&  
Never (1) 
   n % n % n % 
Creating resources      
When designing my educational 
resources, I consider educational 
research for best practices. 
408 4.28 (.80) 353  86.52 43 10.54 12  2.94 
When designing my educational 
resources, I consider how these 
resources can support students of 
diverse backgrounds to succeed (e.g., 
linguistically, culturally, racially, 
and/or economically diverse 
students). 
408 4.19 (.86) 318 77.94 75 18.38 17 4.16 
I test my educational resources in the 
classroom before I put them up for 
sale. 
409 3.57 (1.09) 223  54.52 128 31.30 58  14.18 
Collaborating with online teacherpreneurs 
I cultivate friendships with fellow 
TpT sellers. 409 
3.63 
(1.25) 228 55.75 104 25.43 77 18.83 
I work with other TpT sellers to 
promote each other. 409 
3.23 
(1.20) 172 42.05 142 34.72 95 23.23 
I work with other TpT sellers to 
create content to share on TpT, blogs, 
and/or social media. 
409 2.44 (1.22) 76 18.58 111 27.14 222 54.28 
Entrepreneurship      
I work to develop my business skills. 409 3.30 (1.06) 165 40.34 171 41.81 73 17.85 
I seek mentorship to help me 
understand business better. 409 
3.03 
(1.13) 139 33.99 148 36.19 121 29.58 
I study online business strategy. 409 2.85 (1.18) 114  27.87 144  35.21 151  36.92 
Collaborating with teachers      
I collaborate with teachers in social 
media communities (e.g., Facebook, 
Twitter, Instagram, and/or Pinterest). 
410 3.90 (1.16) 277 67.56 79 19.27 54 13.17 
I communicate with teachers who use 
my TpT resources via personal email, 
messages, phone calls, etc. 
410 3.09 (1.12) 142 34.63 145 35.37 123 30.00 
I facilitate my own online community 
for teachers. 410 
2.12 
(1.39) 79 19.27 61 14.88 270  65.85 
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Figure 4.9. Percentage of respondents by ratings of items addressing creating resources. 
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Figure 4.10. Percentage of respondents by ratings of items addressing collaborating with 
online teacherpreneurs. 
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Figure 4.11. Percentage of respondents by ratings of items addressing entrepreneurship.  
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Figure 4.12. Percentage of respondents by ratings of items addressing collaborating with 
teachers. 
Five of the 12 items had a majority of respondents indicate that they engaged in 
the given behavior ‘all the time’ or ‘often’. These included considering educational 
research for best practice (n = 353, 87%), considering how to support students of diverse 
backgrounds to succeed (n = 318, 78%), collaborating with teachers in social media 
communities (n = 277, 68%), cultivating friendships with fellow TpT sellers (n = 228, 
56%), and testing resources in the classroom before selling (n = 223, 55%). This 
suggestws that making efforts to create high quality resources that are evidence-based, 
support diverse learners, and are classroom tested was a frequent aspect of the practice of 
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online teacherpreneurs in the sample. Additionally, collaborating with teachers on social 
media and develop relationships with their teacherpreneur peers were common practices. 
Some of the items were very highly rated by most respondents, but several were 
rated quite low by most respondents. Two of the 12 items had a majority of respondents 
indicate that they engaged in the given behavior ‘rarely’ or ‘never’. These included 
working with other online teacherpreneurs to create content (n = 222, 54%) and 
facilitating an online community for teachers (n = 270, 66%). These practices may have 
been more advanced activities that most of the mainstream online teacherpreneurs in the 
sample did not pursue. 
In all, the results for the practices subscales and items indicated that collaboration 
with teachers, collaboration with teacherpreneurs, and entrepreneurship were commonly 
practiced aspects of online teacherpreneurship and are practiced sometimes. By exploring 
the item level data, we saw the behaviors that were engaged in most often across most 
participants involved efforts to create high quality resources.  
Impacts. The fourth research question asked ‘What impacts do online 
teacherpreneurs experience?’ Four subscales addressed impacts, each consisting of three 
items. The subscale addressing teaching practice was only administered to respondents 
who were currently employed at a PreK- 12th grade school or district fulltime (n = 217) or 
part time (n = 29), using skip logic. The other subscales were available to all respondents. 
The coefficient alpha for the impacts scale was .79, indicating that this scale was reliable 
(Geiger & Shelton, in press; Nunally, 1971). Coefficient alpha was then calculated for 
each of the subscales as well. Table 4.18 presented descriptive statistics for the subscales 
addressing impacts of online teacherpreneurs, organized from highest to lowest mean. 
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Table 4.18 
Descriptive Statistics for Subscales Addressing Impacts Online Teacherpreneurs 
Experience 
 Number of items 
Number 
of 
responses 
M SD Cronbach’s Alpha 
Teaching practice 3 243 4.42 .73 .91 
Leadership 3 408 4.15 .80 .85 
Professional stress 6 406 3.25 .82 .81 
 
The subscales for impacts to teaching practice, leadership impacts, and professional stress 
were deemed accurate and dependable based on an evaluation of Cronbach’s alpha 
(Geiger & Shelton, in press; Nunally, 1971).  
A repeated measures ANOVA comparing ratings of the variables within subjects 
revealed a significant main effect of subscale, F (2, 240) = 178.05, p < .001, ηp2 = .43, 
and large effect size according to Cohen’s (1988) criteria. Post hoc comparisons using the 
Bonferroni correction indicated that participant ratings of teaching practice were 
significantly higher than leadership, p < .001 and professional stress, p < .001, and that 
leadership was significantly higher than professional stress, p < .001. Although both the 
subscales for teaching practice, M = 4.42 and leadership, M = 4.15 were found to be 
statistically different, both fell in the ‘completely true’ to ‘mostly true’ range on average. 
This suggested that respondents believed online teacherpreneurship impacted their 
teaching practice and ability to act as a leader in education. The professional stress 
subscale was rated significantly lower on average, at the ‘mostly true’ to ‘sometimes true’ 
range, suggesting that the stressors were less salient impacts for teacherpreneurs.  
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Item level data was calculated to provide more descriptive data in addition to the 
subscale results. Table 4.19 showed the item level descriptive statistics for impacts, 
organized by subscale then highest to lowest average rating. Figure 4.13 presented 
respondents’ ratings for the items addressing teaching practice impacts. Figure 4.14 
presented respondents’ ratings for the items addressing leadership impacts. 
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Table 4.19 
Descriptive Statistics of Items Addressing Impacts Online Teacherpreneurs Experience 
Subscale and item N M  (SD) 
Completely  
true (5) & 
Mostly  
true (4) 
Somewhat 
true 
(3) 
Not very 
true (2) & 
Not at all 
true (1) 
   n % n % n % 
Teaching practice 
Being an online teacherpreneur makes 
me want to try new techniques with my 
students. 
244 4.50 (.75) 219 90 19 8 6 2 
Being an online teacherpreneur exposes 
me to new ways of thinking about 
education. 
244 4.45 (.77) 214 88 24 10 6 2 
Online teacherpreneurship motivates me 
to try unique approaches in my 
classroom.  
243 4.29 (.87) 200 82 34 14 9 4 
Leadership 
I want teachers to try new ideas that I 
value. 408 
4.31 
(.81) 346 85 52 13 10 2 
As an online teacherpreneur, I see 
myself as a mentor for other teachers 
who use my materials and ideas. 
409 4.08 (.96) 297 73 85 21 27 6 
I encourage teachers to think about 
educational approaches that I believe in. 409  
4.06 
(.95) 293 72 94 23 22 5 
Professional stress 
I find it challenging to do everything that 
online teacherpreneurship involves, such 
as creating resources, marketing, using 
social media, and more. 
408 3.93 (1.05) 261 64 106 26 41 10 
I find it challenging to keep up with all 
the new trends in online 
teacherpreneurship. 
408 3.54 (1.12) 198 49 143 35 67 16 
I worry about my business progress 
measuring up to that of other online 
teacherpreneurs. 
408 3.26 (1.17) 158 39 151 37 99 24 
I am concerned about how the resources 
and ideas I share as an online 
teacherpreneur will be received. 
407 3.03 (1.15) 130 32 144 35 133 33 
I am concerned about maintaining (or 
establishing) positive relationships with 
other fellow online teacherpreneurs. 
407 2.88 (1.21) 122 30 119 29 166 41 
I worry about the uncertainty of my 
success on TpT. 408 
2.83 
(1.20) 112 27 122 30 174 43 
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Figure 4.13. Percentage of respondents by ratings of items addressing teaching practice 
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Figure 4.14. Percentage of respondents by ratings of items addressing leadership 
Seven of the 12 items had a majority of respondents indicate that it was 
‘completely’ or ‘mostly’ true. These included all the items relating to teaching practice: 
trying new techniques with students (n = 244, 90%), being exposed to new ways of 
thinking about education (n = 214, 88%), and trying unique classroom approaches (n = 
200, 82%). It also included all the items relating to leadership: wanting teachers to try 
new ideas (n = 346, 85%), seeing oneself as a mentor for teachers (n = 297, 73%), and 
encouraging teachers to think about educational approaches (n = 293, 72%). Finally, this 
included one professional stress item, indicating that it was challenging to do everything 
that online teacherpreneurship involves (n = 261, 64%).  
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In addition to the subscales addressing impacts, the survey also included two 
items addressing career impacts that did not align to a subscale. These items used skip 
logic so that only the respondents who were currently employed at a PreK- 12th grade 
school or district fulltime (n = 217) or part time (n = 29) were prompted to answer. 
Descriptive statistics for the two items have been presented in Table 4.20 and Figure 
4.15. 
Table 4.20 
Descriptive Statistics of Items Addressing Career Impacts Online Teacherpreneurs 
Experience 
 N M  (SD) 
Completely 
true  
(5) & 
Mostly true 
(4) 
Somewhat 
true  
(3) 
Not very 
true (2) & 
Not at all 
true (1) 
   n % n % n  
I find my online teacherpreneur 
work more satisfying than 
classroom teaching. 
244 3.01 (1.14) 72 30 93 38 79 32 
I hope to leave (or reduce) my 
teaching position to pursue online 
teacherpreneurship more. 
244 2.89 (1.44) 83 34 59 24 102 42 
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Figure 4.15. Percentage of respondents by ratings of items addressing career impacts 
The two items addressing career impacts were rated in the ‘somewhat true’ (3) 
range, on average. The item, “I find my online teacherpreneur work more satisfying than 
classroom teaching,” M = 3.01, had responses dispersed similarly across the ranking 
options: 30% rated in the ‘completely true’ and ‘mostly true’ range (n = 72), 38% rated as 
‘somewhat true’ (n = 93), and 32% rated in the ‘not very true’ to ‘not at all true’ range (n 
= 79). This suggested that whereas some respondents viewed teacherpreneur work as 
more satisfying than classroom teaching, just as many others did not.  
Responses for the second career impact item, “I hope to leave (or reduce) my 
teaching position to pursue online teacherpreneurship full time,” were more concentrated 
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toward ‘not very’ and ‘not at all true’. The item average was 2.89 and the category with 
the highest percentage of responses was ‘not very true’ or ‘not at all true’ (n = 102, 42%). 
This suggested that whereas some respondents hoped to leave teaching to pursue online 
teacherpreneurship, even more did not. 
Summary 
In all, the quantitative results provide evidence regarding the perspectives of the 
mainstream online teacherpreneurs in this sample concerning teacherpreneurs’ 
characteristics, school environments, practices, and impacts. After compiling the 
quantitative results, analytic efforts focused on evaluating the complementarity of the 
qualitative and quantitative results.  
Complementarity of Qualitative and Quantitative Results 
The final analytic phase of this study focused on evaluating the complementarity 
of the qualitative and quantitative results. This process involved merging the qualitative 
findings from the interviews of elite online teacherpreneurs with the quantitative results 
from the online teacherpreneur survey. Mixed methods joint display tables were used to 
evaluate the extent to which the qualitative and quantitative evidence converged or 
exhibited complementarity with respect to the study’s four research questions. The 
merged results presented below address the four research questions concerning the 
characteristics, school environments, practices, and impacts of online teacherpreneurs. 
Characteristics 
 To evaluate the research question, ‘What are the characteristics of online 
teacherpreneurs?’ a mixed methods joint display organized the constructs of interest: 
helpful, hard-working, creative, organized, and risk-taking along with relevant qualitative 
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and quantitative evidence from the study (Table 4.21). The quantitative evidence in the 
table included subscale data along with data from the item with the highest average 
rating. I chose to present data regarding the highest rated item for each construct to 
provide a concrete, specific piece of evidence to elaborate upon the subscale evidence. 
Across the constructs, the item with the highest average rating may be considered an 
exemplar of the specific behaviors or perspectives that respondents viewed as most 
compelling. Table 4.21 presents the characteristics organized in order of mean subscale 
rating, from highest to lowest. 
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Table 4.21 
Mixed Methods Joint Display of Results for Online Teacherpreneur Characteristics 
Qualitative 
Theme 
Qualitative Theme 
Description 
Quantitative Evidence Convergence 
of 
Qualitative, 
Quantitative 
Evidence  
Helpful The online teacherpreneur 
wants to make a difference 
in education for teachers and 
students. He/she wants to 
validate and nurture 
teachers. The online 
teacherpreneur is compelled 
to give, assist, or serve 
teachers. 
Subscale M = 4.85  
Completely - Mostly true 
N =  410 
 
Item with highest average rating:  
 “I want to help teachers be good at 
their jobs” 
n = 407 (99%) rated Completely – 
Mostly true 
Convergent 
Hard 
working 
The online teacherpreneur is 
persistent and committed to 
doing their work. 
Subscale M = 4.70 
Completely - Mostly true 
N =  409 
 
Item with highest average rating:  
 “I consider myself to be a hard 
worker” 
n = 407 (99%) rated Completely – 
Mostly true 
Convergent 
Creative The online teacherpreneur 
produces ideas and outputs 
that are imaginative and 
original, from a conceptual 
and/or visual standpoint. 
Subscale M = 4.32  
Completely - Mostly true 
N =  410 
 
Item with highest average rating:  
 “I enjoy creating new things in my 
free time” 
n = 391 (95%) rated Completely – 
Mostly true 
Convergent 
Organized  The online teacherpreneur is 
adept at planning, goal 
setting, and structuring their 
work. 
Subscale M = 4.27  
Completely - Mostly true  
N =  408 
 
Item with highest average rating:  
 “I have long term plans for my 
TpT work” 
n = 322 (81%) rated Completely – 
Mostly true 
Convergent 
Risk-taking The online teacherpreneur is 
prone to trying new ideas 
and approaches and sharing 
these publically. 
Internal consistency of subscale 
not reliable 
Unknown 
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The qualitative findings indicated that elite online teacherpreneurs commonly described 
themselves as helpful, hard-working, creative, organized, and risk-taking. The 
quantitative evidence mostly converged with this finding, indicating that the mainstream 
online teacherpreneurs also viewed themselves as helpful, hard-working, creative, and 
organized. Across each of these four constructs, the vast majority of respondents 
indicated that the items aligned to these characteristics were ‘completely true’ or ‘mostly 
true’, and very few respondents (sometimes none) indicated that these characteristics 
were ‘not very true’ or ‘not at all true’. The quantitative evidence diverged from the 
qualitative findings on the characteristic of risk-taking. This subscale was not reliable, so 
interpretations of this variable were not possible.  
Overall, the quantitative results expanded upon the qualitative findings, showing 
that mainstream online teacherpreneurs viewed themselves as significantly more helpful, 
than hard-working, than creative and organized. This evidence bolsters the general 
understanding of which characteristics are most salient across a larger, more mainstream 
sample of online teacherpreneurs. The results also suggest that mainstream and elite 
online teacherpreneurs may exhibit similar characteristics in spite of their differences in 
experience and success as teacherpreneurs.  
School Environments 
 To evaluate the research question, ‘In what school environments do online 
teacherpreneurs work?’ a mixed methods joint display table was created (Table 4.22). For 
the quantitative evidence in the table, item level data was presented, as a subscale was not 
used to address this question. 
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Table 4.22 
Mixed Methods Joint Display of Results for Online Teacherpreneur School Environments 
Qualitative 
Theme 
Qualitative Theme 
Description 
Quantitative Evidence Convergence 
of 
Qualitative, 
Quantitative 
Evidence  
Supportive vs. 
Ambivalent 
School  
For half of elite online 
teacherpreneurs (n = 3), 
school/admin/fellow 
teachers/parents take 
pride in having a 
teacherpreneur and are 
supportive.  
 
The other half of elite 
online teacherpreneurs (n 
= 3), had 
school/admin/fellow 
teachers/parents were 
ambivalent or unaware of 
their teacherpreneur role. 
“My school community 
supports my work as an 
online teacherpreneur”  
N = 239 
M = 3.02 Somewhat true 
 
Completely – mostly true = 
35% 
Somewhat true = 33% 
Not very – not at all true = 
32% 
Inconclusive 
Separation of 
school and 
teacherpreneur 
work  
Some online 
teacherpreneurs (n = 4) 
keep their 
teacherpreneurship 
separate from their 
classroom teaching, often 
downplaying it. Others 
actively integrate school 
and teacherpreneur work 
(n = 2). 
“I keep my work as a 
teacher and my work as a 
TpT seller separate”  
N = 245 
M = 4.01 Mostly true 
 
Completely – mostly true = 
70% 
Somewhat true = 20% 
Not very – not at all true = 
10% 
 
Inconclusive 
 
Taken together, the qualitative and quantitative results regarding school environments 
were somewhat inconclusive. First, I considered the extent to which schools supported 
online teacherpreneurs. The qualitative findings indicated that half of the elite online 
teacherpreneurs still employed at PreK-12 schools worked in supportive school 
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environments (n = 3) whereas half worked in ambivalent school environments (n = 3). 
The quantitative results showed that mainstream online teacherpreneurs’ responses for 
the item, “My school community supports my work as an online teacherpreneur” were 
dispersed similarly across the five rating options, with 35% rated ‘completely true’ or 
‘mostly true,’ 33% rated ‘somewhat true,’ and 32% rated ‘not very true’ or ‘not at all 
true.’ While these findings suggest that school support varied, a dichotomous proportion 
of participants with “supportive” versus “ambivalent” schools could not be calculated. 
This was because the 5-point scale contained an odd number of rating options that could 
not be halved. The 33% of respondents who rated the item as ‘somewhat true’ may not 
have necessarily aligned to a supportive or ambivalent school environment. Therefore, it 
was not possible to completely evaluate the extent to which the quantitative evidence 
aligned with the qualitative findings. In spite of this limitation, both the qualitative and 
quantitative results indicated that there was variability in the supportiveness of the 
schools in which elite and mainstream online teacherpreneurs worked. 
The second result regarding school environments addressed the extent to which 
online teacherpreneurs separated their business and contractual teacher work. Interview 
evidence suggested that 66% of elite online teacherpreneurs kept their teacherpreneur 
work separate from their teacher work (n = 4), whereas 33% viewed their teacherpreneur 
and teacher work as inherently connected (n = 2). The quantitative results showed that 
mainstream online teacherpreneurs rated the item, “I keep my work as a teacher and my 
work as a TpT seller separate” as ‘mostly true’ on average (M = 4.01), and the majority 
of participants (n = 171, 70%) said it was ‘completely true’ or ‘mostly true’ that they kept 
the two jobs separate. Nonetheless, it was not possible to evaluate the 20% of respondents 
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(n = 49) who rated this item as ‘somewhat true.’ As noted in the results corresponding to 
the first school environment item, a limitation of the 5-point scale was that response 
patterns could not be compared dichotomously. The 20% rating as ‘somewhat true’ could 
not be compared to the qualitative findings that grouped by “separating” versus 
“connecting” teacherpreneur and teaching work, making the mixed methods results 
inconclusive to some extent. In spite of this limitation, the trend across the qualitative and 
quantitative results was that the majority of elite and mainstream online teacherpreneurs 
kept their work as teachers and TpT sellers separate.  
Practices 
To evaluate the research question, ‘In what practices do online teacherpreneurs 
engage?’ a mixed methods joint display table was created (Table 4.23). The practices 
were organized in order of mean subscale rating (highest to lowest). The quantitative 
evidence included subscale data along with data from the item with the highest average 
rating.  
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Table 4.23 
Mixed Methods Joint Display of Results for Online Teacherpreneur Practices 
Qualitative 
Theme 
Qualitative Theme 
Description 
Quantitative Evidence Convergence 
of Evidence  
Collaborating 
with online 
teacherpreneurs 
 
The online teacherpreneur 
collaborates with fellow 
online teacherpreneurs for 
marketing, professional 
development, and friendship. 
Subscale M = 3.10  
Sometimes 
N =  409 
 
Item with highest average 
rating:  
“I cultivate friendships with 
fellow TpT sellers.” 
n = 228 (56%) rated 
Completely – Mostly true 
Convergent 
Entrepreneurship The online teacherpreneur 
markets their resources, 
store, and brand in an effort 
to grow their business. They 
also consider other factors 
that contribute to their 
business success such as 
business sense, luck, and 
having help. 
Subscale M = 3.06  
Sometimes 
N =  408 
 
Item with highest average 
rating:  
 “I work to develop my 
business skills.” 
n = 165 (40%) rated 
Completely – Mostly true 
Convergent 
Collaborating 
with teachers 
 
The online teacherpreneur 
connects with teachers one-
on-one to support their 
teaching practice and learn 
about their needs. The online 
teacherpreneur also 
facilitates opportunities for 
teachers to share ideas with 
each other in online spaces 
such as Facebook groups. 
Subscale M = 3.04  
Sometimes 
N =  410 
 
Item with highest average 
rating:  
 “I collaborate with teachers 
in social media communities 
(e.g., Facebook, Twitter, 
Instagram, and/or Pinterest).” 
n = 277 (68%) rated 
Completely – Mostly true 
Convergent 
Creating 
resources 
The online teacherpreneur 
creates new resources to sell, 
such as lesson plans, student 
materials, and full year 
curricular sets.  
Internal consistency of scale 
not reliable 
 
Item with highest average 
rating:  
“When designing my 
educational resources, I 
consider educational research 
for best practices.” 
n = 318 (78%) rated 
Completely – Mostly true 
Inconclusive 
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Results from the interviews indicated that creating resources, collaborating with teachers, 
collaborating with teacherpreneurs, and engaging in entrepreneurship were practices in 
which the elite online teacherpreneurs engaged. The quantitative results converged 
regarding the variables of collaborating with teachers, collaborating with teacherpreneurs, 
and engaging in entrepreneurship, indicating that on average the mainstream online 
teacherpreneurs in the sample engaged in these behaviors sometimes as well. The 
subscale for the creating resources variable was not reliable.  
By examining the quantitative data on an item level more conclusions were 
drawn. First, it was evident that the highest rated items addressed making efforts to create 
high quality resources that were evidence-based, supported diverse learners, and were 
classroom tested. Whereas the creating resources subscale was not found to be reliable, 
the evidence from the item level analysis indicated that participants tended to rate the 
activities related to producing high quality materials to sell the highest. Second, it was 
evident that several of the activities addressed in the items were not at all commonly 
practiced among mainstream online teacherpreneurs. A majority rarely or never ran a 
social media community for teachers or collaborated with teacherpreneurs to create 
content. This suggested that these behaviors might be more common among the elite 
online teacherpreneurs. They may have represent higher-level leadership skills that the 
mainstream teacherpreneur may not typically pursue. 
Overall, findings showed mainstream and elite online teacherpreneurs sometimes 
collaborated with online teacherpreneurs, engaged in entrepreneurship, and collaborated 
with teachers. Both elite and mainstream online teacherpreneurs valued creating 
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resources that were research-based and designed to support diverse learners. As online 
teacherpreneurs become more experienced and successful they may begin to embark on 
the more nuanced practices that the elite online teacherpreneurs in our sample described, 
including online content creation through blogs and social media communities as well as 
entrepreneurial study. 
Impacts 
Table 4.24 presented the mixed methods joint display for the study’s results 
regarding online teacherpreneurs’ perceived impacts regarding teaching practice, 
leadership, and professional stress.  
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Table 4.24 
Mixed Methods Joint Display of Results for Online Teacherpreneur Impacts 
Qualitative 
Theme 
Qualitative Theme 
Description 
Quantitative Evidence Convergence of 
Qualitative, 
Quantitative 
Evidence 
Teaching 
practice 
• Being more reflective 
• Producing higher quality 
resources 
• Practicing more 
innovative teaching 
Subscale M = 4.42  
Completely – Mostly true 
N = 243 
 
Item with highest average 
rating:  
 “Being an online 
teacherpreneur makes me 
want to try new techniques 
with my students.” 
n = 220 (90%) rated 
Completely – Mostly true 
Convergent 
Leadership • Advancing their ideals 
• Impacting teachers and 
students 
Subscale M = 4.15  
Completely – Mostly true 
N = 408 
 
Item with highest average 
rating:  
 “I want teachers to try new 
ideas that I value.” 
n = 347 (85%) rated 
Completely – Mostly true 
Convergent 
Professional 
stress 
• Comparing yourself to 
others 
• Conflicts with 
teacherpreneurs 
• Keeping up 
• Marketplace uncertainty 
• Self-doubt 
Subscale M = 3.25 
Mostly - Somewhat true 
N = 406 
 
Item with highest average 
rating:  
 “I find it challenging to do 
everything that online 
teacherpreneurship involves, 
such as creating resources, 
marketing, using social 
media, and more.” 
n = 261 (64%) rated 
Completely – Mostly true 
Convergent 
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The qualitative and quantitative results for impacts mostly converged. The merged results 
for impacts on teaching practice, leadership, and professional stress have been elaborated 
on below. 
 Teaching practice impacts. The qualitative findings regarding impacts on 
teaching practice indicated that the elite online teacherpreneurs in the study believed they 
became more reflective, produced higher quality resources, and practiced more 
innovative teaching as a result of online teacherpreneurship. Quantitative evidence from 
the 243 participants who were still working in PreK-12 classrooms converged on this 
finding. The mainstream online teacherpreneurs sampled rated each of the three teaching 
practice impacts at the ‘completely true’ (5) to ‘mostly true’ (4) range (subscale M = 
4.42). 
 Leadership impacts. The qualitative findings indicated that elite online 
teacherpreneurs experienced impacts relating to teacher leadership, which included 
advancing their ideas and impacting teachers and students. The quantitative evidence 
converged on this finding, suggesting that the mainstream online teacherpreneurs in the 
sample also experienced leadership impacts. The 408 mainstream online teacherpreneurs 
responding to the leadership subscale rated leadership impacts at the ‘completely true’ (5) 
to ‘mostly true’ (4) range (subscale M = 4.15).  
Professional stress impacts. The qualitative findings from elite online 
teacherpreneurs indicated professional stressors were sometimes experienced as a result 
of engaging in online teacherpreneurship. These stressors included keeping up with tasks 
and trends, comparing yourself to others, self-doubt, conflicts with teacherpreneurs, and 
marketplace uncertainty. The quantitative results converged, indicating that on average, 
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these stressors were ‘mostly true’ (4) to ‘somewhat true’ (3) (subscale M = 3.25). The 
quantitative results were consistent with the qualitative findings that although online 
teacherpreneurs experienced stressors, they were experienced minimally. The quantitative 
results expanded upon the qualitative evidence by indicating the degree to which the 
different stressors were experienced across mainstream online teacherpreneurs. Item level 
analysis showed that keeping up with tasks (M = 3.93) and keeping up with trends (M = 
3.54) were the two most stressful aspects of online teacherpreneurship from the 
mainstream teacherpreneur perspective.  
Career impacts. The merged results considering career impacts have been 
presented in Table 4.25. The quantitative evidence did not include subscale data since no 
subscale addressed this question. 
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Table 4.25 
Mixed Methods Joint Display of Results for Online Teacherpreneur Career Impacts 
Qualitative 
Theme 
Qualitative Theme 
Description 
Quantitative Evidence Convergence 
of Qualitative, 
Quantitative 
Evidence  
Financial gain The online 
teacherpreneur benefits 
financially from their 
work. 
Median monthly TpT 
earnings = $1,000 
 
Convergent 
More career 
satisfaction 
Some online 
teacherpreneurs are 
more satisfied being 
able to both teach and 
lead online. 
“I find my online 
teacherpreneur work more 
satisfying than classroom 
teaching.”  
N = 244 
M = 3.01 Somewhat true 
 
Completely – Mostly true = 
30% 
Somewhat true = 38% 
Not very – Not at all true = 
32% 
Inconclusive 
Leaving or 
staying in the 
classroom 
Online 
teacherpreneurship may 
enable teachers to leave 
the classroom, but in 
other cases, it inspires 
them to stay. 
“I hope to leave (or reduce) 
my teaching position to 
pursue online 
teacherpreneurship more.”  
N = 244 
M = 2.89 Somewhat – Not 
very true 
 
Completely – Mostly true = 
34% 
Somewhat true = 24% 
Not very – Not at all true = 
42% 
Inconclusive 
 
First, the qualitative and quantitative findings addressing career impacts converged on the 
outcome of financial gains. Qualitative findings suggested that elite online 
teacherpreneurs experienced significant financial gains. The survey results indicated that 
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the mainstream online teacherpreneurs also experienced financial gains, with the sample 
reporting median monthly TpT earnings of $1,000.  
Second, the degree to which the qualitative and quantitative results for career 
satisfaction converged was inconclusive. The qualitative findings suggested that all of the 
elite online teacherpreneurs who no longer worked in a classroom setting (n = 4) felt 
more career satisfaction from teacherpreneurship than their classroom teaching jobs, and 
several elite online teacherpreneurs who taught full-time also felt similarly. Nonetheless, 
this topic was not consistently addressed in all of the interviews to know the extent to 
which that feeling was present across participants. The quantitative survey results 
indicated that mainstream teacherpreneurs on average found it ‘somewhat true’ that their 
online teacherpreneur work was more satisfying than classroom teaching (M = 3.01). 
Responses were distributed such that 30% said it was ‘completely true’ or ‘mostly true’ 
that online teacherpreneur work was more satisfying, 38% said it was ‘somewhat true’, 
and 32% said it was ‘not very true’ or ‘not at all true’. A limitation of this result was that 
the 38% rating in the ‘somewhat true’ category could not be compared with the 
qualitative findings because they did not align as either “more satisfied” or “not more 
satisfied.” In sum, based on the data I obtained, the extent to which teacherpreneurship is 
more (or less) rewarding than traditional teaching is unknown at this point. 
The final aspect of career addressed leaving or staying in the classroom. The 
convergence of the qualitative and quantitative results for this theme was also 
inconclusive. The qualitative findings suggested that for some, teacherpreneurship 
enabled a departure from classroom teaching and for others it did not. The quantitative 
evidence showed that mainstream teacherpreneurs were somewhat or not very inclined to 
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leave (or reduce) their teaching position to pursue online teacherpreneurship more (M = 
2.89). More respondents said that it was ‘not very true’ or ‘not at all true’ (42%) that they 
wanted to leave teaching, but 24% said it was ‘sometimes true,’ and 34% said it was 
‘completely true’ or ‘mostly true’. This finding was somewhat consistent with the 
qualitative evidence suggesting that for some elite online teacherpreneurs, 
teacherpreneurship inspired them to leave classroom teaching, but for others online 
teacherpreneurship inspired them to remain in the classroom. Nonetheless, the 24% who 
rated the item as ‘somewhat true’ could not be evaluated as either “inspired to leave” or 
“inspired to remain.” Thus, the extent to which the qualitative and quantitative results 
converged on this topic was inconclusive. 
Summary 
 In all, the results of this study addressed the qualitative, quantitative, and the 
complementarity of the qualitative and quantitative results. Results for each of these 
components were presented to illuminate the characteristics, school environments, 
practices, and impacts of online teacherpreneurs. The qualitative results provided a 
detailed look at the stories and authentic experiences of elite online teacherpreneurs, 
whereas the quantitative results provide a broad overview of online teacherpreneurs and 
their practice generally from the perspective of 412 mainstream teacherpreneurs from all 
over the world. Assessing the complementarity of the two data types allowed me to 
expand and validate the findings. The implications that can be drawn from these results 
were elaborated upon in Chapter 5. 
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CHAPTER 5 
DISCUSSION 
 This study is one of the first scholarly explorations of online 
teacherpreneurship, or the practice that occurs when current and former PreK-12 teachers 
market their original educational materials through online marketplaces, typically for 
financial gain. Online teacherpreneurs’ resources have become increasingly present in 
today’s elementary and secondary classrooms (Loewus & Molnar, 2017; Opfer, et al., 
2016), and online teacherpreneurs are experiencing significant profits (Thompson, 2017). 
Although this practice is becoming widespread, at present there is limited research 
investigating it. This study explored online teacherpreneurship to understand the practice, 
the people who participate, and the impacts that they are experiencing. Through a mixed 
methods approach, data were gathered from qualitative interviews with elite online 
teacherpreneurs whose sales revenue ranked in the top 1% on TeachersPayTeachers.com 
and through a quantitative survey of mainstream TeachersPayTeachers.com sellers. Data 
from both sources were analyzed separately and together to address the following 
research questions. According to online teacherpreneurs: 
1. What are the characteristics of online teacherpreneurs? 
2. In what school environments do online teacherpreneurs work? 
3. In what practices do online teacherpreneurs engage?  
4. What impacts do online teacherpreneurs experience? 
 In this chapter, I provide a summary of the study and its results. I continue with 
an in-depth discussion of the results, connecting to previous research and implications for 
understanding online teacherpreneurship as a practice. Next, implications for teacher 
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education and schools are considered. The chapter closes by addressing limitations, 
future research, and conclusions of the study. 
Summary of Study 
This exploratory study sought to describe online teacherpreneurs and the practice 
of teacherpreneurship. The mixed methods investigation began with interviews that were 
conducted with 10 elite online teacherpreneurs selected through maximum variation 
sampling to identify diverse participants to share their unique perspectives on the topic of 
teacherpreneurship. The qualitative findings were used to develop a survey, which was 
completed by a sample of 412 mainstream online teacherpreneurs distributed all over the 
world. The goal was to expand upon the qualitative findings to describe online 
teacherpreneurs on a larger scale.  
The qualitative data were analyzed to identify salient and/or repeated themes 
across the interviews. The quantitative data were analyzed by calculating descriptive 
statistics for the survey items and subscales. The qualitative and quantitative data were 
integrated at two points throughout the study, first when the qualitative findings were 
used to build the survey, through the use of mixed methods joint display tables that 
aligned the qualitative findings with quantitative survey items. Second, the data forms 
were integrated in the final analysis, where the qualitative and quantitative results were 
merged. The merging of data enabled me to identify convergent and divergent evidence 
by examining the qualitative and quantitative results together. The merged analysis also 
enabled me to expand the quantitative results, which described the scope and trends 
across the online teacherpreneur population, while contextualizing these findings with the 
authentic stories from the qualitative interviews. 
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Results indicate that the quantitative and qualitative findings for the most part 
converged. Taken together, they suggest that online teacherpreneurs view themselves as 
helpful, hard-working, organized, and creative, but not necessarily risk-taking. They 
work in school environments that vary in the extent to which they are supportive and/or 
knowledgeable of the teacherpreneurs’ activities. Participants expressed that their 
primary activities as teacherpreneurs involved creating resources, followed by virtual 
collaborations with teachers and fellow online teacherpreneurs, and entrepreneurial 
activities such as marketing and business planning. In all, the online teacherpreneur 
participants in this study indicated that being teacherpreneurs enabled them to experience 
a number of positive impacts. They all experienced financial gains (some more 
substantial than others), but also commonly reported experiencing improvements in their 
classroom teaching, opportunities to act as teacher leaders, and sometimes increased 
career satisfaction. Professional stressors were encountered to a lesser extent, with the 
most prominent being the pressure to keep up with tasks and trends, comparing oneself to 
others, and self-doubt. Overall, the results indicate that the experiences of elite and 
mainstream online teacherpreneurs may overlap in many ways, in spite of their 
differences in experience and success on TpT. The evidence from a large international 
sample of teacherpreneurs suggests that there are consistencies in the characteristics, 
practices, and impacts associated with online teacherpreneurship. In the discussion that 
follows, I explore connections across the results, considering four themes of interest. 
Discussion of Results 
When examining the study’s results together, four themes of interest arise. In the 
following discussion, each of these themes are first introduced and then elaborated upon. 
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The first theme is that online teacherpreneurship involves more than selling educational 
resources. Study participants indicated that teacherpreneurship also involves active 
collaborations with both teachers and teacherpreneurs in virtual communities on social 
media such as Facebook, Pinterest, Twitter, and Instagram. Second, online 
teacherpreneurs made it clear that online teacherpreneurship was beneficial for them in a 
number of ways. Be it through the act of resource creation, collaborating with teachers 
and teacherpreneurs, or learning more about entrepreneurship, online teacherpreneurs 
reported experiencing impacts including improvements to classroom practice, leadership 
opportunities, and some increased career satisfaction. The third theme is that when 
schools support online teacherpreneurs, benefits are possible. Finally, the fourth theme is 
that the quality of online teacherpreneur created material is unclear. Whereas online 
teacherpreneurs in the study consistently reported that they design materials using 
research-based best practices and strategies for supporting linguistically, culturally, 
racially, and/or economically diverse students, the extent to which this is concretely 
evident in their materials is unknown. The following discussion addresses these four 
themes while considering evidence from the present study, past research, and connections 
to teaching and online teacherpreneur practice. 
Online Teacherpreneurship Involves More than Selling 
The study makes it clear that the practice of online teacherpreneurship involves 
more than selling resources in virtual marketplaces. The interview results showed that in 
addition to creating educational resources, another primary activity was engaging in 
virtual collaborations with teachers and fellow online teacherpreneurs. The survey results 
converged on this finding, with mean ratings at the ‘sometimes’ level for the subscales 
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addressing collaborating with online teacherpreneurs (subscale M = 3.10) and 
collaborating with teachers (subscale M = 3.04). More specifically, 68% of survey 
respondents (n = 277) said that they ‘all the time’ or ‘often’ provide guidance to teachers 
in online venues such as Facebook, Twitter, Instagram, and Pinterest. Further, 58% (n = 
228) indicated that they ‘all the time’ or ‘often’ collaborate with fellow online 
teacherpreneurs virtually. 
To illustrate the nature of online teacherpreneur virtual collaborations, I provide 
two examples. First, consider the Kansas and Utah online teacherpreneurs who recently 
started the #ArmMeWith movement (Morris, 2018 February). In response to the 2018 
Parkland, Florida school shooting, these two teacherpreneurs prompted teachers to share 
photos to social media for how teachers should be “armed” with resources other than 
guns. Over 5,000 teachers participated within the first 48 hours, amplifying teachers’ 
voices on a timely issue. The online teacherpreneurs’ virtual friendship and their broad 
connectivity as TpT sellers and bloggers enabled this movement. Next, consider a more 
typical example in Jessica (pseudonym used), an online teacherpreneur I follow on social 
media. In a given day in February 2018, she posts a photo to Instagram showing what her 
students are doing in class, and then after school she replies to a teacher in a private 
Spanish teacher Facebook group. That night she posts a link on Twitter advertising a new 
resource and re-tweets a few popular press articles. Like Jessica and the #ArmMeWith 
leaders, online teacherpreneurs participate in communities that are closed (private) and/or 
publicly viewable, as well as those that are established for teachers and/or exclusive to 
online teacherpreneurs. Participation may occur multiple times a day across various 
venues like Jessica’s example, but this may vary by individual and from day to day. 
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Whether online teacherpreneurs’ virtual collaborations are broad reaching like 
#ArmMeWith or smaller scale like Jessica, they align with InTASC and ISTE standards 
for teacher education (Council of Chief State School Officers, 2011; International Society 
for Technology in Education, 2017). The standards set actions for teachers to use 
technology to work with colleagues virtually, beyond their locales (InTASC Standard 10; 
ISTE Standard 1). By participating in online teacherpreneur and teacher forums with their 
peers, online teacherpreneurs may develop and experience ongoing professional learning 
communities, where they construct knowledge together in virtual environments. 
Although most online teacherpreneurs are not necessarily starting movements like 
#ArmMeWith, their participation in virtual communities may be an important facilitator. 
Online communities have been identified as a valuable source of professional 
development for teachers (Carpenter & Krutka, 2015; Highfield & Papic, 2015; 
Kimmons & Veletsianos, 2014) and online teacherpreneurs (Shelton & Archambault, in 
press). However, online communities can be fragile; they will only thrive if participation 
is continual, engaging, and a variety of participants contribute (Wenger, 1998; Wenger et 
al., 2002). Online teacherpreneurs may play a valuable role in virtual teacher 
communities, simply by keeping a dialogue going, sharing a new idea, providing a 
message of support, or challenging a way of thinking for a fellow teacher. Online 
teacherpreneurship may incentivize participation because those engaging in the practice 
may stand to gain financially if teachers trust and know their brand. When online 
teacherpreneurs like Jessica respond to their peers with virtual comments and share what 
they are doing in their own classrooms, other teacher participants may experience less 
pressure to actively participate for the community to thrive.  
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In all, the findings of this study indicate that online teacherpreneurship is more 
than simply creating resources. Online teacherpreneurs also spend meaningful time 
collaborating with peers virtually. Online teacherpreneurs’ virtual collaborations may 
offer a number of benefits, which will be further elaborated upon in the next section, 
which describes the benefits of online teacherpreneurship according to this study’s 
results. 
Online Teacherpreneurship is Beneficial for Online Teacherpreneurs 
The second theme that the results point to is that online teacherpreneurship is 
beneficial for online teacherpreneurs. The most obvious benefit identified in the study is 
that all of the online teacherpreneur participants reported experiencing financial gain. The 
10 elite online teacherpreneurs had earned over $100,000, with several well over this 
amount. They reported that their profits allowed them to save for retirement, take 
vacations with family, pay off debt, and/or work a reduced teaching load or leave 
teaching completely. The mainstream teacherpreneurs all reported financial gain as well, 
with monthly profits ranging from $5 - $68,000, with a median of $1,000 per month. 
Survey and interview participants also identified other positive impacts of online 
teacherpreneurship, including improved teaching practice, the ability to pursue leadership 
in their field, and some increased career satisfaction. Each of these impacts is discussed 
below. 
Improved teaching practice. First, the online teacherpreneurs in the study 
believed that online teacherpreneurship improved their teaching practice. On the survey, 
the majority of online teacherpreneur respondents indicated that it was ‘completely true’ 
or ‘mostly true’ that their work made them want to try new techniques with students (n = 
 179 
219, 90%), exposed them to new ways of thinking about education (n = 244, 88%), and 
motivated them to try unique approaches in the classroom (n = 200, 82%). Online 
teacherpreneurs may be inspired and/or enabled to improve their classroom practice for a 
number of reasons. First, they may draw inspiration from their virtual collaborations with 
teachers and teacherpreneurs. Evidence from past research suggests that participating in 
teacher virtual learning communities may expose teachers to the latest trends in 
education, while also facilitating dialog around classroom challenges, successes, and 
diverse philosophies (Carpenter & Krutka, 2015; Highfield & Papic, 2015; Kimmons & 
Veletsianos, 2014). Although these studies were conducted with teachers, not 
teacherpreneurs, the findings may extend to this population. There is some evidence 
suggesting that online teacherpreneurs benefit from virtual collaborations with their 
peers: a recent study examined a closed Facebook group of TpT sellers, finding that they 
believed the community helped them expand their entrepreneurial, pedagogical, and 
technology skills, making them better teachers and entrepreneurs (Shelton & 
Archambault, in press). Online teacherpreneurs in the study viewed their virtual 
collaboration as an opportunity to establish new professional relationships and expand 
their professional practice. The data from the current study with a much larger and 
representative sample of online teacherpreneurs suggests that such benefits may apply to 
online teacherpreneurs as well. 
Another reason why online teacherpreneurship may benefit teaching practice is 
that by participating in an open marketplace, online teacherpreneurs may be incentivized 
to innovate. Studies comparing entrepreneurs with non-entrepreneurs find that 
entrepreneurs score higher on measures of innovativeness (Bellu, 1988). It may be that by 
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engaging in entrepreneurship, online teacherpreneurs are inspired to become more 
innovative or that more innovative teachers are inspired to engage in entrepreneurship. 
Either way, entrepreneurs report spending more time outside of the workday thinking 
about business opportunities (Gilad, Kaish, & Ronen, 1989), and those who pursue 
educational entrepreneurship, online teacherpreneurs, may simply be more engaged when 
it comes to their teaching practice. Several of the elite online teacherpreneurs who were 
interviewed explain that being a teacherpreneur makes them take time to be more critical 
and reflective of their own practices, potentially resulting in classroom innovation. 
Survey results show that 90% (n = 219) of online teacherpreneur respondents indicate 
that it was ‘completely true’ or ‘mostly true’ that being an online teacherpreneur makes 
them want to try new techniques with their students. 
Leadership opportunities. Another category of benefits experienced by both 
elite and mainstream online teacherpreneurs are teacher leadership opportunities. Survey 
respondents indicate that it is ‘completely true’ or ‘mostly true’ that they want teachers to 
try new ideas they value (n = 346, 85%), that online teacherpreneurship enables them to 
be a mentor for other teachers (n = 297, 83%), and that they encourage teachers to think 
about educational approaches they value (n = 293, 82%). Online teacherpreneurs may be 
well situated to act as virtual mentors because like traditional teacher leaders such as 
department chairs and academic coaches, online teacherpreneurs possess first-hand 
knowledge and experience with educational challenges (Wenner & Campbell, 2016; 
York-Barr & Duke, 2004). They also pose the added advantage of distance. Teachers can 
reach out to an online teacherpreneur and remain relatively anonymous, or free from any 
stigma that may follow when seeking guidance from colleagues at their local schools. 
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The teachers who seek support from online teacherpreneurs also may stand to 
benefit. Most obviously, they may benefit from being able to use the learning materials 
that teacherpreneurs share and sell. This may save teachers time and help them to support 
student learning. Teachers may also benefit from the dialog and feedback if they 
communicate personally with an online teacherpreneur, or if they participate in an online 
community where online teacherpreneurs share ideas. Online teacherpreneurs are by no 
means the exclusive authority on educational issues and challenges, but the results of this 
study suggest that they are a highly educated and experienced group. In turn, they may 
have valuable educational insights to share. 
Whereas teachers stand to benefit, online teacherpreneurs also stand to benefit 
when they take on the leadership roles afforded by teacherpreneurship. Investigations of 
traditional teacher leadership have shown that when teachers act as leaders in their 
schools, they stand to gain instructional skills, are more professionally fulfilled, and are 
less likely to leave teaching (Johnson, 2007; Margolis, 2008; Marks & Louis, 1997; 
Wenner & Campbell, 2016; Wixom, 2016; York-Barr & Duke, 2004). The elite online 
teacherpreneurs in this study mirrored this sentiment. One elite online teacherpreneur 
explained that through online teacherpreneurship, “I'm constantly criticizing myself and 
improving and growing. So that constant self-reflection has really changed me as a 
teacher and made me better.” In addition to the possibility of improved classroom 
teaching, the online teacherpreneurs in this study indicated that helping teachers was a 
personal characteristic that they valued in themselves. It seems that the opportunity to 
mentor and support teachers is a learning opportunity, and also a source of professional 
fulfillment and career satisfaction for online teacherpreneurs. 
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Increased career satisfaction. A final benefit of teacherpreneurship that some 
online teacherpreneurs reported in the current study was increased career satisfaction. In 
a profession that faces high turnover rates (Goldring et al., 2014), online 
teacherpreneurship may be a professional outlet for teachers seeking more or different 
opportunities within their profession. This study indicated that for some participants, 
online teacherpreneurship was a source of increased career satisfaction, a quality that has 
been tied to career longevity (Goldring et al., 2014; Markow et al., 2013). As one of the 
elite online teacherpreneurs said, “Even though TPT pays more than working in the 
school, the school is my career. It's the job that inspires it all.”  
Among survey respondents who were currently employed as teachers, 44% (n = 
102) reported that it was ‘not very true’ or ‘not at all true’ that they wanted to leave the 
classroom to pursue TpT fulltime. Among the elite online teacherpreneurs who felt this 
way, online teacherpreneurship was a way to take on new career challenges and 
supplement their income while continuing their classroom teaching. Nonetheless, 35% (n 
= 83) of survey respondents indicated it was ‘completely true’ or ‘mostly true’ that they 
wanted to leave the classroom to pursue TpT fulltime. The elite online teacherpreneurs 
who chose to leave classroom teaching to pursue online teacherpreneurship said it 
enabled them to take on roles as primary family caregivers or to gain career flexibility 
while still being connected to their field. Whether teacherpreneurs remain in the 
classroom or not, online teacherpreneurship seems to be a way for particularly ambitious 
and creative teachers to continue to evolve professionally whether they are in the 
classroom or not. 
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In summary, the results of this study indicate that online teacherpreneurs 
experience benefits. They gain financially and also believe their work enables them to 
improve their teaching practice, engage in leadership to help teachers, and feel 
professionally fulfilled. Ultimately this may support career longevity (Goldring et al., 
2014; Markow et al., 2013). A related consideration possibly impacting the benefits 
teacherpreneurs experience is the role of the school in supporting or failing to support 
online teacherpreneurs. The following section discusses the notion that when schools 
support online teacherpreneurs benefits are possible. 
When Schools Support Online Teacherpreneurs Benefits Are Possible 
Evidence from this study suggests that when schools support online 
teacherpreneurs, benefits are possible. The elite and mainstream teacherpreneurs in the 
study who worked in PreK-12 classroom settings said they worked in a variety of schools 
that were knowledgeable and/or supportive of teacherpreneur pursuits to different 
extents. Although school support varied, the majority of online teacherpreneurs surveyed 
(n = 171, 70%) indicated that it was ‘completely true’ or ‘mostly true’ that they keep their 
work as a teacher and as a TpT seller separate. Four of the six elite online 
teacherpreneurs (66%) also described numerous efforts to separate their TpT work from 
their classroom teaching. They explained that they separate their work to avoid conflicts 
of interest if they stand to profit personally from materials developed during their 
contracted teaching work. Nonetheless, in teachers’ increasingly connected worlds 
(Homan, 2014), the lines between when an online teacherpreneurs’ classroom work ends 
and their personal business begins may be unclear. Sometimes the overlaps pose 
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challenges for the interests of the school and/or the teacherpreneur whereas other times 
they may pose opportunities. 
Online teacherpreneurs and school leaders are left to debate the question of 
whether it is ethical or legal for online teacherpreneurs to profit from materials developed 
in conjunction with their contracted teaching work. Although evidence from this study 
does not directly address this question, it does suggest that there are numerous benefits 
when schools, school leaders, fellow teachers, and parents support their online 
teacherpreneurs. First, interview evidence from the elite online teacherpreneurs in 
supportive schools showed that working in a supportive school made them feel 
professionally valued. One of the elite online teacherpreneurs explained: 
It started out as something I didn't really want anybody to know about. And… it's 
really embarrassing at times. But, I had a principal who was very encouraging of 
TPT because… he was really blown away by the materials that I made for my 
own students… Well, now he's the assistant superintendent. So, when he liked my 
Facebook page… I wanted to melt on the floor. 
Being acknowledged for their work, whether that acknowledgement came from a 
superior, a peer, or a parent, seemed to be a genuine incentive for online teacherpreneurs. 
Beyond increasing morale, elite online teacherpreneurs with supportive schools also 
indicated that the supportive environment enabled them to be more innovative teachers. 
By creating and revising materials in their own classrooms, they indicated that they 
produced higher quality resources for their own use and to share with their teacher 
buyers. They said that their schools benefitted as well, as they shared their materials with 
colleagues and their schools received positive recognition. Feeling valued also was 
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connected with a sense of career satisfaction and increased desire to remain in the 
profession. These findings parallel evidence regarding intrapreneurship, which suggests 
that employees who champion new ideas and develop new approaches can make valuable 
contributions to their organizations (Brown & Cornwall, 200; Parker, 2011; Pinchot, 
1985; Pinchot & Pellman, 1999). 
Although elite online teacherpreneurs in supportive school environments 
experienced notable benefits, most of the participants in this study said they tended to 
keep their classroom work and TpT work separate. Those who chose to keep their 
classroom and online work separate were adamant about doing so, as one of the elite 
online teacherpreneurs explained, “I am very careful to separate the two. And I don't ever 
do anything [for TpT] at work, because I certainly would not want to jeopardize either 
job.” Elite online teacherpreneurs who kept business and teaching strictly separate 
described benefits nonetheless. They were happy in their teaching jobs and said their 
close teacher colleagues benefitted from the materials they discretely shared with them. 
However, they did not report experiencing benefits to the same extent as those working in 
supportive school environments.  
These results suggest that there may be multiple benefits when teacherpreneurs’ 
classroom teaching and online business are allowed (or even encouraged) to overlap. 
Online teacherpreneurship may indeed embody a form of educational intrapreneurship 
(Brown & Cornwall, 200; Parker, 2011; Pinchot, 1985; Pinchot & Pellman, 1999), posing 
benefits for both teachers and schools. It may be advisable that school and district leaders 
support online teacherpreneurs in being visible as online teacherpreneurs so they may 
take advantage of the connections between their online and classroom work. If this is to 
 186 
be done, online teacherpreneurs would need support in understanding and/or defining the 
legal and ethical boundaries between classroom work and their online business. They 
would need to carefully understand copyright and digital citizenship expectations to 
avoid any challenges that may fall to the school. Notably, some online teacherpreneurs 
may not want to accept this burden and would prefer to keep school and business 
separate, whereas others may welcome it. Either way, opening the discussion is likely a 
way to ensure that the interests of both the online teacherpreneur and her school are 
protected and valued. 
As e-commerce entrepreneur Ania Kubow explained in a recent article in 
Entrepreneur (2017, December), the “side hustle,” or side business pursued in addition to 
one’s full time job, may be a worthwhile outlet for employees in any field, not simply 
teachers. In the article, she suggests that companies stand to benefit from supporting 
employees with entrepreneurial hobbies, saying, “For entrepreneurs, side hustles can be 
as personally fulfilling as [spending time off with family or pursuing hobbies], giving us 
a creative outlet and fresh inspiration, which we can harness to become better employees 
as well.” Ultimately, schools may benefit from reframing the “side hustle” of online 
teacherpreneurship as a positive. It is not necessarily a threat that should be kept secret 
and separate, it might be a creative outlet that should be valued. In all, this study suggests 
that when schools support online teacherpreneurs, benefits are possible. The final theme 
for the takeaways of this study is that the quality of teacherpreneur materials is unclear. 
This is discussed in the following section.  
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The Quality of Online Teacherpreneurs’ Materials is Unclear 
A persistent critique of TpT and other educational marketplaces selling teacher 
created materials is whether or not the materials created by online teacherpreneurs could 
be trusted to meet standards for quality (Loewus & Molnar, 2017). Online 
teacherpreneurs’ resources are often particularly aesthetically pleasing, well designed, 
and eye catching (Singer, 2015), yet the extent to which they are academically 
appropriate is unclear. In the ideal, online teacherpreneurs will have put significant time 
and thought into the pedagogical value of their creations. This may include considering 
research-based strategies, designing materials to support diverse learners through 
culturally competent approaches (Sleeter, 2001; Villegas, 2002), and testing and revising 
the materials based on teacher and student feedback after use in the classroom setting. 
Examining good faith efforts to include such strategies could be one way to begin to 
measure quality. 
Both the elite and mainstream online teacherpreneurs in this study indicated that 
following research-based best practices and designing materials to support diverse 
learners were important priorities when creating the materials they sold. Throughout the 
interviews, almost all of the elite online teacherpreneurs alluded to a passion for pursuing 
continual professional learning with a desire to be versed in the latest research-based best 
practices. They also explained that they were careful to only share materials that “work 
well” in the classroom. Evidence from the mainstream online teacherpreneurs was 
consistent with this finding except for the finding that they only sometimes tested their 
materials in the classroom before selling them on TpT. Testing resources can be 
logistically complicated, especially for those no longer working in school settings and 
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also for those who desired to keep their school and TpT work separate. No matter the 
reason, whereas the mainstream teacherpreneurs in the sample valued producing high 
quality materials, actually testing them seemed to be practiced less often. Taken together, 
these results suggest that to some extent, online teacherpreneurs believe they are making 
a good faith effort to share and sell high quality materials. When it comes to the act of 
testing these in the classroom, they are less ambitious.  
Although online teacherpreneurs may believe that they design quality materials 
based in current research and designed to support diverse learners, the quality of their 
materials is unknown. This study did not investigate quality from an artifact content 
perspective, nor did it investigate teachers and other educational professionals’ 
perspectives on the quality of teacherpreneur created resources. One source of 
information that teacher buyers and online teacherpreneurs can use to evaluate the quality 
of a resource is by considering its ranking on the TpT website. In TpT’s open market, the 
“best” materials will presumably be purchased more over time, making them more 
readily searchable on the site, and then more visible to teacher buyers. This site feature 
can support teachers in the goal of selecting useful resources. Similarly, sales data can 
provide information for the online teacherpreneur to make their materials as high quality 
as possible. Sales frequency and buyer feedback may signal to teacherpreneurs that their 
materials need improvements or revisions. By valuing teacher buyers’ behavior and 
feedback as data to evaluate the quality of a resource, one assumes that teachers are 
capable of selecting online resources that are appropriate and effective for their students’ 
learning. Certified teachers in the U.S. meet standards for knowledge and skills in 
pedagogy, their content areas, and curriculum implementation (U.S. Department of 
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Education, 2018). Across the 4.5 million TpT site users (TpT, 2017), their buying 
decisions likely aggregate towards high quality materials. 
More broadly speaking, a different concern may be that “high quality” is not 
necessarily simply defined. Loewus and Molinar (2017) explained that it can be 
particularly challenging for teachers, principals, and content creators to determine what 
constitutes “quality” online educational resources: 
In selecting instructional materials, teachers and administrators have to ask: Do 
the resources I'm considering align with my state's standards? Do they have 
enough supports for English-learners? Can they be modified to fit a classroom's 
unique needs? And, perhaps most importantly, will they really lead to student 
learning? As it turns out, that last question is an incredibly thorny one—there's as 
little agreement on what makes a curriculum "good" as there is on what makes a 
teacher so. 
An educational resource may be effective in one classroom setting and fail miserably in 
another, depending on the teacher, students, and other contextual factors. This study 
begins to shed some light on the extent to which online teacherpreneurs’ materials are 
high quality, but many questions still remain. 
By bringing these ideas together, it may be that educating, empowering, and 
trusting online teacherpreneurs and teachers to take responsibility for creating and using 
high quality, rigorous, and socially responsible educational materials is key. As one of the 
elite online teacherpreneurs explained: 
Whether it's teacher created or created by big publishers, you have to do your due 
diligence, find things that work, find things that are research-based, find things 
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that are high quality that are rigorous. So I think that responsibility falls on me as 
a teacherpreneur because I need to make sure that I'm creating high-quality, 
rigorous, research-based materials. As a classroom teacher, if I'm going to buy 
something or download something for free to bring it in my classroom, I need to 
do the research as well and make sure that it's good quality and it's not just fluff. 
Moving forward, it seems it will be up to both online teacherpreneurs and the 
teachers who use their materials to take responsibility for creating and using “quality” 
educational resources. Responsibility may also fall to teacher education programs and 
school leaders that will need to embrace the new challenge of preparing educators to be 
conscious consumers. As U.S. teacher shortages persist (Wixom, 2016), the teacher 
workforce includes more non-certified and early career teachers who may be particularly 
likely to purchase online resources, yet particularly vulnerable in their ability to select 
quality online materials.  
Teachers, online teacherpreneurs, and aspiring online teacherpreneurs need to be 
educated regarding standards for curriculum development, emphasizing culturally 
responsive and research-based approaches. They also need to understand standards for 
digital citizenship, particularly as it pertains to copyright law and intellectual property. A 
thorny issue is that the educational ideas that online teacherpreneurs stand to profit from 
on are not always completely novel or original (Walthausen, 2016). If a teacher blogs 
about a creative classroom activity and then an online teacherpreneur makes materials 
that are “inspired by” the other teacher’s idea, is it ethical for them to profit? Whereas the 
increasing interest in teacher created materials offers the exciting opportunity of moving 
away from dependency on textbooks and canned curriculum (Office of Educational 
 191 
Technology, 2017; Opfer, et al., 2016), material creators and teachers need to consider 
ethical and legal standards (Walthausen, 2016). Establishing expectations may be 
necessary. 
The current study shows that whereas the online teacherpreneurs believed their 
educational resources were rooted in best practice and considered approaches to support 
learners of diverse backgrounds, objective quality of the materials on sites such as TpT is 
not clear. The quality of online teacherpreneur created materials likely does vary, just as 
the quality of any materials made by a teacher for their own classroom may vary from 
teacher to teacher. A benefit to online teacherpreneurs’ materials is that they are crowd 
sourced; in an open market, sales frequency and buyer feedback can provide valuable 
information about quality. This data may support teacher buyers navigating many 
choices, while also supporting online teacherpreneurs in revising materials as needed. 
Continual education and trusting experienced teachers to select materials that are best 
suited for their unique classroom needs may be the best way to approach this potential 
concern.  
Summary 
Overall, the findings of this study pointed to four main conclusions. First, online 
teacherpreneurship is more than selling. Participants indicated that virtual collaborations 
with both teachers and teacherpreneurs were also an important way that they spent their 
time. Second, the results indicate that online teacherpreneurship is beneficial for online 
teacherpreneurs. Participants indicated that they experienced improved classroom 
teaching, gained leadership opportunities, and experienced increased career satisfaction. 
A third theme was that when schools support online teacherpreneurs, benefits are 
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possible. It seemed that the extent to which schools supported the online teacherpreneurs 
in the study varied greatly. Nonetheless, online teacherpreneurs who were supported by 
their schools said this made them feel valued and was a positive for their students and 
schools. Finally, results suggest that the quality of online teacherpreneur materials may 
be unclear. Online teacherpreneurs indicated that it was a top priority to create resources 
that were research-based and designed to support diverse learners, yet assessing the 
actual quality of materials was beyond the scope of this study. Next, implications for 
teacher educators and school leaders are considered. 
Implications 
This study has implications for a variety of stakeholders including teacher 
educators, school and district leaders, online teacherpreneurs, aspiring online 
teacherpreneurs, and teachers. Stakeholders may be unsure of how to deal with 
teacherpreneurship for a number of reasons. They may ask, can teacher-created materials 
be trusted to be high quality? Is it ethical for teachers to profit from their peers? How 
should school leaders treat online teacherpreneurs who are on staff, and should teachers 
be allowed to use online teacherpreneurs’ materials in their classrooms? These issues do 
not necessarily have easy answers, and to date the topic of online teacherpreneurship 
seems to have been largely ignored by school and district leaders and teacher educators. 
Yet as online teacherpreneurship becomes an increasingly popular practice (Gomes, 
2015) and as sites such as TpT continue to be used by teachers as a source of educational 
materials (Loewus & Molnar, 2017; Opfer, et al., 2016), it would be narrow-minded for 
stakeholders to ignore online teacherpreneurship’s potential for the teaching profession. 
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Taking the results of this study into account, I identify ways that school leaders and 
teacher educators can support online teacherpreneurship. Each are presented below. 
Ways School and District Leaders Can Support Online Teacherpreneurship 
 The findings from this study suggest a number of ways that school and district 
leaders can support online teacherpreneurship. First, I suggest that leaders simply learn 
about online teacherpreneurship and acknowledge its potential value and challenges. 
Next, I list a series of suggested actions that school and district leaders may consider. The 
suggestions are provided below: 
1. Learn: Learn about the work of online teacherpreneurs by exploring and 
participating in online communities where teachers collaborate on sites including 
Facebook, Twitter, Instagram, and Pinterest. If you are not sure where to start, ask 
your teachers. 
2. Acknowledge: Acknowledge that online teacherpreneurship can be a form of 
teacher leadership and innovation in the teaching field. Acknowledge that 
teachers, online teacherpreneurs, and aspiring online teacherpreneurs at your 
school need support and guidance. 
3. Action Strategy 1: Allocate budget funds for teachers to purchase curricular 
materials from online teacherpreneurs, so they do not spend their own money. 
4. Action Strategy 2: Encourage teachers to dabble in online teacherpreneurship by 
helping them understand the law and school/district expectations for sharing 
teaching materials, stories, student photos, etc., via the web. Ensure they 
understand your expectations for how online teacherpreneurship may (or may not) 
be a part of their workday. Seek input from local teachers, online teacherpreneurs, 
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and aspiring online teacherpreneurs as these guidelines are established. Provide 
continued professional development on these topics and revise them as the 
practice evolves. 
5. Action Strategy 3: Support teachers who want to stay in the classroom but may 
need a decreased work load with alternative scheduling options, including part 
time work. Online teacherpreneurs explain that a common reason for leaving the 
classroom is because they desire more flexibility in their workday. 
6. Action Strategy 4: Draw online teacherpreneurs at your school out from hiding 
their practice and encourage them to take on school leadership positions. Online 
teacherpreneurs see value in helping teacher peers and providing mentorship. 
Encourage leadership roles at local and national conferences as well. 
Principals, administrators, and superintendents should consider these suggestions as a 
way to support both teachers and online teacherpreneurs. In like manner, the next section 
highlights ways that teacher educators can support online teacherpreneurship. 
Ways Teacher Educators Can Support Online Teacherpreneurship 
Teacher educators represent another stakeholder group who can make efforts to 
support online teacherpreneurship. Early career teachers are inevitably turning to online 
sources for curricular support (Opfer, et al., 2016). Teacher educators have a duty to 
support their students, whether they include preservice teachers, inservice teachers, 
school leaders, aspiring online teacherpreneurs, or current online teacherpreneurs, in 
understanding best practices for the use and distribution of teacher created materials. 
Exploring this topic with students would provide numerous opportunities for discussions 
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related to digital citizenship and technology standards for teachers (Council of Chief 
State School Officers, 2011; ISTE, 2017).  
As I have suggested for school and district leaders, teacher educators should also 
consider first learning about online teacherpreneurship, then acknowledging the values 
and difficulties they see. Next, they may consider how to facilitate exploration of 
challenging topics relating to online teacherpreneurship in teacher education coursework. 
Students need to understand the law for sharing teaching materials, stories, student 
photos, etc., via the web, and how these practices connect to ISTE and InTASC standards 
for teachers (Council of Chief State School Officers, 2011; ISTE, 2017). It may be 
appropriate for students to develop guidelines that may share with their current or future 
school leaders to initiate a discussion about expectations. Perhaps most importantly, 
teacher education students need support in becoming critical evaluators of teacher created 
educational content they find online. Explore the question of what a “high quality” 
resource should look like. Ultimately, current and future teachers need to be able to 
identify qualities of high online quality resources and understanding of legal and ethical 
expectations for online educational resources. 
Limitations 
Any study is not without limitations. As Fowler (2014) explained, regarding 
survey-based research, “Every survey involves a number of decisions that have the 
potential to enhance or detract from the accuracy (or precision) of survey estimates” (p. 
6). On a broader scale, every decision in the design of a study also has the potential to 
enhance or detract from the validity or trustworthiness of a study. The major limitations 
of this study are discussed below. 
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The primary limitation of this study is that the results are limited to the beliefs and 
perceptions of online teacherpreneurs. I did not collect observational data, which may be 
a way to gather more objective evaluations of the impacts and the quality of online 
teacherpreneurs’ materials. Additional data from the perspectives of teachers, school 
leaders, and other stakeholders may also have been informative. Collecting data of this 
nature was simply beyond the scope of this study. For an exploratory study, it was 
appropriate to focus on online teacherpreneur participants to gain an initial understanding 
of online teacherpreneurship from the perspectives of those who may know it best. 
A general issue with collecting data in the form self-report is that participants may 
have been susceptible to researcher reactivity, with the mere presence of the researcher 
influences participants’ responses (Maxwell, 2013). In this case, participant responses 
may suffer a social desirability bias, with respondents providing responses that are 
viewed favorably by others. For example, survey participants may have rated the items 
about using research-based best practices and designing for diverse learners high because 
they believed that teachers are supposed to do these things, rather than rating their actual 
behavior. In an effort to mitigate this concern, the survey was made to be completely 
anonymous. 
Another limitation is that for the survey phase, some sample bias was likely 
present. The participant demographic data suggests that participants were highly 
experienced and/or successful on TpT, possibly more so than the typical teacherpreneur. 
Potential participants were identified through the TpT top 100 lists and by soliciting 
volunteer participants in several TpT seller Facebook groups. Those who elected to 
participate may have been more active or more invested than the typical online 
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teacherpreneur. Sample and response bias are inherent issues in survey research (Blair & 
Blair, 2015; Dillman et al., 2014; Fowler, 2014; Weisberg, 2005), and a benefit of this 
study is that a relatively large sample size was attained, which can mitigate concerns 
regarding sampling and response bias. The substantial sample size of 412 also makes the 
findings more credible (Weisberg, 2005).  
 A third limitation is that the qualitative results represent my own interpretation of 
the interview data, and could yield different results if analyzed by a different researcher 
with different objectives (Creswell, 2014; Maxwell, 2013; Tracy, 2013). The interview 
data was robust, and I opted to present selected portions of it that aligned with the a priori 
themes of teacher leadership, innovative teaching, and entrepreneurship so I could 
connect the findings with past research. In the analysis process, I focused on data that 
was salient to me as a practicing online teacherpreneur, former high school teacher, and 
researcher taking a pragmatist stance. Further, because I conducted and analyzed the 
interviews iteratively, the discussion in the later interviews was not necessarily 
established, rather it was informed by my prior analyses. Thus the later interviews were 
sometimes pushed towards topics that I viewed as salient. Whereas these features can be 
viewed as limitations, they may also be strengths (Tracy, 2013). The interviews allowed 
me to gain nuanced data and authentic stories, although I could probe for more 
information from participants about topics I found interesting, complex, or odd. This was 
a useful way to explore perspectives as a first phase of this study, which was intended to 
be exploratory and descriptive in nature.  
 A fourth limitation is that the survey was inherently limited by the set of items to 
which participants are able to respond (Blair & Blair, 2015; Dillman et al., 2014; Fowler, 
 198 
2014; Weisberg, 2005). Because I built the survey using the qualitative findings as a 
source of inspiration, the survey items may have been biased to confirm already existing 
hypotheses about online teacherpreneurship. Expert review and the think aloud pilot 
interviews were two ways that I tried to mitigate this concern. Nonetheless, a persistent 
limitation of survey research is that while a large number of responses can be collected, 
they are standardized and susceptible to bias in the way items are interpreted (Blair & 
Blair, 2015; Dillman et al., 2014; Fowler, 2014; Weisberg, 2005). By considering the 
survey results along with the qualitative findings I was able to provide a more robust and 
authentic description of online teacherpreneurs’ perspectives. 
Finally, a related limitation is that the survey was built to include subscales 
consisting of three items each, and a more effective approach may have been to include 
additional items in each subscale. Analyses indicated that two of the subscales were not 
reliable due to a low coefficient alpha. If more items had been included, further analyses 
may have been conducted removing item(s) with low correlations to maintain the 
reliability of the subscale. When considering this study overall, a number of limitations 
arise, but efforts were also made to mitigate these concerns. Overall, the study provides 
informative exploratory evidence regarding online teacherpreneurs.  
Future Research 
 Future research may pursue several different directions. First, one important 
direction will be to look closer at online teacherpreneurs’ experiences in supportive 
versus unsupportive or ambivalent schools. Results from this study showed that the 
degree to which teacherpreneurs’ schools supported their efforts varied, but that when 
schools did support teacherpreneurship, numerous benefits were perceived. Future 
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research may include additional analyses of the data collected for this study, comparing 
participant responses across those in supportive versus ambivalent schools. It is possible 
that they will have reported differences in the impacts they experienced. Other lines of 
study may delve deeper into supportive versus ambivalent versus unsupportive schools. 
Understanding the perspectives and experiences of teacherpreneurs, teachers, school and 
district administration, parents, and students may shed light on how and why some 
schools support online teacherpreneurship. It also may provide information about the 
impacts that these actors experience within varying school environments. 
 A second direction for future research would speak to the concern that the quality 
of online teacherpreneur created materials is unclear. An analysis of the content of a 
sample of online teacherpreneur created materials may provide more objective evidence 
regarding their academic quality. A related issue is defining what “quality” academic 
materials are. A review of academic literature relating to this issue, and collecting the 
opinions of experts in the field, online teacherpreneurs, and the teachers who use their 
materials may be a place to start. 
 Finally, future research may focus on developing a set of suggestions or 
guidelines for online teacherpreneurs, teachers, schools, and teacher education programs 
regarding expectations for how to address online teacherpreneurship. These could be 
developed through the input of various stakeholders including teachers, online 
teacherpreneurs, principals, and teacher educators. Guidelines would need to address the 
legal and ethical responsibilities for online teacherpreneurs creating materials to share 
online and responsibilities for the teachers who use these materials. They need to 
understand the law for sharing teaching materials, stories, student photos, etc., via the 
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web. Online teacherpreneurs also need guidelines for how online teacherpreneurship may 
(or may not) be a part of their workday. If producing specific guidelines is too 
prescriptive, suggestions for how to engage in discussions around these topics may help 
stakeholders navigate productive conversations.  
Summary 
The current study used a mixed methods approach to explore online 
teacherpreneurs’ perspectives regarding this new and trending practice. Qualitative 
interviews conducted with elite online teacherpreneurs were used to create a quantitative 
survey, administered to the general population of online teacherpreneurs. The results 
were considered separately and together. Overall, results indicate that elite and 
mainstream online teacherpreneurs report similar experiences, despite their differences in 
success and experience as online teacherpreneurs. Online teacherpreneurs describe 
themselves as helping, hard-working, organized, and creative. They seem to work in a 
variety of school environments, that differ in the degree to which they support online 
teacherpreneurship. Those working in supportive school environments take pride in being 
acknowledged for their hard work and believed their colleagues and schools stood to 
benefit from their work. In all, online teacherpreneurs report positive impacts to their 
teaching practice, new leadership opportunities, and improved career satisfaction.  
This study shows that the practice of online teacherpreneurship can be 
complicated. It may provide a creative outlet, a way to make a bigger impact beyond 
one’s classroom walls, and a way for teachers to be compensated for their expertise and 
hard work. Online teacherpreneurship may be a source of professional satisfaction and 
fulfillment, making some online teacherpreneurs even more committed to their classroom 
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teaching, while spurring others to leave based on their success. Either way, online 
teacherpreneurship may be a way for teachers to be connected to the larger conversation 
regarding education beyond their classroom walls.  
As emerging educational thought leaders and influencers, online teacherpreneurs 
carry the burden of sharing academic materials and ideas that are of high quality. The 
teachers who purchase their materials and the schools, districts, and universities who 
support them also share in this responsibility. Schools, districts, and teacher educators 
should consider ways they can support teachers, online teacherpreneurs, and aspiring 
online teacherpreneurs in taking advantage of this opportunity in an ethically and legally 
sound way.  
In spite of the few unresolved concerns, the positive impacts described by the 
many online teacherpreneurs in this study were compelling. Online teacherpreneurship 
may be an innovative way for established teachers to pursue diverse peer collaborations 
and to be challenged professionally. Whether they realize it or not, online teacherpreneurs 
are emerging as virtual leaders in their profession, and they stand to make an impact on 
teachers and students across the world. 
 202 
REFERENCES 
Allen, I.E., & Seaman, C. A. (2007). Likert scales and data analyses. Quality Progress.  
Retrieved from: http://asq.org/quality-progress/2007/07/statistics/likert-scales-
and-data-analyses.html. 
 
Appelbaum, E., Bailey, T., Berg, P., & Kalleberg, A. (2000). Manufacturing competitive  
advantage: The effects of high performance work systems on plant performance 
and company outcomes. Manufacturing advantage: Why high-performance work 
systems pay off. NY: Cornell University Press.  
 
Bellu, R. R. (1988). Entrepreneurs and managers: Are they different. Frontiers of  
entrepreneurship research, 8, 16-30. 
 
Berry, B., Byrd, A., & Wieder, A. (2013). Teacherpreneurs: Innovative teachers who 
 lead but don't leave. San Francisco, CA: John Wiley & Sons. 
 
Berzin, S., & Pitt-Catsouphes, M. (2015). Social innovation from the inside: Considering  
the “intrapreneurship” path. Social work, 60(4), 360-362. 
 
Blair, E., & Blair, J. (2015). Applied survey sampling. Los Angeles, CA: Sage. 
 
Borasi, R., & Finnigan, K. (2010). Entrepreneurial attitudes and behaviors that can help  
prepare successful change-agents in education. The New Educator, 6(1), 1-29. 
 
Borchers, B. T. (2009). A study to determine the practices of high school principals and 
central office administrators who effectively foster continuous professional 
learning in high schools (Doctoral dissertation, UNIVERSITY OF 
MINNESOTA). 
 
Brown, R. J. & Cornwall, J. R. (2000). The entrepreneurial educator. Lanham, MD: R &  
L Education. 
 
Bryson, M. (1976, November). The literary digest poll: Making of a statistical myth. 
American Statistician, 184-185. 
 
Buckley, A. P., & Nzembayie, K. F. (2016, April). Teacherpreneurs: From  
Vocation to Innovation. In ICIE2016-Proceedings of the 4th International 
Conference on Innovation and Entrepreneurship: ICIE2016 (p. 36). Academic 
Conferences and publishing limited. 
 
Carpenter, J., Abrams, A., & Dunphy, M. (2016, March). Educators’ Professional Uses of  
Pinterest. In Society for Information Technology & Teacher Education 
International Conference (Vol. 2016, No. 1, pp. 1925-1930). 
 
 203 
Carpenter, J. P., & Krutka, D. G. (2014). How and why educators use Twitter: a survey of  
the field. Journal of Research on Technology in Education, 46(4), 414–434. 
doi:10.1080/15391523.2014.925701. 
 
Cavanaugh, S. (2013). Universities train entrepreneurs for K-12 schools. Education  
Week, 32(22), 1, 16. 
 
Champion, B. (1988). Intrapreneuring and the spirit of innovation in libraries. Journal of  
Library Administration, 9(2), 35-43. 
 
Cohen, J. (1988). Statistical power analysis for the behavioral sciences (2nd ed.).  
Hillsdale, NJ: Erlbaum. 
 
Converse, J. (2009). Survey research in the United States. Berkeley: University of 
California Press. 
 
Corbin, J., & Strauss, A. (2015). Basics of qualitative research (4th ed.). Thousand Oaks, 
CA: SAGE Publications. 
 
Council of Chief State School Officers. (2011, April). Interstate Teacher Assessment and  
Support Consortium (InTASC) Model Core Teaching Standards: A Resource for 
State Dialogue. Washington, DC: Author. 
http://www.ccsso.org/Documents/2011/InTASC_Model_Core_Teaching_Standar
ds_2011.pdf 
 
Creswell, J. W. (2014). Research design: Qualitative, quantitative, and mixed methods 
approaches (4th ed.). Los Angeles, CA: Sage. 
 
Creswell, J. W. (2015). A concise introduction to mixed methods research. Los Angeles,  
CA: Sage. 
 
Creswell, J. W. & Miller, D. (2000). Determining validity in qualitative inquiry. Theory
 Into Practice, 39(3), 124-130. 
 
Cronbach, L. J. (1951). Coefficient alpha and the internal structure of tests.  
Psychometrika, 16(3), 297-334. 
 
Cronbach, L. J., & Meehl, P. E. (1955). Construct validity in psychological tests.  
Psychological Bulletin, 52(4), 281. 
 
Crowther, F., Kaagen, S. S., Ferguson, M., & Hann, L. (2002). Developing teacher  
leaders: How teacher leadership enhances school success. Thousand Oaks, CA:  
Corwin Press. 
 
Cuban, L. (2006). Educational entrepreneurs redux. In Hess, F. M. (2006). Educational  
 204 
entrepreneurship: Realities, challenges, possibilities. Harvard Educational Pub 
Group. 
 
De Wit, G., & Van Winden, F. A. (1989). An empirical analysis of self-employment in  
the Netherlands. Small Business Economics, 1(4), 263-272. 
 
Deci, E. L., & Ryan, R. M. (1985). The general causality orientations scale: Self- 
determination in personality. Journal of Research in Personality, 19(2), 109-134. 
 
Dewey, J. (1916). Democracy and Education: An Introduction to Philosophy of  
Education. Macmillan. 
  
Dillman, D. A., Smyth, J. D., & Christian, L. M. (2014). Internet, phone, mail, and  
mixed-mode surveys: the tailored design method. John Wiley & Sons. 
 
Douglas, E. J., & Fitzsimmons, J. R. (2013). Intrapreneurial intentions versus 
entrepreneurial intentions: distinct constructs with different antecedents. Small 
Business Economics, 41(1), 115-132. 
 
Druker, P. F. (1985). Innovation and Entrepreneurship, New York: Harper Business. 
 
Evans, D. S., & Leighton, L. S. (1989). The determinants of changes in US self- 
employment, 1968–1987. Small Business Economics, 1(2), 111-119.  
 
Fetters, M. D., Curry, L. A., & Creswell, J. W. (2013). Achieving integration in mixed 
methods designs—Principles and practices. Health Services Research, 48, 2134– 
2156. doi: 10.1111/1475-6773.12117 
 
Fishbein, M., & Ajzen, I (2010). Predicting and changing behavior: The reasoned action  
approach. New York, NY: Psychology Press. 
 
Fowler, F. J. (2009). Survey research methods (5th ed.). Thousand Oaks, CA: Sage. 
 
García Mathewson, T. (2017, November 22). Open educational resources haven’t  
upended the way that K-12 schools get course materials – yet. The Hiechinger 
Report. Retrieved from http://hechingerreport.org/open-educational-resources-
havent-upended-way-k-12-schools-get-course-materials-yet/. 
 
Gee, J. P. (2016, March 9). Ramblings of an old academic: Unconfident advice for end- 
times academics. Acquired Wisdom Series (Eds.) S. Tobias, J. D. Fletcher, & D. 
C. Berliner. Education Review, 23. Retrieved from:  
https://www.researchgate.net/publication/297675768_Ramblings_of_an_old_acad
emic_Unconfident_advice_for_end-times_academics. 
 
 205 
Geiger, T., & Shelton, C. C. (in press - accepted 12/2017). Calculating Cronbach’s alpha 
with survey data and SPSS. SAGE Research Methods – Datasets. 
 
Gilad, B., Kaish, S., & Ronen, J. (1989). Information, search, and entrepreneurship: A  
pilot study. Journal of Behavioral Economics, 18(3), 217-235. 
 
Goldring, R., Taie, S., & Riddles, M. (2014). Teacher Attrition and Mobility: Results  
From the 2012–13 Teacher Follow-up Survey (NCES 2014-077). U.S. 
Department of Education. Washington, DC: National Center for Education 
Statistics. Retrieved from http://nces.ed.gov/pubsearch.  
 
Gomes, P. (2015). A market for teachers to sell, share, and shine. Edsurge. Retrieved  
from https://www.edsurge.com/news/2015-11-18-a-marketplace-for-teachers-to-
sell-and-shine. 
 
Granovetter, M. S. (1973). The strength of weak ties. American Journal of Sociology, 78,  
1360-1380. 
 
Greene, J. C. (2007). Mixed methods in social inquiry (Vol. 9). John Wiley & Sons. 
 
Greenhow, C., Robelia, B., & Hughes, J. E. (2009). Learning, teaching, and scholarship  
in a digital age Web 2.0 and classroom research: What path should we take now?. 
Educational researcher, 38(4), 246-259. 
 
Groves, R., Presser, S., & Dipko, S. (2004). The role of topic interest in survey  
participation decisions. Public Opinion Quarterly, 68, 2-32. 
 
Guetterman, T. C., Fetters, M. D., & Creswell, J. W. (2015). Integrating quantitative and  
qualitative results in health science mixed methods research through joint 
displays. The Annals of Family Medicine, 13(6), 554-561. 
 
Hanson, J. M. (2015). A Survey of New York State K-12 Music Educators’ Workplace  
Motivation and Intrapreneurial Orientation (Doctoral dissertation, University of 
Rochester). 
 
Hess, F. M. (2006). Educational entrepreneurship: Realities, challenges, possibilities.  
Harvard Educational Pub Group. 
 
Highfield K., & Papic, M. (2015). Riding the wave of social networking in the context of  
preservice teacher education. Contemporary Issues in Technology and Teacher 
Education, 15(3). Retrieved from 
http://www.citejournal.org/vol15/iss3/currentpractice/article1.cfm 
 
Hills, G. E., & Shrader, R. C. (1998). Successful entrepreneurs’ insights into opportunity  
recognition. Frontiers of entrepreneurship research, 18, 30-41. 
 
 206 
Holland, J. M., Eckert, J., & Allen, M. M. (2014). From preservice to teacher leadership:  
Meeting the future in educator preparation. Action in Teacher Education, 36(5-6), 
433-445. 
 
Homan, E. (2014). The shifting spaces of teacher relationships: Complementary methods 
in examinations of teachers' digital practices. Journal of Technology and Teacher  
Education, 22(3), 311-331.  
 
International Society for Technology in Education (2017). ISTE Standards for Educators.  
Retrieved from https://www.iste.org/standards/for-educators.  
 
Ivankova, N. V., Creswell, J. W., & Stick, S. (2006). Using mixed methods sequential  
explanatory design: From theory to practice. Field Methods, 18(1), 3-20. 
 
Janssen, O. (2003). Innovative behavior and job involvement at the price of conflict and  
less satisfactory relations with co-workers. Journal of Occupational and 
Organizational Psychology, 76, 347-364. 
 
Johnson, R. B. & Onwuegbuzie, A. (2004). Mixed methods research: A research  
paradigm whose time has come. Educational Researcher, 33(7), 14-26.  
 
Johnson, R. B., Onwuegbuzie, A., & Turner, L. (2007). Toward a definition of mixed  
methods research. Journal of Mixed Methods Research, 1, 112-133. 
 
Johnson, S. M. (2007). Finders and keepers: Helping new teachers survive and thrive in  
our schools. Indianapolis: Jossey-Bass. 
 
Katzenmeyer, M., & Moller, G. (2009). Awakening the sleeping giant: Helping teachers  
develop as leaders. Thousand Oaks, CA: Corwin Press. 
 
Keeter, S., Miller, C., Kohut, A., Groves, R., & Presser, S. (2000). Consequences of  
reducing nonresponse in a national telephone survey. Public Opinion Quarterly, 
64, 125-48. 
 
Kimmons, R., & Veletsianos, G. (2014). The fragmented educator 2.0: Social networking  
sites, acceptable identity fragments, and the identity constellation. Computers & 
Education, 72, 292-301. 
 
Kirkwood, J. (2009). Motivational factors in a push-pull theory of entrepreneurship.  
Gender in Management: An International Journal, 24(5), 346-364.  
 
Korbey, H. (2016). Millions of teachers minting millionaire teachers. Bright.com.  
Retrieved  
from https://medium.com/bright/millions-of-teachers-minting-millionaire-
teachers-decc4fe41604#.goy23ff0k  
 207 
 
Krosnick, J. A., Holbrook, A. L., Berent, M. K., Carson, R. T., Hanemann, W. M., Kopp, 
R. J., ... & Moody, W. R. (2002). The impact of" no opinion" response options on data  
quality: Non-attitude reduction or an invitation to satisfice?. Public Opinion 
Quarterly, 66(3), 371-403. 
 
Kubow, A. (2017, December). Let’s redefine “Work-life Balance”. Entrepreneur, 30. 
 
Leithwood, K., & Jantzi, D. (1999). The relative effects of principal and teacher sources  
of leadership on student engagement with school. Educational Administration 
Quarterly, 35, 679-706. 
 
Lerner, M., & Hendeles, Y. (1996). New entrepreneurs and entrepreneurial aspirations  
among immigrants from the former USSR in Israel. Journal of Business 
Research, 36(1), 59-65.  
 
Lincoln, Y. S. & Guba, E. G. (2000). Naturalistic inquiry. Thousand Oaks, CA: Sage. 
 
Little, J. W. (1988). Assessing the prospects of teacher leadership. In A. Lieberman (Ed.),  
Building a professional culture in schools (pp. 78-106). New York: Teachers 
College Press. 
 
Loewus, L. & Molinar, M. (2017, March 28). For educators, curriculum choices multiply,  
evolve. Retrieved from: http://www.edweek.org/ew/articles/2017/03/29/for-
educators-curriculum-choices-multiply-evolve.html?cmp=eml-enl-cm-news1-
RM. 
 
Lomax, R. G., & Hahs-Vaughn, D. L. (2012). Statistical concepts: A second course (4th 
ed.). New York, NY: Routledge. 
 
Luke, B., Verreynne, M. L., & Kearins, K. (2007). Measuring the benefits of  
entrepreneurship at different levels of analysis. Journal of Management & 
Organization, 13(04), 312-330.  
 
Manfreda, K. L., Bosnjak, M., Berzelak, J., Haas, I., & Vehovar, V. (2008). Web surveys  
versus other survey modes: A meta-analysis comparing response rate. 
International Journal of Market Research, 50(1), 79-104. 
 
Margolis, J. (2008). What will keep today’s teachers teaching? Looking for a hook as a  
new career cycle emerges. Teachers College Record, 110(1), 160-194. 
 
Markow, D., Macia, L., & Lee, H. (2013). The MetLife survey of the American teacher:  
Challenges for school leadership. New York, NY: Metropolitan Life Insurance 
Company. 
 
 208 
Marks, H. M. & Louis, K. S. (1997). Does teacher empowerment affect the classroom? 
The implications of teacher empowerment for instructional practice and student 
academic performance. Educational Evaluation and Policy Analysis, 19, 245-275. 
 
Maxwell, J. A. (2013). Qualitative research design: An interactive approach (3rd ed.).  
Los Angeles, CA: Sage. 
 
Menzel, H. C., Aaltio, I., & Ulijn, J. M. (2007). On the way to creativity: Engineers as  
intrapreneurs in organizations. Technovation, 27(12), 732-743. 
 
Mifflin, L. (2018, March 14). How to sort the good from the bad in OER. The Hechinger  
Report. Retrieved from:  
http://hechingerreport.org/how-to-sort-the-good-from-the-bad-in-oer/. 
 
Morris, A. (2018, February 22). In #ArmMeWith movement, teachers as to be armed –  
but not with guns. CNN Politics. Retrieved from: 
https://www.cnn.com/2018/02/22/politics/armmewith-twitter-teachers-guns.  
 
National Center for Education Statistics. (2017, April). Public school expenditures  
https://nces.ed.gov/programs/coe/indicator_cmb.asp.  
 
Nickerson, R. S. (1998). Confirmation bias: A ubiquitous phenomenon in many guises.  
Review of General Psychology, 2(2), 175. 
 
North, J. (2015). Individual intrapreneurship in organisations: A new measure of  
intrapreneurial outcomes. (Doctoral dissertation, University of York). 
 
Nunnally, J. C. (1978). Psychometric theory (2nd ed.). New York, NY: McGraw Hill. 
 
Office of Educational Technology (2017). Open education. Retrieved  
from https://tech.ed.gov/open/.  
 
Onwuegbuzie, A. J., Slate, J. R., Leech, N. L., & Collins, K. M. (2009). Mixed data  
analysis: Advanced integration techniques. International Journal of Multiple 
Research Approaches, 3(1), 13-33. 
 
Opfer, V. D., Kaufman, J. H., Thompson, L. E. (2016). Implementation of K-12 state  
standards for mathematics and English language arts and literacy: Findings from 
the American teacher panel. RAND Corporation. Retrieved April 20, 2017 from 
www.rand.org/t/RR1529.  
 
Orhan, M., & Scott, D. (2001). Why women enter into entrepreneurship: an explanatory  
model. Women in management review, 16(5), 232-247.  
 
Ovando, M. N. (1996). Teacher leadership: Opportunities and challenges. Planning and  
 209 
Changing, 27, 30-44. 
 
Parker, S. C. (2011). Intrapreneurship or entrepreneurship? Journal of Business  
Venturing, 26(1), 19-34. 
 
Pinchot, G. (1985). Intrapreneuring: Why You Don’t Have to Leave the Company to  
Become an Entrepreneur. EUA: Harper & Row. 
 
Pinchot, G., & Pellman, R. (1999). Intrapreneuring in action: A handbook for business  
innovation. Berrett-Koehler Publishers. 
 
Peredo, A. M., & McLean, M. (2006). Social entrepreneurship: A critical review of the  
concept. Journal of world business, 41(1), 56-65.  
 
Pugh, K. J., & Zhao, Y. (2003). Stories of teacher alienation: A look at the unintended  
consequences of efforts to empower teachers. Teaching and Teacher Education, 
19, 187-201.  
 
Rasinski, K. A., Mingay, D., & Bradburn, N. M. (1994). Do respondents really “mark all  
that apply” on self-administered questions? Public Opinion Quarterly, 58, 400-
 408. 
 
Schimmel, I. (2016). Entrepreneurial educators: A narrative study examining  
entrepreneurial educators in launching innovative practices for K-12 schools. 
Contemporary Issues in Education Research (Online), 9(2), 53. 
 
Schumpeter, J. A. (1942). Capitalism, Socialism, and Democracy. New York: Harper. 
 
Silva, D. Y., Gimbert, B. & Nolan, J. (2000). Sliding the doors: Locking and unlocking  
possibilities for teacher leadership. Teachers College Record, 102, 779-804. 
 
Singer, N. (2015, September 5). A sharing economy where teachers win. Retrieved from  
http://www.nytimes.com/2015/09/06/technology/a-sharing-economy-where-
teachers-win.html?_r=0.  
 
Singer, N. (2017, May 13). How Google took over the classroom. Retrieved from  
https://www.nytimes.com/2017/05/13/technology/google-education-
chromebooks-schools.html.  
 
Singh, R., Hills, G. E., Hybels, R. C., & Lumpkin, G. T. (1999). Opportunity recognition  
through social network characteristics of entrepreneurs. Frontiers of 
entrepreneurship research, 228-241. 
 
Shane, S. A. (2003). A general theory of entrepreneurship: The individual-opportunity  
nexus. Edward Elgar Publishing. 
 210 
 
Shelton, C. C., & Archambault, L. M. (in press – accepted 2/2018). Discovering  
how teachers build virtual relationships and develop as professionals through 
online teacherpreneurship. Journal of Interactive Learning Research.  
 
Shih, T., & Fan, X. (2008). Comparing response rates from Web and mail surveys: A 
meta-analysis. Field Methods, 20(3), 249-271. 
 
Singer, E., & Ye, C. (2013). The use and effects of incentives in surveys. Annals of the  
American Academy of Political and Social Science, 645(1), 112-141.  
 
Sleeter, C. E. (2001). Preparing teachers for culturally diverse schools: Research and the  
overwhelming presence of whiteness. Journal of Teacher Education, 52(2), 94-
106. 
 
Taie, S., & Goldring, R. (2017). Characteristics of Public Elementary and Secondary 
School Teachers in the United States: Results from the 2015-16 National Teacher 
and Principal Survey. First Look. NCES 2017-072. National Center for Education 
Statistics. 
 
Taylor, D. L., & Bogotch, I. E. (1994). School-level effects of teachers’ participation in  
decision making. Educational Evaluation and Policy Analysis, 16, 302-319. 
 
Teachers Pay Teachers. (2017). Retrieved from   
https://www.teacherspayteachers.com/About-Us. 
 
Teddlie, C., & Tashakkori, A. (2006). A general typology of research designs featuring  
mixed methods. Research in the Schools, 13(1), 12-28. 
 
Teddlie, C., & Tashakkori, A. (2009). Foundations of mixed methods research:  
Integrating quantitative and qualitative approaches in the social and behavioral 
sciences. Sage. 
 
Thompson, C. (2017). Teachers cash in, big time, by putting lessons for sale. Retrieved  
from http://www.apnewsarchive.com/2017/Teachers-selling-lessons-to-other-
teachers-online-has-become-a-booming-business/id-
3c2537fcbb2b470c8e652bf5481e4dc1. 
 
Thurlings, M., Evers, A. T., & Vermeulen, M. (2015). Toward a model of explaining  
teachers’ innovative behavior: A literature review. Review of Educational 
Research, 85(3), 430-471. 
 
Tracy, S. J. (2013). Qualitative research methods: Collecting evidence, crafting analysis,  
communicating impact. John Wiley & Sons. 
 
 211 
U.S. Department of Education (2018). Certification requirements by state. Retrieved from 
https://www2.ed.gov/teachers/jobs/reqs/edpicks.jhtml. 
 
Villegas, A. M., & Lucas, T. (2002). Preparing culturally responsive teachers: Rethinking  
the curriculum. Journal of Teacher Education, 53(1), 20-32. 
 
Vernon-Dotson, L. J. (2008). Promoting inclusive education through teacher leadership  
teams: A school reform initiative. Journal of School Leadership, 18(3), 344-373. 
 
Walthausen, A. (2016). How the internet is complicating the art of teaching. The Atlantic.  
Retrieved from https://www.theatlantic.com/education/archive/2016/10/how-the-
internet-is-complicating-the-art-of-teaching/505370/. 
 
Weisberg, H. F. (2005). The total survey error approach: A guide to the new science of  
survey research (3rd ed.). Chicago, IL: The University of Chicago Press. 
 
Wenger, E. (1998). Communities of practice: Learning, meaning, and identity.  
Cambridge, U.K: Cambridge University Press. 
 
Wenger, E., McDermott, R. A., & Snyder, W. (2002). Cultivating communities of  
practice: A guide to managing knowledge. Harvard Business Press. 
 
Wenner, J. A., & Campbell, T. (2016). The theoretical and empirical basis of teacher  
Leadership: A review of the literature. Review of Educational Research, 0(0), 1- 
38, 10.3102/0034654316653478. 
 
Williams, J. (2006). Entrepreneurs within School Districts. In Hess, F. M. (2006).  
Educational entrepreneurship: Realities, challenges, possibilities. Harvard 
Educational Pub Group. 
 
Wilson, M. (1993). The search for teacher leaders. Educational Leadership, 50(6), 24-27. 
 
Wixom, M. A. (2016). Mitigating teacher shortages: Teacher leadership. Education  
Commission of the States. 
 
York-Barr, J., & Duke, K. (2004). What do we know about teacher leadership? Findings  
from two decades of scholarship. Review of Educational Research, 74(3), 255-316. 
 
 212 
APPENDIX A 
CHARACTERISTICS, ENVIRONMENTS, AND IMPACTS EVIDENCED ACROSS 
REVIEWED STUDIES 
  
 213 
Characteristics, Environments, and Impacts Evidenced Across Reviewed Studies 
 
  
Entrepreneurship Intrapreneurship Teacher Leadership 
Innovative 
Teaching 
C
ha
ra
ct
er
is
tic
s 
Risk-taking Evans & Leighton, 
1989 
Lerner & 
Hendeles, 1996 
Hills & Shrader, 
1998 
Shane, 2003 
Hanson, 2015 
Parker, 2011 
 
Wilson, 1993 Borasi & 
Finnigan, 2010 
Schimmol, 2016 
Creative Bellu, 1988 Hanson, 2015 Wilson, 1993 Schimmol, 2016 
Thurlings et al., 
2015 
Hard-working Gilad, Kaish, & 
Ronen, 1989 
N/A Wilson, 1993 Thurlings et al., 
2015 
Collaborative N/A Douglas & 
Fitzsimmons, 
2012 
Hanson, 2015 
Menzel, Aaltio, & 
Ulijn, 2007 
Parker, 2011 
 
Wilson, 1992 Schimmol, 2016 
Intrinsically 
motivated 
Orhan & Scott, 
2001 
N/A Thurlings et al., 
2015 
N/A 
Independent Kirkwood, 2009 
Orhan & Scott, 
2001 
N/A N/A N/A 
Intelligent De Wit & Van 
Winden, 1989 
Robinson et al., 
1991 
N/A N/A N/A 
Highly 
experienced 
N/A N/A Katzenmeyer & 
Moller, 2001 
N/A 
 
Table is continued on next page 
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Innovative 
environment  
Orhan & Scottt, 
2001 
Hanson, 2015 
Lee et al., 2011 
Katzenmeyer & 
Moller, 2001 
LeBlanc & 
Shelton, 1997 
Little, 1988 
Ovando, 1996 
Thurlings et al., 
2015 
Diverse 
professional 
network 
Singh et al., 1999 N/A N/A N/A 
Supportive family Kirkwood, 2009 
Orhan & Scott, 
2001 
N/A N/A N/A 
Business role 
model 
Orhan & Scott, 
2001 
N/A N/A N/A 
Monetary 
compensation or 
recognition 
N/A N/A Borchers, 2009 
Katzenmeyer & 
Moller, 2001 
Vernon-Dotson, 
2008 
N/A 
Im
pa
ct
s 
Survival Shane, 2003 N/A N/A N/A 
Profitability Shane, 2003 N/A N/A N/A 
Leadership skills N/A N/A Holland et al., 
2014 
York-Barr & 
Duke, 2004 
N/A 
Instructional skills N/A N/A Marks & Louis, 
1997 
N/A 
Job satisfaction N/A N/A Margolis, 2008 
Wenner & 
Campbell, 2016 
Wixom, 2016 
N/A 
Professional stress N/A N/A Wenner & 
Campbell, 206 
York-Barr & 
Duke, 2004 
N/A 
Co-worker 
conflicts 
N/A N/A N/A Janessen, 2003 
Pugh & Zhao, 
2003 
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Hi [NAME], 
I am a fellow TpTer, conducting my dissertation study about online teacherpreneurs 
through Arizona State University. I am reaching out to you because you are an 
innovative, outstanding, and well-established TpT author. I particularly love your 
[INSERT DETAILS].  Would you be able to help by participating in my dissertation 
study? Participation involves a one-time phone discussion with me and nothing more. 
The study is limited to only 8 participants, so you have been chosen with great care. 
Let me introduce myself. I’m a former high school teacher and TpT’er (my store), and I 
now devote my academic research to understanding and describing the practice of online 
teacherpreneurship, including who teacherpreneurs are as people and the outcomes of 
their efforts. You will be contributing to an exciting new area of research, as there is 
limited discussion of teacherpreneurs in academic scholarship to date. This study is going 
to change that. 
Why you? Your work as a TpT author is outstanding and well established, and as a 
[INSERT DESCRIPTION], I believe you will have particularly unique, thoughtful 
insights to share. Your interview responses would be kept confidential. We will not use 
any identifying information, such as your name, TpT store name, or any specific details 
that someone could use to identify you. The results will be shared in my dissertation and 
may be published as an academic article. 
Any questions? I’m happy to chat more before you agree to participate, just shoot me a 
reply email. Also, check out the study consent form for more details (attached). 
Ready to set up our interview? Reply with two possible dates and times that are 
convenient for you, between now and August 31st. Also let me know your preferred 
interview method (Phone, Skype, Google Hangouts, etc.). 
I know teachers are busy this time of year, so I really appreciate your consideration! 
Looking forward to talking with you soon. 
Best,  
Catharyn Crane Shelton 
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EXEMPTION GRANTED
Leanna Archambault
Division of Educational Leadership and Innovation - West
602/543-6338
Leanna.Archambault@asu.edu
Dear Leanna Archambault:
On 4/14/2017 the ASU IRB reviewed the following protocol:
Type of Review: Initial Study
Title: Exploring Online Teacherpreneurship through the 
Voices of its Participants
Investigator: Leanna Archambault
IRB ID: STUDY00006141
Funding: None
Grant Title: None
Grant ID: None
Documents Reviewed: • Online Teacherpreneur Protocol, Category: IRB 
Protocol;
• Recruitment Materials, Category: Recruitment 
Materials;
• Interview Questions, Category: Measures (Survey 
questions/Interview questions /interview guides/focus 
group questions);
• Consent Form, Category: Consent Form;
The IRB determined that the protocol is considered exempt pursuant to Federal 
Regulations 45CFR46 (2) Tests, surveys, interviews, or observation on 4/14/2017. 
In conducting this protocol you are required to follow the requirements listed in the 
INVESTIGATOR MANUAL (HRP-103).
Sincerely,
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EXEMPTION GRANTED
Leanna Archambault
Division of Educational Leadership and Innovation - West
602/543-6338
Leanna.Archambault@asu.edu
Dear Leanna Archambault:
On 9/7/2017 the ASU IRB reviewed the following protocol:
Type of Review: Initial Study
Title: Surveying Online Teacherpreneurs
Investigator: Leanna Archambault
IRB ID: STUDY00006828
Funding: None
Grant Title: None
Grant ID: None
Documents Reviewed: • IRB form Online Teacherpreneur Survey.docx, 
Category: IRB Protocol;
• Facebook Solicitation Online Teacherpreneur 
Survey.pdf, Category: Recruitment Materials;
• Recruitment Email Online Teacherpreneur 
Survey.pdf, Category: Recruitment Materials;
• Consent Form Online Teacherpreneur Survey.pdf, 
Category: Consent Form;
• Survey of Online Teacherpreneurs.pdf, Category: 
Measures (Survey questions/Interview questions 
/interview guides/focus group questions);
The IRB determined that the protocol is considered exempt pursuant to Federal 
Regulations 45CFR46 (2) Tests, surveys, interviews, or observation on 9/7/2017. 
In conducting this protocol you are required to follow the requirements listed in the 
INVESTIGATOR MANUAL (HRP-103).
Sincerely,
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Background: 
1) In what state do you currently live? 
2) How old are you? 
3) Tell me a little about your professional background as an educator - your education, 
classroom experience, work experience, etc.  
4) Did you work as a classroom teacher this last school year (2016-17)? If so, tell me a 
little bit about your school, your students, and work duties. 
5) If you didn’t work as a classroom teacher, tell me about your work situation this past 
school year. 
 
Teacherpreneur Experience: 
6) When did you get started on TpT?  
7) Why did you get started on TpT? 
8) Can you briefly share what you do now as a teacherpreneur (small and large scale 
activities)? 
9) What have been some of your biggest benefits as a teacherpreneur? 
10) What have been some of your biggest challenges as a teacherpreneur? 
11) If you’re still in the classroom, do you believe your teacherpreneurship impacts your 
teaching? If so, how? If not, why? 
 
Teacherpreneur Attributes: 
12) Which of your personal qualities do you think make you successful as a 
teacherpreneur?  
13) Which of your personal qualities do you think make it hard to be a successful 
teacherpreneur? 
14)  Research shows that entrepreneurs and teacher leaders share some common 
characteristics. Consider how these traits resonate (or fail to resonate) with you as a 
teacherpreneur. For each trait below, please rate yourself on a scale of:  
1 (doesn’t really describe me), 2 (somewhat describes me), 3 (describes me), 4 (very 
much describes me). 
a. Risk-taking 
b. Creative 
c. Hard-working 
d. Collaborative 
e. Respected by colleagues 
f. Highly experienced professionally 
g. Why did you rate them this way? 
15) What skills do you believe make you successful as a teacherpreneur? You might 
consider skills in: technology, entrepreneurship, leadership, and/or innovation. 
16) What skills do you wish you had as a teacherpreneur? 
17) What skills have you developed as a teacherpreneur?  
 
Environment: 
18) What other factors (beyond the personal qualities you discussed earlier) do you think 
contribute to your teacherpreneur success? Consider your school, home, family, and 
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other business influences. 
19) What other factors make it hard to be a successful teacherpreneur? Consider your 
school, home, family, and other business influences. 
20) What do sales and buyer feedback mean for you as a teacherpreneur? 
 
Controversies: 
21) One concern about teacher-created materials is that they lack consistent quality. Can 
you speak to this? 
22) The top 100 list of TpTers are predominantly white and female, as is the teacher 
population in the U.S, while the student population is much more diverse. Can you 
speak to issues of diversity, access, and equity in the teacherpreneur population? How 
do you address diversity, access, and equity in the resources and ideas you share as a 
teacherpreneur? 
23) Another concern is that teacherpreneurs are profiting from fellow teachers. What do 
you think about this?  
24) Can you talk about your experience with collaboration and competition among your 
teacherpreneur peers? 
25) Overall, how has your teacherpreneur experience influenced your career goals and 
trajectory as an educator? 
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Introduction: 
• Thank you for coming here today. 
• The reason I asked for your help is that I am developing a survey to administer to 
TpT teacher authors.  
• I am going to ask you to look at the survey and read through it. Your reaction will 
help me make revisions to the survey so it is as easy to complete as possible.  
• Okay? 
 
Explain Procedure: 
• Let’s take a look at the survey. As you look at it, talk out loud about your 
reactions to the survey as you read the questions and fill it out. I would like to 
know everything you think about. Talking out load about these things may seem a 
little unusual, but please feel free to just say whatever comes to your mind. 
• I would appreciate hearing your favorable or unfavorable thoughts. 
 
Probing / Encouraging Statements: 
• Good, that’s what we need to know. 
• Just be sure to share your reaction about everything. Whether it is clear what to 
do, anything you don’t understand, or anything that seems weird. 
 
Debriefing: 
• Overall, how easy or difficult was the survey to read? 
• Was there anything that stood out as especially unclear? 
• Was there anything that stood out that you really liked? 
• If this survey were sent to your email today, how long would it take you to 
respond? 
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Hi friends,  
 
I’m looking for fellow TpTers to take a 10-minute survey for a study through Arizona 
State University that I’m conducting. The study explores teacherpreneurs and their 
experiences. Participants will be entered to receive an e-gift card for a Starbucks coffee 
($5 value) as a thank you! 
 
Anyone who sells at least one resource on TpT can participate. If you’re able to 
help, submit your email address through this link (it will take 30 seconds). Then, later on 
you’ll be sent an email with the survey.  
 
Questions? Shoot me a message! Know other TpTers who can help? It would be 
wonderful if you pass on the link to sign up. I will post this to several groups, so forgive 
me if you see it again. Thanks so much for your help!  
 
~Catharyn (TpT Store: Sol Azúcar by Catharyn Crane) 
 
SIGN UP HERE: [Google form link] 
 
This image was posted along with the above written solicitation: 
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Pre-notification Email 
Sent on week 1, day 1 
 
Dear TpT Colleague, 
 
You are among a small, select group of Teachers Pay Teachers (TpT) teacher-authors 
invited to take a survey through Arizona State University’s College of Education. The 
study explores who teacherpreneurs are and the value of their efforts. You were identified 
through a search of teacher-authors on TpT or because you signed up through our 
Facebook link.  
 
What’s Involved? 
• In three days, the survey will be sent to your email. 
• The survey takes about 10 minutes to complete. 
• As a token of our appreciation for completing the survey, you can enter to win a 
$5 Starbucks e-gift card. There is an estimated 75% chance of winning. 
• Your responses will be confidential and the results will be used in academic 
publications. 
 
If you have any concerns, please reply and we’ll work to fix them. We sincerely thank 
you for your support and for all the work you do for students and teachers.  
 
Check your inbox in three days for the survey link! 
 
Sincerely,  
 
Catharyn Crane Shelton, Doctoral Candidate; TpT Store: Sol Azúcar 
Leanna Archambault, Associate Professor 
Mary Lou Fulton Teachers College 
Arizona State University 
 
 
If you wish to opt out of the survey, click here to unsubscribe. 
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Survey Link Email 
Sent on week 1, day 4 
 
Dear TpT Colleague, 
 
We wrote you a few days ago because you are among a small, select group of Teachers 
Pay Teachers (TpT) teacher-authors invited to take part in a survey through Arizona State 
University. The study explores who teacherpreneurs are and the value of their efforts. As 
we mentioned, you were identified through a search of teacher-authors on TpT or because 
you signed up through our Facebook link. After completing the survey, you can enter e to 
win a $5 Starbucks e-gift card as a thank you. There is about a 75% chance of winning. 
 
Follow this link to the survey:  ${l://SurveyLink?d=Take the Survey} 
 
Or copy and paste the URL below into your internet browser: ${l://SurveyURL} 
 
What’s Involved? 
• The survey takes about 10 minutes to complete. 
• It is available for just a few weeks, so be sure to fill it out soon. 
• At the end of the survey, please enter your email address for the Starbucks e-gift card 
drawing. 
• Your responses will be kept completely confidential. Results will be used for academic 
publication, but no identifying information will be used. 
 
If you have any concerns, please reply and we’ll work to fix them. We sincerely thank 
you for your support and for all the work you do for students and teachers. 
 
Again, click this link to access the survey:  ${l://SurveyLink?d=Take the Survey}   
 
Sincerely,  
Catharyn Crane Shelton, Doctoral Candidate; TpT Store: Sol Azúcar  
Leanna Archambault, Associate Professor  
Mary Lou Fulton Teachers College  
Arizona State University   
 
Follow the link to opt out of future emails: Click here to unsubscribe. 
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Reminder Email 1 
Sent on: week 2, day 4 
 
Dear TpT Colleague, 
 
Many teacherpreneurs have helped us, will you? This is a reminder that you are among a 
small, select group of TpT teacher-authors invited to take part in this 10-minute survey. 
The study explores who teacherpreneurs are and the value of their efforts. It is only by 
hearing from TpT teacher-authors like you that we will be able to get a complete picture 
of the many potential benefits of online teacherpreneurship. As a thank you, after 
completing the survey, you can enter to win a $5 Starbucks e-gift card. There is about a 
75% chance of winning. 
 
Follow this link to the survey:  ${l://SurveyLink?d=Take the Survey} 
 
Or copy and paste the URL below into your internet browser: ${l://SurveyURL} 
 
What’s Involved? 
• The survey takes about 10 minutes to complete. 
• It is available for just a few weeks, so be sure to fill it out soon. 
• At the end of the survey, please enter your email address for the Starbucks e-gift card 
drawing. 
• Your responses will be kept completely confidential. Results will be used for academic 
publication, but no identifying information will be used. 
 
If you have any concerns, please reply and we’ll work to fix them. We sincerely thank 
you for your support and for all the work you do for students and teachers. 
 
Again, click this link to access the survey:  ${l://SurveyLink?d=Take the Survey}   
 
Sincerely,  
Catharyn Crane Shelton, Doctoral Candidate; TpT Store: Sol Azúcar  
Leanna Archambault, Associate Professor  
Mary Lou Fulton Teachers College  
Arizona State University   
 
Follow the link to opt out of future emails: ${l://OptOutLink?d=Click here to 
unsubscribe} 
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Reminder Email 2 
Sent on: week 3, day 4 
 
Dear TpT Colleague, 
 
In our previous emails, we wrote to let you know you were selected as part of a special 
group of TpT teacher-authors invited to take part in this 10-minute survey. The study 
explores who teacherpreneurs are and the value of their efforts. Please help by taking it 
today. After completing the survey, you can enter to win a $5 Starbucks e-gift card as a 
thank you. There is about a 75% chance of winning. 
 
Follow this link to the survey:  ${l://SurveyLink?d=Take the Survey} 
 
Or copy and paste the URL below into your internet browser: ${l://SurveyURL} 
 
What’s Involved? 
• The survey takes about 10 minutes to complete. 
• It is available for just a few weeks, so be sure to fill it out soon. 
• At the end of the survey, please enter your email address for the Starbucks e-gift card 
drawing. 
• Your responses will be kept completely confidential. Results will be used for academic 
publication, but no identifying information will be used. 
 
If you have any concerns, please reply and we’ll work to fix them. We sincerely thank 
you for your support and for all the work you do for students and teachers. 
 
Again, click this link to access the survey:  ${l://SurveyLink?d=Take the Survey}   
 
Sincerely,  
Catharyn Crane Shelton, Doctoral Candidate; TpT Store: Sol Azúcar  
Leanna Archambault, Associate Professor  
Mary Lou Fulton Teachers College  
Arizona State University   
 
Follow the link to opt out of future emails: ${l://OptOutLink?d=Click here to 
unsubscribe} 
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Reminder Email 3 
Sent on: week 4, day 4 
 
Dear TpT Colleague, 
 
We want to offer one last opportunity to participate in this 10-minute survey of TpT 
teacher-authors. The study explores who teacherpreneurs are and the value of their 
efforts. We selected a special group of TpT teacher-authors to take this survey and really 
want to hear from you. It is only through hearing from as many individuals in this area as 
possible that we can gain a better understanding. Please help by taking it today.  
 
Follow this link to the survey:  ${l://SurveyLink?d=Take the Survey} 
 
Or copy and paste the URL below into your internet browser: ${l://SurveyURL} 
 
What’s Involved? 
• The survey takes about 10 minutes to complete. 
• The survey closes on Monday, February 5th, so fill it out now. 
• At the end of the survey, please enter your email address for the Starbucks e-gift card 
drawing. 
• Your responses will be kept completely confidential. Results will be used for academic 
publication, but no identifying information will be used. 
 
If you have any concerns, please reply and we’ll work to fix them. We sincerely thank 
you for your support and for all the work you do for students and teachers. 
 
Again, click this link to access the survey:  ${l://SurveyLink?d=Take the Survey}   
 
Sincerely,  
Catharyn Crane Shelton, Doctoral Candidate; TpT Store: Sol Azúcar  
Leanna Archambault, Associate Professor  
Mary Lou Fulton Teachers College  
Arizona State University   
 
Follow the link to opt out of future emails: ${l://OptOutLink?d=Click here to 
unsubscribe. 
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APPENDIX H 
 
JOINT DISPLAY ALIGNING QUALITATIVE FINDINGS WITH THE ONLINE 
TEACHERPRENEUR SURVEY 
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Qualitative 
Themes 
Qualitative Evidence Quantitative Items 
Characteristics 
Helpful Lighten teachers loads 
Validate teachers 
Help teachers be 
successful 
I want to help lighten teachers’ loads. 
I want to help teachers feel successful. 
I want to help teachers to be good at their 
jobs. 
Organized Calendaring 
Planning 
Color coding 
Scheduling social media 
activity 
 
I set goals and long term plans for my 
teacherpreneurship. 
I use lists to keep myself on track. 
I am an organized person. 
Creative Always have new ideas 
Listen to teachers to 
create what they didn’t 
realize they wanted 
Easy to think of unique 
ways to approach things 
Looking for new ways to 
do things 
There’s fun in crafts 
Creating things is fun for 
me 
I enjoy creating new things in my free 
time. 
When creating student resources, I put 
ideas together in ways that other teachers 
may not think of. 
I create educational resources that are 
“unique”. 
Hard -working Persistence in reaching 
goals 
Always thinking about 
TpT 
When I set my mind to something, I am 
persistent in reaching that goal. 
I consistently devote lots of time and 
thought to my teacherpreneur work. 
I consider myself to be a hard worker. 
Risk-taking Jump in and do it 
Get it out there, then 
figure it out 
Not afraid 
Optimistic, why not try 
I put new resources out there as soon as 
possible, and worry about any glitches 
later. 
I am always looking for something new 
to try, to see if it is better than what I’m 
already doing or using. 
In my teacherpreneur business, I invest 
time up front, even if I don’t know how it 
will pay off in the end. 
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Appendix H continued 
 
School Environment 
Supportive vs. 
Ambivalent 
School 
My principal has been 
amazing 
School publicizes 
teacherpreneur efforts 
My school community supports my work 
as an online teacherpreneur.  
Separation of 
school and 
teacherpreneur 
work 
My school doesn’t really 
know 
My team knows but that’s 
it 
I keep my schoolwork and my work as an 
online teacherpreneur separate. 
Practices 
Creating 
Resources  
Create using research-
based best practices 
Testing resources in their 
classroom (or friends’ 
classrooms) 
When designing my educational 
resources, I consider how they can 
support students of diverse backgrounds 
to succeed (e.g., linguistically, culturally, 
racially, economically diverse students). 
When designing my educational 
resources, I consider educational research 
for best practices. 
I test my educational resources in the 
classroom before I put them up for sale. 
Collaborating 
with Teachers 
Mentoring teachers 
Email, phone 
Social media 
Private Facebook groups 
facilitated by online 
teacherpreneur 
 
I communicate with teachers who use my 
TpT resources through email, messages, 
phone calls, etc. 
I collaborate with teachers in social 
media communities (e.g., Facebook, 
Twitter, Instagram, and/or Pinterest). 
I facilitate my own online community for 
teachers. 
Collaborating 
with 
Teacherpreneurs 
Writing and creating 
together 
Promotions, blog hops, 
sales, on social media 
True and strong 
friendships with other 
online teacherpreneurs 
I work with other TpT sellers to create 
content to share on TpT, blogs, and/or 
social media.  
I work with other TpT sellers to promote 
each other. 
I cultivate friendships with fellow TpT 
sellers. 
Entrepreneurship Needing help with 
business 
Reading up on business 
and listening to podcasts 
I study online business strategy. 
I work to develop my business skills. 
I seek mentorship to help me understand 
business better. 
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Impacts 
Teaching 
Practice 
Polished, quality 
Sound instructional 
strategies 
Research 
What works in the 
classroom 
 
Online teacherpreneurship motivates me 
to try unique approaches in my 
classroom. 
Being an online teacherpreneur exposes 
me to new ways of thinking about 
education. 
Being an online teacherpreneur makes me 
want to try new techniques with my 
students. 
Leadership Teachers use all over the 
world 
Conversations with 
teachers 
Workshops 
Giving teachers courage 
Validating teachers 
The amount we can reach 
Contributing to the 
profession as a whole 
Mentoring teachers 
As an online teacherpreneur, I am a 
mentor for other teachers who use my 
materials and ideas. 
I encourage teachers to think about 
educational approaches that I believe in. 
I want teachers to try new ideas. 
Professional 
Stressors 
There is so much; hard to 
keep up 
No guarantee that the 
TpT success will continue 
Never saying anything 
negative to fellow TpTers 
 
I worry about my business progress 
measuring up to that of other online 
teacherpreneurs. 
I find it challenging to keep up with new 
trends in online teacherpreneurship. 
I find it challenging to do everything that 
online teacherpreneurship involves, such 
as creating resources, marketing, using 
social media, and more. 
I worry about the uncertainty of my 
success on TpT. 
I am concerned about how the resources 
and ideas I share as an online 
teacherpreneur will be received. 
I am concerned about maintaining (or 
establishing) positive relationships with 
other fellow online teacherpreneurs. 
Career It’s satisfying 
Leaving versus staying in 
the classroom 
I find my online teacherpreneur work 
more satisfying than classroom teaching. 
I hope to leave (or reduce) my teaching 
position to pursue online 
teacherpreneurship more. 
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Welcome and Informed Consent 
 
Thank you for participating in this study of online teacherpreneurs conducted through the 
Mary Lou Fulton Teachers College at Arizona State University. 
 
You are invited to participate in this survey because you sell at least one educational 
resource on the website www.TeachersPayTeachers.com (TpT). Your responses will help 
us understand the practice of online teacherpreneurship, its outcomes, and the individuals 
who pursue it. As online teacherpreneurship grows in popularity, this study is one of the 
first to investigate it by exploring TpT sellers’ perspectives. Your email address was 
identified on your TpT store, blog, or other online account, or was submitted by you 
through our sign up link. 
 
If you volunteer to participate, you are asked to complete a survey about you and your 
experience as a TpT teacher author. It will take about 10 minutes. Your participation is 
strictly voluntary. You must be 18 years or older to participate. There is no financial cost 
to participate in this study. 
 
There may be no direct benefits to you as a participant in this study. However, we hope to 
be able to describe the practice of online teacherpreneurship and its impacts. This 
knowledge has the potential to inform teacher professional development, education, and 
teacherpreneurship broadly. There are risks involved in all research studies. However, 
there is minimal risk involved in this study. For example, it is possible that data stored 
online could be obtained by disreputable means. 
 
You may refuse to participate in this study. You may withdraw at any time without 
prejudice. If a question is asked that you do not wish to answer, you may skip it. All 
information gathered in this study will be kept completely confidential. The information 
will be used for the purposes of this study 
and nothing more. No reference will be made in written or oral materials that could link 
you to this study. 
 
At the end of this survey, you will be prompted to enter your email address if you'd like 
to be entered to win a $5 Starbucks e-gift card. There is an estimated 75% chance of 
winning. 
 
If you have any questions or concerns about the study, the rights of research subjects, or 
any complaints or comments regarding the manner in which the study is being conducted, 
please contact us: 
 
Ms. Catharyn Shelton (catharyn.shelton@asu.edu) 
Dr. Leanna Archambault (leanna.archambault@asu.edu) 
Arizona State University Office of Research Integrity and Assurance (480-965-6788) 
 
We sincerely thank you for sharing your teacherpreneur experience with us! 
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Eligibility Check 
Do you currently sell at least one educational resource on 
TeachersPayTeachers.com? Note: If you exclusively sell 
clipart or other resources/services on TpT that are not 
intended directly for classroom use, please indicate “no”. 
Yes No 
Teacherpreneur Background 
 
Tell us about your teacherpreneur background. 
Approximately when did you upload your first educational 
resource for sale on Teachers Pay Teachers (TpT)? 
• 2007 or prior 
• 2008 
• 2009 
• 2010 
• 2011 
• 2012 
• 2013 
• 2014 
• 2015 
• 2016 
• 2017 
Do you run more than one TpT store? Yes 
 
How 
many TpT 
stores do 
you run? 
No 
Do you run your TpT store with a partner (or co-seller(s))? Yes 
 
No 
Do you sell (or have you sold) your educational materials 
on websites other than TpT? 
Yes 
 
Please list 
websites. 
No 
In a typical week, how many hours do you spend on 
teacherpreneur activities? Consider the time you spend on 
both large and small tasks. 
Open-ended 
Do you currently, are you planning to, or have you ever 
engaged in other entrepreneurial efforts (not counting your 
work on TpT)? 
Yes 
 
Please 
describe. 
No 
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Teaching Background 
 
Tell us about your teaching background. 
Are you currently or have you ever been employed as a 
classroom teacher at a PreK-12th grade school? 
Yes, Please 
describe. 
No 
What grade level(s) do you have experience teaching? 
(Select all that apply.) 
• Preschool 
(children 3-5 years of 
age) 
• Elementary  
(K – 6th grade) 
• Secondary  
(7th – 12th grade) 
• Other (Please describe.) 
How many total years’ experience do you have a s a 
PreK-12 teacher? Note: If you are in the classroom this 
year, include the current school year in your total. Round 
up partially completed years. 
Open-ended 
What best describes your current employment? • Full time at a PreK – 12th 
grade school or district 
• Part time at a PreK-12th 
grade school or district 
• Retired teacher 
• Not currently employed 
at a PreK-12th grade 
school or district (Please 
describe if desired.) 
What positions have you held (or do you currently hold) 
in Prek-12th grade education? (Select all that apply.) 
 
• Teacher 
• Teacher aide 
• Teacher leader (e.g., 
instructional coach, 
specialist) 
• Librarian 
• School counselor 
• School psychologist, 
Social worker 
• Speech pathologist or 
therapist 
• School or district 
administration 
• Tutor 
• Other school position 
(please describe) 
• None of the above 
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Characteristics of Online Teacherpreneurs 
 
Tell us about yourself, as a person and teacherpreneur. 
In just a few words, what motivates you to sell educational 
materials on TpT? 
Open-ended 
To what extent are the following statements true for you? 
 Not at 
all true 
Not 
very 
true 
Somewhat 
true 
Mostly 
true 
Completely 
true 
I enjoy creating new things in 
my free time. 
     
When creating student 
resources, I put ideas together in 
ways that most teachers may not 
think of. 
     
I create educational resources 
that are “unique.” 
     
I want to help lighten teachers’ 
loads. 
     
I want to help teachers feel 
successful. 
     
I want to help teachers to be 
good at their jobs. 
     
When I set my mind to 
something, I am persistent in 
reaching my goal. 
     
I devote lots of thought to the 
TpT materials I create. 
     
I consider myself to be a hard 
worker. 
     
I am an organized person.      
I use lists to keep myself on 
track. 
     
I have long term plans for my 
TpT work. 
     
I am always looking for 
something new to try to see if it 
is better than what I’m already 
doing or using. 
     
I put new TpT resources out 
there as soon as possible, 
worrying about any glitches 
later. 
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I invest time in my TpT 
business, even if I don’t know 
how it will pay off in the end. 
School Environments of Online Teacherpreneurs 
 
Tell us about your school environment. 
 Not at 
all true 
Not 
very 
true 
Somewhat 
true 
Mostly 
true 
Completely 
true 
My school community supports 
my work as an online 
teacherpreneur. 
     
I keep my work as a teacher and 
my work as a TpT seller 
separate. 
     
 
Practices of Online Teacherpreneurs 
 
Tell us about what you do as a teacherpreneur. 
 Never Rarely Sometimes Often 
All 
the 
time 
I share education ideas on a blog.      
I share education ideas on social media 
(e.g., Facebook, Twitter, Instagram, 
Pinterest). 
     
When designing my educational 
resources, I consider how these 
resources can support students of diverse 
backgrounds to succeed (e.g., 
linguistically, culturally, racially, and/or 
economically diverse students). 
     
When designing my educational 
resources, I consider educational 
research for best practices. 
     
I test my educational resources in the 
classroom before I put them up for sale.      
I communicate with teachers who use 
my TpT resources via personal email, 
messages, phone calls, etc. 
     
I collaborate with teachers in social 
media communities (e.g., Facebook, 
Twitter, Instagram, and/or Pinterest). 
     
I facilitate my own online community 
for teachers.      
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I work with other TpT sellers to create 
content to share on TpT, blogs, and/or 
social media. 
     
I work with other TpT sellers to promote 
each other.      
I cultivate friendships with fellow TpT 
sellers.      
I study online business strategy.      
I work to develop my business skills.      
I seek mentorship to help me understand 
business better.      
 
Outcomes of Online Teacherpreneurship 
 
Tell us about how you balance teaching and online teacherpreneurship. 
 Not at all true 
Not 
very 
true 
Somewhat 
true 
Mostly 
true 
Completely 
true 
I am careful to separate my work as 
a classroom teacher and my work 
on TpT. 
     
My work as a classroom teacher 
and my work on TpT are connected, 
they cannot be separated. 
     
Balancing my classroom work and 
TpT work is challenging.      
I find my online teacherpreneur 
work more satisfying than 
classroom teaching. 
     
I hope to leave (or reduce) my 
teaching position to pursue online 
teacherpreneurship more. 
     
Tell us how online teacherpreneurship impacts your career. 
Online teacherpreneurship 
motivates me to try unique 
approaches in my classroom.  
     
Being an online teacherpreneur 
exposes me to new ways of thinking 
about education. 
     
Being an online teacherpreneur 
makes me want to try new 
techniques with my students. 
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As an online teacherpreneur, I see 
myself as a mentor for other 
teachers who use my materials and 
ideas. 
I encourage teachers to think about 
educational approaches that I 
believe in. 
     
I want teachers to try new ideas that 
I value.      
Tell us about your professional stresses. 
I worry about my business progress 
measuring up to that of other online 
teacherpreneurs. 
     
I find it challenging to keep up with 
all the new trends in online 
teacherpreneurship. 
     
I find it challenging to do 
everything that online 
teacherpreneurship involves, such 
as creating resources, marketing, 
using social media, and more. 
     
I worry about the uncertainty of my 
success on TpT.      
I am concerned about how the 
resources and ideas I share as an 
online teacherpreneur will be 
received. 
     
 I am concerned about maintaining 
(or establishing) positive 
relationships with other fellow 
online teacherpreneurs. 
     
Demographics 
 
Tell us about your demographic information. 
Where do you currently live? List of 50 states, with “outside of 
U.S.” option 
If you do not live in the United States, in which 
country do you live? 
Open-ended 
What is your age in years? Open-ended 	    
With which gender do you most identify? • Male  
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• Female  
• Self Identify (open-ended) 
• Prefer not to answer 
What is the highest degree you’ve earned? • Less than bachelor’s  
• Bachelor’s 
• Master’s  
• Doctoral 
Have you completed university coursework in 
education? 
• Yes  
• No 
With which racial or ethnic group do you most 
identify? 
• American Indian, Alaska Native 
• Asian 
• Black, African American 
• Hispanic, Latino 
• Multiracial 
• Pacific Islander 
• White, Caucasian 
• Self Identify (open-ended) 
• Prefer not to answer 
Provide an estimate of your average monthly 
earnings, since some months gross more than 
others. Remember, your response to this question 
and all questions in the survey will be kept 
completely confidential and individual data will 
not be reported. If you do not wish to answer this 
question, simply leave it blank. 
Open-ended 
End of Survey	  
Thank you for participating in this survey of online teacherpreneurs! If you have any 
questions or concerns about this research, please contact us: 
Ms. Catharyn Shelton (catharyn.shelton@asu.edu)  
Dr. Leanna Archambault (leanna.archambault@asu.edu) 
Participation Gifts 
As a sign of our appreciation, $5 e-gift cards to Starbucks will be awarded to participants 
selected at random through a drawing, with an estimated 75% chance of winning. An 
electronic gift card will be emailed to the winners. Your email address will not be tied to 
your survey results in any way. 
 
Enter your information below to be entered to win. If your name is selected, you will be 
emailed an e-gift card by February 14, 2018. 
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Table 4.14 
Descriptive Statistics of Items Addressing Characteristics of Online Teacherpreneurs 
Subscale and Item N M  (SD) 
Completely  
true (5) 
& 
Mostly  
true (4) 
Somewhat 
true 
(3) 
Not very 
true (2) 
& 
Not at all 
true (1) 
   n % n % n % 
Helpful         
I want to help teachers to be 
good at their jobs. 411 
4.90  
(.34) 407  99 4  1 0  0 
I want to help teachers feel 
successful. 411 
4.86  
(.37) 407  99 4  1 0  0 
I want to help lighten teachers’ 
loads. 412 
4.80  
(.47) 401  97 10  2 1  0.2 
Hard-working         
I consider myself to be a hard 
worker. 409 
4.82 
(.42) 403  99 6  1 0  0 
I devote lots of thought to the 
TpT materials I create. 411 
4.79  
(.50) 401  98 6  1 4  1 
When I set my mind to 
something, I am persistent in 
reaching my goal. 
411 4.47  (.67) 375  91 33  8 3  1 
Creative         
I enjoy creating new things in 
my free time. 411 
4.68  
(.57) 391  95 19  5 1  0.2 
I create educational resources 
that are “unique.” 412 
4.17  
(.74) 336  82 73  18 3  1 
When creating student resources, 
I put ideas together in ways that 
most teachers may not think of. 
411 4.09  (.75) 316  77 93  23 2  0.5 
Organized         
I have long term plans for my 
TpT work. 411 
4.32 
(.89) 332  81 62  15 17  4 
I use lists to keep myself on 
track. 410 
4.28 
(.96) 334  81 47  11 29  7 
I am an organized person. 409 4.21 (.90) 330  81 55  13 24  6 
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Table 4.14 continued 
Subscale and Item N M  (SD) 
Completely  
true (5) 
& 
Mostly  
true (4) 
 Somewhat 
true 
(3) (1) 
Not very 
true (2) 
& 
Not at all 
true (1) 
   n % n % n % 
Risk taking         
I invest time in my TpT 
business, even if I don’t know 
how it will pay off in the end. 
410 4.27 (.87) 333  81 62  15 15  4 
I am always looking for 
something new to try to see if it 
is better than what I’m already 
doing or using. 
410 4.24 (.82) 335 87.70 75 18.29 11 2.68 
I put new TpT resources out 
there as soon as possible, 
worrying about any glitches 
later. 
409 2.27 (1.06) 58  14 75  18 276  67 
